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I N T R O D U C T I O N 
This is a bare reality that our teacher education institutions are not catering to the marlcet 
demand. Therefore, our teacher education programme should match with the requirements of 
the school just to reduce the wide gap between the training imparted and actual job done by 
secondary school teachers. For example, the pupil-teachers seldom get a chance to know how 
to plan remedial teaching, taking children on a tour, checking students' assignments, setting 
of question papers, conducting admissions and examinations, preparing school time-table and 
schemes for monthly tests and examinations, elc. In short, very few pupils under training get 
a chance to draw upon the spirit of professional skills and ethics from the teaching fraternity. 
Thus, it is necessary to emphasize upon a student teacher the need for executing his job with 
the absolute devotion and conscientiousness with honesty and professional integrity, but this 
is seldom taught during the course of training period. 
Brilliant and competent candidates should only be retained in teacher education 
institutions. For this, quality of entrance tests should be improved upon by including therein 
questions on general awareness, mental ability, teaching aptitude, teaching attitude, language 
proficiency, knowledge of at least two teaching subjects and oral tests etc. so as to develop 
prospective teachers to help them become capable and successful ones. Qualified teacher-
educators should be recruited in teacher training institutions and interest in teaching, 
learning, research and maintenance of professional standard should be created in them for the 
betterment of prospective teachers and nation building. 
Gap between training imparted and actual job done in schools can be reduced by 
restructuring the curriculum for B.Ed, course by identifying the types and nature of 
jobs/skills required in the secondary schools and offering training accordingly or introducing 
relevant courses and drafting syllabi which will cater to the needs of the markets (Secondary 
Schools). It needs honest efforts with devotion in this direction. There is an urgent need to 
break the barriers between the teacher training institutions and practicing schools with a view 
to improving the quality of teacher education programme and making the product of theses 
training institutions match the requirements of the schools. The programme of teacher 
education now needs more emphasis on the attitudinal changes in the teacher-educators of 
India who may have implicit faith in the guiding principles of our constitutions- democracy, 
secularism and socialism- besides possessing adequate knowledge of subject matter and the 
methodology of teaching. They must be prepared and well equipped to impart man-making 
education. The investigator felt the need to identify the gaps between the training imparted 
and role and responsibilities of teachers on-the-job. This would help in improving the teacher 
education curriculum. Therefore, these gaps and problems prompted the investigator to 
undertake the present study. 
STATEMENT OF THE PROBLEM 
The present study aimed at identifying the areas of mismatch between the training imparted 
to secondary school teachers and the actual duties and responsibilities they have to perform 
when they are in job. The precise statement of the problem is as follows: 
"Secondary School Teachers' Training Programme and On-the-Job Practices: Relevance 
and Implications " 
OBJECTIVES OF THE STUDY 
The present study is aimed at achieving the following objectives: 
i. To analyze the teacher education programme followed in selected teacher education 
institutions in terms of skills, capabilities and techniques supposed to be developed in 
prospective teachers. 
2. To analyze the duties and activities, which the working teachers actually perform or are, 
expected to perform in schools. 
3. To identify the areas of mismatch between the training imparted by teacher education 
institutions and job requirements in schools. 
4. To provide a database and guidelines for development of a curriculum framework for 
future teacher training programmes. 
R E S E A R C H Q U E S T I O N S 
The present work proposes to study the relevance of secondary school teachers' training 
programme to actual job practices. It is an exploratory study. Therefore, it is not possible to 
guess anything tentatively in advance about the outcome of the study regarding mismatch 
between training imparted by teacher education institutions and job requirements in schools. 
Therefore, the investigator did not formulate or state any hypothesis to be tested. However, 
the study is aimed at answering the following questions: 
1. What skills or competencies are developed among teacher trainees through secondary 
teacher education programmes? 
2. How relevant is the secondary school teacher-training programme to the actual job 
practices in schools? 
3. What are the areas of mismatch between the training imparted by teacher education 
institutions and job requirements in schools? 
4. What kind of teacher education programmes should be organized to remove this 
mismatch? 
D E L I M I T A T I O N S 
Every research study is limited in several ways, because generally, it is not possible to study 
the entire mass of variables associated with a given problem in a single study. The long list of 
relevant variables cannot be exhausted by a single study. It has to be limited in terms of 
population covered, sample selected, scope of generalization of findings and so on. 
Therefore, the present study is no exception in this regard and has delimitations which are as 
follows-
1- The data for this study were collected from teacher-educators from 23 teacher-
training institutions, and from principals and teachers of 55 secondary schools located 
in Western Uttar Pradesh only. 
2- Only 5-10 teachers and teacher-educators were included in the sample from each 
secondary school and teacher training institution selected. 
3- Only frequencies were used as indices to summarize data and C/ji-square test was 
used. Complex statistical calculations were not needed because it was a survey type 
work and most of the data were on nominal scale. 
4- The present study covers only the secondary teacher education programme and 
actual-job-done at secondary schools. Therefore, its findings cannot be generalized to 
elementary and higher education teacher-training programme. 
P R O C E D U R E 
SAMPLE 
The present investigation was based on the population of principals and teachers of 
secondary schools of Western Uttar Pradesh and also teacher educators of various teacher-
training institutions of Western Uttar Pradesh. The districts covered are: Agra, Aligarh, 
Badaun, Bijnor, Bulandshahr, Etah, Hathras, Mathura, Meerut, Moradabad, Muzaffar Nagar 
and Rampur. 
To start with, 346 trained teachers of secondary schools were selected which included 
203 male teachers and 143 female teachers of 55 secondary schools (Government as well as 
Convent/Public Schools). Expectations of the principals of these 55 schools of their teachers 
were also studied. At the same time, 122 teacher educators (44 male and 78 female) were 
selected from 23 teacher-training institutions of Western Uttar Pradesh. 
TOOLS 
Dependability of research findings is not only determined by planning, methodology, data 
analysis and interpretation, but also on tools used. There was no suitable tool available for 
the study of mismatch between secondary school teachers' training programme and the 
requirement of actual job of teachers working in the secondary schools. So in order to obtain 
required information for the study, the following research tools were developed by the 
investigator herself 
1. JOB ANALYSIS SCALE (JAS)- For Secondary School Teachers 
This scale was administered on the teachers of secondary schools and was used to 
obtain the factual information about the work or duties, which the teachers were 
actually doing or expected to perform on-the-job. The JAS consisted of 46 questions in 
all. Out of these 45 questions had two parts (a) and (b). Statements related to present 
job and duties were presented in part (a), and the degree/nature of training received in 
that particular area was asked in part (b) of all the 45 questions. 
Both the parts of all the all the 45 questions had five alternative responses. For 
part (a) of each statement five responses were- Always (A), Frequently (F), 
Occasionally (0), Rarely (R) and Never (N)- in which a teacher had to put a tick mark 
accordingly to his/her duties performed on-the-job. For part (b), five alternate responses 
were- Intensive (I), Sufficient (S), Moderate (M), Inadequate (In) and Not at all (N)-
where in teachers had to put a tick mark indicating the degree of training received in 
that particular aspect. Q. No. 46 was an open-ended question through which 
usefulness/relevance of training in the actual job of the teacher was to be mentioned. 
Reliability and Validity of JAS 
Test-retest method was employed on a sample of 40 to find out reliability coefficient 
separately for part (a) and (b) of JAS. With the help of Pearson's Correlation reliability 
of part (a) was found to be 0.615 and for part (b) it was found to be 0.538. When 
several experts evaluated final draft of JAS, it was found out that JAS had high content 
validity. 
2. TRAINING ACTIVITIES CHECK LIST (TACL)- For Teacher Educators 
This check list was used to obtain factual information regarding the skills and 
competencies developed among teacher trainees during B.Ed, training course of various 
insfitutions. This TACL was administered on the teacher educators working in various 
training colleges. The check list consist of 45 statements, corresponding to the 
statemen6t of JAS, each accompanied by five alternative responses- intensive (I), 
Sufficient (S), Moderate (M), Inadequate (In), and Not at ail (N). A teacher educator 
has to give his/ her response by marking against one of these responses, which was 
most appropriate with respect to training imparted in the particular filed. At the end, 
there was an open- ended question about the relevance of the training imparted by them 
to their teacher traineeSs to their actual job. 
Reliability and Validity of TACL 
The reliability coefficient in this case was also found out by the using test-retest 
method, which was found out to be 0.688. This check list was also evaluated by some 
experts, and it was found that this also has a high content validity. 
3. PRINCIPALS' EXPECTATIONS OF TEACHERS (PET)- A Rating Scale 
This tool was employed on the principals of secondary schools in order to assess their 
expectations regarding the job performance and behaviour of teachers in their schools. 
This scale consists of 35 statements related to the performance and behaviour of 
teachers, and two open-ended questions at the end. It is a five point Likert-type scale in 
which each statement is based on a particular component of expected behaviour of 
teachers. Each statement is accompanied by five response options, namely Strongly 
Agreed (SA), Agreed (A), Undecided (U), Disagreed (D) and Strongly Disagreed (SD). 
The principal concerned had to put a cross (X) against one option according to his/her 
expectation. 
Reliability and Validity of PET 
The coefficient of reliability, obtained by using test-retest method, was found to be 
0.536, which is satisfactory in view of the nature and purpose of measurements. In the 
opinion of several experts, this scale has also high content validity for measuring 
principals' expectations of their teachers. 
COLLECTION OF DATA 
The investigator herself collected the data by visiting every school and training college 
personally. To seek the cooperation of principals and teachers of secondary schools, and also 
of teacher educators of various training colleges of Western Uttar Pradesh, the investigator 
obtained an introduction letter from her supervisor and chairperson of the Department of 
Education, A.M.U., Aligarh in which they had requested the concerned principals, teachers, 
teacher-educators and heads of the institutions to extend requisite cooperation. Consequently, 
most of the principals, teachers and teacher-educators, conducted by the investigator for data 
collection, cooperated with the investigator. The entire data collection process was completed 
during the period from March 2000 to March 2002. 
During the whole process of data collection the investigator assured the principals, 
teachers and teacher-educators that the information supplied by them was to be used only for 
the purpose of research work and would be kept strictly confidential. It is of a great pleasure 
that this assurance along with the importance of this research work, was highly convincing 
and proved to be very useful in obtaining relevant and genuine data. 
A N A L Y S I S A N D I N T E R P R E T A T I O N 
The use of statistical techniques depends on both the nature of data and purpose of the study. 
Since it was an exploratory study, and the measurements/data are available on the nominal 
scale. Therefore, the analysis of data was carried out by using C/zZ-square (x ) test. Observed 
frequencies (fo) were obtained after administration of these three tools and then expected 
frequencies (fg) were calculated for computing C/zZ-squares separately for each item of these 
three tools. Trend of frequencies were also studied to know the actual position of job/ duties 
performed by secondary school teachers and the degree/nature of training imparted by 
teacher-educators and also to know the extent of expectations of principals of their teachers. 
C/2/-square is used for the purpose of studying each item for its utility that is to see 
whether each item is giving some significant information or not. The t7//-squarc test of 
independence was used in case of JAS to examine whether teachers' performance on a 
particular component of teaching behaviour was independent of training received in it during 
their B.Ed, training course. The formula of C/j/-square is given below: 
X^-S(fo-fe)Vfe where. 
X —> Chi-square 
fo —> Observed frequency 
fe —> Expected frequency 
Z -> Summation 
Degrees of freedom are calculated by the formula: y = (c-1) (r-1) 
where 'c' represents the number of columns and 'r' number of rows. 
Each item of TACL and PET was also analyzed and interpreted by computing CA/-square. 
1. Job Analysis Scale (JAS)- For Secondary School Teachers 
In JAS there were two parts of every question (a) and (b) and every item had five 
options. So, the investigator has found out frequency for every item, and then, 
calculated Chi-square {y^). Trend of frequencies was observed to know the actual 
position about the extent to what secondary school teachers are doing a particular 
skill/responsibility while on-the-job and the degree/nature of training received on that 
particular aspect during their B.Ed, course. Value of Chi-square was also studied to 
know the relationship between the two variables i.e. actual job done by secondary 
school teachers and training received on that particular item during B.Ed, course. If the 
X^  value was found to be significant for an item, it meant that the performance of 
secondary school teachers' in that particular activity has positive effect/relationship of 
the training received during their B.Ed, course on that particular skill/responsibility and 
trend of frequencies indicates whether/how much they are actually doing that activity 
while on job and also whether/how much training they received in that particular area 
or not during their B.Ed, course. In other words, if x^  value is found to be significant, it 
meant that both the variables i.e. performance on a particular task and training received 
in that task during their B.Ed course were dependent on each other. On the other hand, 
if -£ value is found to be insignificant, it indicates that the duties performed by the 
secondary school teachers and training received by them on that particular area are 
independent of each other. 
2. Training Activities Check List (TACL)- For Teacher Educators 
In TACL the investigator found out observed and expected frequencies for each item; 
and then calculated Chi-square value for each item. If x^ value of an item was found to 
be significant, it indicated that the teacher-educators imparted training on that particular 
activity; if'/ was insignificant, it was due to chance error or sample fluctuations. 
3. Principals' Expectation s of Teachers (PET)- A Rating Scale 
For each statement of the scale the investigator counted observed frequencies and also 
computed corresponding expected frequencies in order to calculate %^  values to know 
whether the expectations of the principals of their teachers are significant or not. 
As the raw data were on nominal scale, C/7/-square was considered to be the most 
suitable technique. 
Content/qualitative analysis of all the open-ended questions of these three tools was 
also done at the end of the analysis of each tool. 
F I N D I N G S 
This study led to the following findings: 
1. Teacher-education institutions impart training to teacher-trainees in the skill of doing 
'correction of students' written work'. The teachers working in the secondary schools 
accepted that they had received adequate training in this skill and are also using it in 
their actual job. 
2. Teacher-educators have stated that they do not impart training to teacher trainees in 
'management of school assembly' while teachers working in schools said that they did 
not receive any formal training in this particular skill. However, they have to undertake 
this activity, as it is an integral part of their daily routine. 
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3. Teacher-educators claim that they impart sufficient training to teacher trainees in 
'dealing with latecomers', in the chissroom/school. But, the teachers indicated that they 
did not receive any formal training in this activity but they accept that they do it, as it is 
an integral part of their duties. 
4. Teacher education institutions claim that they impart adequate training in providing 
'assistance in completing admission formalities' of the school. But, teachers claim that 
they did not receive any formal training in dealing with admission formalities of school, 
but some of the senior teachers have to shoulder this responsibility, as it is the routine 
practice of every school, 
5. Teacher-educators do not give a definite view about whether they impart training to 
their teacher-trainees in 'organizing different exhibitions and functions'. However, 
secondary school teachers have to organize different exhibitions and ceremonies, 
occasionally, in their respective schools, but they did not receive any formal training 
during their B.Ed, course. 
6. Teacher training institutions do not give much emphasis to imparting training to their 
teacher-trainees in 'organizing conferences and seminars'. Secondary school teachers 
also say that they did not receive any formal training during their B.Ed, course, but they 
have to discharge such duties, off and on, in this particular activity. 
7. Teacher-educators claim that they impart sufficient training in 'organizing curricular 
and co-curricular activities', such as quiz, and debates to their teacher-trainees. 
However, teachers of secondary schools feel that they did not receive any formal 
training in this specific activity, but they have to manage such programmes, frequently, 
as the school administration demands their services in such matters. 
8. Teacher education institutions impart sufficient training to their trainees in 'organizing 
cultural programmes'. However, teachers of secondary schools claim that they did not 
receive any formal training in this regard, although they have to manage such 
programmes in their respective schools very often. 
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9. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'conducting games and sports'. However, secondary schools teachers claim that they 
did not receive adequate training in this regard, although they have to discharge such 
duties occasionally in their respective schools. 
10. Teacher-educators claim that they impart sufficient training to the prospective teachers 
in 'developing moral values among students'. Teachers of secondary schools agree that 
they received sufficient training in this particular task and they also discharge their 
duties in developing moral values among their students. 
11. Teacher training institutions claim that they impart sufficient training to the prospective 
teachers in 'solving students' personal problems.' Teachers of secondary schools also 
agree that they usually solve problems of their students by keeping in mind the various 
instructions/training received during their B.Ed, course. 
12. Teacher-educators claim that they impart sufficient training to their trainees in 
'maintaining students' attendance register'. However, teachers teaching in secondary 
schools say that they receive inadequate training in this particular acfivity, but most of 
the time they have to maintain attendance of their students as an important part of their 
job. 
13. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'organizing educational tours'. Teachers of secondary schools claim that they receive 
inadequate training in this regard. However, they occasionally have to accompany the 
students on tours and excursions as part of their duty. 
14. Teacher educafion institutions impart intensive training in 'tackling problem of 
indiscipline inside the classroom'. Secondary school teachers agree that they received 
sufficient training on this particular activity, and also are using this skill in their 
classrooms. 
15. Teacher-educators claim that they impart sufficient training in 'maintaining general 
discipline in the school campus'. Teachers working in secondary schools also accepted 
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that they had received necessary training in this particular activity, and mostly, they 
have to deal with the problem of general indiscipline in the school. 
16. Teacher-educators do not give clear opinion about whether they imparted training to 
their teacher-trainee in discharging 'responsibility as a proctor or discipline in-charge'. 
However, teachers of secondary schools said that they did not necessary training in this 
particular activity while sometimes a few teachers had to discharge the responsibility 
'as a proctor in- charge' as part of their job. 
17. Teacher-educators claim that they did not impart training to their teacher-trainees in 
acting as an 'in-charge of staff tea-club'. Secondary school teachers also accepted that 
they had not received any formal training in this particular skill. However, a few of 
them claimed that they have to discharge the responsibility as in-charge of staff tea-club 
because the school administration demanded it. 
18. ieacher education institutions impart inadequate training to their trainees in 'acting as a 
piesident of literary society'. Teachers of secondary schools also accepted that they had 
not received adequate training in this particular activity, but some of the secondary 
school teachers have to shoulder this responsibility. 
19. Teacher-educators claim that they impart adequate training to their teacher-trainees in 
discharging the responsibility of'attending the sick/injured students'. Secondary school 
teachers also accepted that they also discharge this particular responsibility for which 
they had received inadequate training in their B.Ed, course. 
20. Teacher-educators claim that they impart sufficient training in 'looking after personal 
hygiene' to their teacher-trainees. Secondary school teachers also accepted that they 
had received moderate training in this particular activity during their B.Ed, course and 
also they always discharge this responsibility on their job. 
21. Teacher education institutions claim that they impart sufficient training to their teacher-
trainees in 'motivating their students to participate in curricular and co-curricular 
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activities'. Teachers of secondary sciiools also accepted that they had received 
sufficient training in this specific skill and that they also always discharge this 
responsibility. 
22. Teacher-educators do not give clear opinion about imparting training in 'selection of 
head boy/girl and class monitors'. Teachers working in secondary schools accepted that 
they had not received necessary training in selection of class monitor or head boy/girl, 
but they have to perform this activity. 
23. Teacher training institutions are not imparting training to their teacher-trainees in 'using 
punishtment as a corrective device'. Secondary school teachers also agree that they did 
not receive adequate training in this particular skill during their B.Ed, course, but 
sometimes the teachers use this activity on their job. 
24. Teacher-educators stated that they did not impart training in 'organizing of teacher-
parent meetings'. Teachers working in secondary schools also agree that they did not 
receive necessary training in this particular activity during their B.Ed, course, but they 
have to organize teacher-parent meetings occasionally. 
25. Teacher-educators impart sufficient training regarding 'helping needy/poor students'. 
Mostly secondary school teachers help their needy/poor students but they did not 
receive adequate training in this particular activity. 
26. Teacher-educators stated that they did not impart adequate training in 'filling up weekly 
diaries about teaching work'. However, teachers working in secondary schools 
accepted that they had received sufficient training in this particular activity, and most of 
the teachers maintain weekly diaries about teaching work. 
27. Most of the teacher-educators stated that they did not impart adequate training to their 
teacher-trainees in 'collection of fees and fines'. Secondary school teachers also agree 
that they did not receive necessary training, but most of them have to discharge this 
responsibility in their actual job. 
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28. Teacher-educators claim that they impart sufficient training on 'preparing school 
timetable' to their teacher-trainees. Teachers working in secondary schools accepted 
that they have to prepare school timetable in spite of receiving inadequate training on 
this particular activity. 
29. Teacher-educators stated that they did not impart adequate training on 'preparing 
schemes for monthly tests and examinations'. Usually teachers working in secondary 
schools have to prepare schemes but they received inadequate training on this particular 
activity while undergoing B.Ed, training course. 
30. Teacher-educators stated that they impart inadequate training to their teacher-trainees in 
'giving tests to their students'. Most of the teachers working in secondary schools 
accepted that they had received sufficient training during their B. Ed. course and they 
also take tests of their students. 
31. Teacher-education institutions impart necessary training to their teacher-trainees in 
'setting of papers for tests and examinations'. Teachers working in secondary schools 
stated that they received moderate training in this particular activity. However, most of 
the secondary school teachers have to set papers for tests and examinations. 
32. Teacher-educators stated that they do not impart necessary training to their teacher-
trainees in 'making seating arrangements in the classroom'. Teachers working in 
secondary schools accepted that they had not received necessary training in this 
particular activity during their B.Ed, course; however, most of the secondary school 
teachers have to do seating arrangements in their classes. 
33. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'performing invigilation duties in examination'. Secondary school teachers admitted 
that most of them have to perform examination duties but they had not received 
necessary training in this particular activity. 
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34. Teacher education institutions do not give clear opinion about imparting training to 
their teacher-trainees in 'preparing progress reports of their students'. Teachers working 
in secondary schools stated that they did not receive necessary training in this particular 
activity. However, most of the secondary school teachers have to prepare report cards 
of their students. 
35. Teacher-educators did not opine clearly about imparting training to their teacher-
trainees in 'identifying needy students for scholarship'. Teachers working in secondary 
schools accepted that they had not received necessary training in this particular 
activity/skill. Mostly secondary school teachers have to identify needy students for 
scholarship. 
36. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'identifying/selecting students for some prizes, certificates or rewards'. Contradictory 
to this, teachers working in secondary schools stated that they did not receive adequate 
training in this regard; but usually they have to make selection of such students who 
deserve some prizes, position or certificates. 
37. Teacher-educators claim that they impart intensive training in 'using teaching-aids' to 
their teacher-trainees. Most of the teachers working in secondary schools also accepted 
that they had received more than sufficient training in using teaching aids while 
teaching and also they are using this skill in their job. 
38. Most of the teacher-educators stated that they did not impart training to their teacher-
trainees in 'using computer in classroom teaching'. Secondary schools teachers also 
accepted that neither they had received training in this particular activity during their 
B.Ed, course nor they are using computers in classroom teaching. 
39. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'conducting tests by using objective type test items'. Teachers working in secondary 
schools accepted that they had received sufficient training in this particular skill during 
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their B.Ed, course as well as very often they conduct tests by using objective type test 
items. 
40. Teacher training institutions did not impart necessary training to their teacher-trainees 
in 'using grading technique to evaluate their students' performance'. Secondary school 
teachers do not give clear picture as to whether they use grading technique or not and 
they had received inadequate training during their B. Ed. course in this particular 
technique. 
41. Teacher-educators claim that they impart sufficient training in 'conducting internal 
assessment' of the students to their teacher-trainees. Contradictory to this, teachers 
working in secondary schools stated that they did not receive adequate training during 
their B.Ed, course in this particular activity. But, generally they have to conduct 
internal assessment of their students. 
42. Teacher-educators claim that they impart sufficient training to their teacher-trainees in 
'dealing with mentally retarded students'. However, majority of teachers working in 
secondary schools have to deal with mentally retarded students on their job for which 
they had received moderate training in dealing with such students. 
43. Teacher education institutions claim that they impart sufficient training to their trainees 
in 'helping gifted students'. Secondary school teachers also accepted that they have to 
extend their help to the gifted students off and on, for which they received moderate 
training during their B.Ed, course. 
44. Teacher-educators stated they do not impart necessary training to their teacher-trainees 
in 'developing curriculum for their students'. Most of the teachers working in 
secondary schools have to discharge this responsibility on their job for which they 
received sufficient training in their B.Ed, course. 
45. Teacher-educators stated that they do not impart necessary training in 'using projector 
and slides' in classroom teaching. Teachers working in secondary schools accepted that 
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they had not received necessary training in using audio-visual devices as teaching-aids 
and also they are not using projectors and slides in classroom teaching. 
GAPS BETWEEN TRAINING AND JOB REQUIREMENTS 
During the study, the investigator observed that most of the teachers were found performing 
duties and activities in which no formal training was imparted to them during their B.Ed, 
training. Some of the important points showing gaps between training received and job 
requirements as highlighted during the course of investigation have been listed below: 
Claims by teacher-educators 
1. Training was imparted in dealing with 
latecomers in the classroom/school. 
2. Training was imparted in providing 
assistance in completing admission 
formalities. 
3. Did not give much emphasis on 
imparting training in organizing 
conferences and seminars. 
4. Training was imparted in organizing 
curricular activities such as quiz, 
debates, etc. 
5. Sufficient training for organizing 
Statements of teachers on-the-job 
No formal training in this activity was 
received but generally they have to 
deal with latecomers. 
Requisite training was not received in 
this regard, but some of the senior 
teachers have to shoulder this 
responsibility in the routine practice. 
Did not receive any formal training, 
but they have to discharge such duties, 
off and on. 
Did not receive any formal training in 
this specific activity but they have to 
organize such programmes frequently. 
Did not receive any formal training in 
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cultural programmes was imparted. 
6. Sufficient training was imparted in 
conducting games and sports. 
7. Sufficient training in maintaining 
students' attendance was imparted. 
8. Sufficient training in organizing 
educational tours was imparted. 
9. Did not give clear opinion whether or 
not they imparted training in 
discharging responsibility as a proctor 
or discipline-in-charge. 
10. Inadequate training was imparted in 
acting as a president to literary society. 
11. Did not give clear opinion about 
imparting training in selection of head 
boy/girl and class monitors. 
this regard but they have to manage 
such programmes in their school very 
often. 
Did not receive adequate training in 
this regard but they have to discharge 
such duties in their schools. 
Inadequate training was received in 
this particular activity but most of 
them have to maintain attendance of 
their students. 
Did not receive adequate training in 
this regard but they have to organize 
and accompany the students as an 
important part of their duty. 
Did not receive any formal training in 
this regard but sometimes they have to 
discharge the responsibility of a 
proctor or discipline-in-charge. 
Did not receive any formal training in 
this particular activity, but some of 
them have to shoulder this 
responsibility. 
Required training in this particular 
activity was not received but some of 
the teachers have to perform this 
activity. 
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12. Did not impart training in using 
punishment as a corrective device. 
13. Did not impart training for 
organizing teacher-parent meetings. 
14. Sufficient training regarding helping 
needy/poor students was imparted. 
15. Did not impart adequate training in 
collection of fees and fines. 
16. Sufficient training to their teacher-
trainees is imparted in preparing school 
timetable. 
17. Do not impart adequate training in 
preparing schemes for monthly tests and 
examination. 
18. Inadequate training was imparted to 
their teacher-trainees in giving tests to 
the students. 
19. Impart necessary training in setting 
Did not receive adequate training in 
this particular skill, but sometimes 
they use this activity on their job. 
Did not receive necessary training in 
this particular activity, but sometime 
they have to organize teacher-parent 
meetings. 
Did not receive adequate training in 
this particular activity, but mostly they 
help the needy/poor students. 
Did not receive necessary training in 
this regard, but mostly they have to 
discharge this responsibility in their 
actual job. 
Have to prepare school timetable in 
spite of receiving inadequate training 
in this particular activity. 
Usually, have to prepare schemes but 
they received inadequate training in 
this particular activity. 
Most of them had received sufficient 
training and they also give tests to 
their students. 
Most of them have to set papers for 
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of papers for tests and examinations. 
20. Do not impart necessary training to 
their teacher-trainees in making seating 
arrangements in the classroom. 
21. Sufficient training was imparted on 
performing invigilation duties in 
examination. 
22. Clear opinion was not forthcoming 
about imparting training on preparing 
progress reports of their students. 
23. Clear opinion was not received 
about imparting training on selection of 
needy students for scholarship. 
24. Sufficient training on 
identifying/selecting students for some 
prizes, certificates or rewards was 
imparted to the teacher-trainees. 
25. Necessary training for using grading 
technique to evaluate students' 
performance is not given. 
tests and examinations in spite of 
receiving moderate training. 
Have not received any formal training 
in this particular activity during their 
B.Ed, course, however, most of them 
have to make seating arrangements in 
their classes. 
Had not received necessary training in 
this particular activity; however, most 
of them have to perform invigilation 
duties. 
Did not receive necessary training in 
this particular activity. However, most 
of them have to prepare report cards of 
the students. 
Did not received adequate training in 
this particular activity but most of 
them have to do selection. 
Did not receive required training in 
this regard; however, most of them 
have to make selection of deserving 
students for the purpose. 
Clear opinion in this regard is not 
forthcoming as to whether grading 
technique is used or not and they 
received inadequate training in this 
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26. Sufficient training in conducting 
internal assessment of the students was 
imparted to their teacher-trainees. 
27. Sufficient training for dealing with 
mentally retarded students is imparted to 
their teacher-trainees. 
28. Do not impart necessary training to 
their trainees in regard to developing 
curriculum for their students. 
activity. 
Did not receive necessary training in 
this particular activity. But generally 
they have to conduct internal 
assessment of their students. 
Most of them have to deal with 
mentally retarded students on their 
job, but they had received moderate 
training in this regard. 
Most of the teachers have to discharge 
this responsibility on their job for 
which they have received sufficient 
training. 
IMPLICATIONS 
A research study will be meaningless if its findings cannot be put to a profitable use to solve 
some problems of human interest. 
GUIDELINES FOR FURTHER IMPROVEMENT IN TEACHER 
EDUCATION CURRICULUM 
There is a need to incorporate certain components of teaching behavior, for further 
improvement, in the present Teacher Education Curriculum, which are as follows: 
1. Management of school assembly, 
2. Dealing with latecomers, 
3. Assisting in admission programmes, 
4. Organizing different exhibitions and parties, 
5. Management of quiz programmes or debates. 
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6. Management of cultural programmes, 
7. Managing/Conducting games and sports, 
8. Maintaining attendance registers, 
9. Accompanying students on excursions or educational tours, 
10. Dealing with injured/sick student, 
11. Looking after personal hygiene of students, 
12. Electing/Selecting class monitor or head boy/girl, 
13. Using punishment as a corrective device, 
14. Organizing teacher-parents meetings, 
15. Helping poor or needy students, 
16. Collection of fees and fines, 
17. Preparing school timetable, 
18. Setting papers for examinations, 
19. Performing invigilation duties in examination, 
20. Identifying needy students for scholarship, 
21. Selecting deserving students for awards, 
22. Using computers in classroom teaching, 
23. Evaluating students' performance by grading technique, 
24. Conducting internal assessment of students, 
25. Dealing with mentally retarded students, 
26. Helping gifted students, 
27. Using projector and slides in classroom teaching, 
IMPLICATIONS FOR FURTHER RESEARCH 
There is much scope of improvement in teacher education. Since, teacher-training 
programme plays an important role in the career and lives of teachers, and obviously, for the 
future of the nation. Some of the problems, based on the findings of this study, are 
highlighted below for further investigation. 
I. Need for imparting training to teacher trainees in organizing exhibitions and parties. 
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2. Need for imparting training to tlie trainees for secondary school in organizing 
conferences and seminars. 
3. Need for imparting training to prospective teachers on undertaking the responsibility of 
proctor (discipline in-charge). 
4. On what basis /criteria a class monitors or head girl/boy of the school should be 
elected/selected by the teachers. 
5. How teacher-training institutions impart training to prospective teachers for secondary 
school in preparing progress reports of the students. 
6. In what way teacher-training institutions impart training to teacher-trainees in identifying 
needy students for scholarship. 
7. Perhaps, principals could not understand the statement 'Teachers should not expect to 
command respect' and therefore, most of the principals strongly agreed with this 
statement. Hence this finding indicates a need for further research. 
8. To be a computer literate is must, in this advance age of information and technology, 
especially for teaching community. Therefore, there is an urgent need for imparting 
training in 'using computers in classroom teaching' because it is the need of the hour. 
9. Need for imparting training on 'using grading technique for the evaluation of students' 
performance. 
10. Larger number of teachers, schools and teacher-educators, as well as training colleges 
may be studied in other parts of U. P. and other states of the country. 
11. Comparative study of such kind in different regions of U. P. and India may be made. 
12. B.Ed, curriculum, in addition to strong communication skills, should have enough scope 
to improve the personality and professional ethics of the student-teacher such as 
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competency in effective teaching and practice of advanced techniques for imparting 
instructions. 
13. Teachers should play an important role in inculcating values among students, and 
therefore, value orientation should form an integral part of B.Ed, programme. The 
trainees must realize that they would also have a responsibility of imparting value 
education in the schools where they may get employment. 
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C H A P T E R ! 
T H E O R E T I C A L CONTEXT 
"Of all the factors which determine the quality of education and its contribution to the 
national development, the teacher is undoubtedly the most important. It is on his personal 
qualities and character, his educational qualifications and professional competence, that 
the success of all educational endeavour must ultimately depend. Teachers must, 
therefore, be accorded an honoured place in society. Their emoluments and other service 
conditions should be adequate and satisfactory, having regard to their qualifications and 
responsibilities. " 
-National Policy on Education (1968) 
1.1 TEACHER EDUCATION - HISTORICAL PERSPECTIVE 
According to Prof. Humayun Kabir "Teachers are literally the arbiters of the Nation's 
destiny." It may sound a truism, but it still needs to be stressed that the teacher is the 
key to any educational reconstruction. McNeil and Popham (1973) have given one of 
the best definitions of a teacher, as "A teacher is a person engaged in interactive 
behaviour with one or more students for the purpose of affecting a change in those 
students. The change, whether it is to be attitudinal, cognitive or motor, is intentional 
on the part of the teacher." Therefore, teachers' influence is everlasting. 
The history of teacher education in India is as old as the history of Indian 
education itself. Education of teachers must have been bom in India in 2500 B.C. 
(Sharma, 2001). The history of teacher education in India may be broadly divided 
into two parts: 
A. Pre-Independence period, and 
B. Post-Independence period. 
A. Pre-Independence Period 
This period may be divided into four stages as stated below: 
a) Ancient and Medieval Period (2500 B. C. to 500 B. C.) 
In the beginning of ancient civilization, teaching was concerned with teaching of 
Vedas. Brahmins, one of the four castes of Hindu Society, served as teachers of the 
community, devoting themselves to the work of acquisition, conservation and 
promotion of knowledge and its transmission to posterity. It was their duty to 
acquire knowledge in order to teach and also to teach in order to learn. Brahmins 
earned their livelihood by teaching. It was a hereditary social responsibility which 
continued from one generation of Brahmins to another generation. There is no 
evidence to show that there was a formal system of teachers' training during the 
ancient period. The student learnt the art of teaching from their own teachers and 
used it during teaching. 
Methods and techniques of teaching were very simple. There was a close 
contact between the teacher and the taught. The teacher was the only source of 
knowledge. He was the fountainhead of knowledge for the students whose entire 
knowledge was based on the words flowing out from the mouth of the teacher. 
b) Buddhist Period (500 B.C. to 1200 A.D.) 
The formal system of teachers' training originated during this period (Seventh 
Century) as the importance of teacher education was recognized. The profession of 
teaching was no longer the privilege of Brahmins only. Any enlightened person from 
any class of the community could have obtained the status of a teacher after a 
vigorous, well-elaborated and thorough system of training from the teaching 
profession. Teachers (Monks) were trained for the purpose of spreading the spirit of 
Buddhist Religion to the people. To get the status of a teacher, one was kept under 
the supervision of another teacher from whom he learned the elements of morality, 
proper conduct and training in Dharma. When the supervisors were satisfied they 
used to give a certificate that one was fit for the profession of teaching. This method 
of training teachers (monks) was later on recognized and renamed as Monitorial 
System (Sharma, 2001). Teaching was considered as the noblest profession during 
Buddhist Period. 
c) Muslim Period (1200 A.D. to 1700 A.D.) 
During this period there was no formal system of teacher training. Education was a 
public affair. Educational institutions were called Madrasaas, where Maulvis taught 
students. Education was mainly confined to teaching of Quran and Hadiths. There 
were also some Arabic Schools with more advanced and comprehensive courses of 
study. Need of formal education was not recognized. No special professional 
training for teachers was required. Teaching posts were filled up on considerations 
other than mere academic qualification. Educated people available in the country or 
abroad from Arabia were appointed as Maulvis in the educational institutions. 
d) British Period (1700 A.D. to 1947A.D.) 
The British rulers changed the above educational system according to their need, 
philosophy and system. Advanced system of educafion was incorporated. Their 
major role in the field of education was to educate Indian children through British 
system. British started formal system of teacher education. Dr. Carry, a Danish 
missionary, established the first formal teacher training center at Serampur, West 
Bengal (Khan, 1983), which was the first step in the field of training of teachers in 
India. After this, three more institufions, called Normal Schools, were set up for 
training teachers, one each at Madras, Bombay and Calcutta presidencies. 
As the Government took increased interest in education and the number of 
primary schools increased, normal schools were opened at Poona, Surat and Calcutta 
and three more training institutions were set up respectively at Agra, Meerut and 
Varanasi. In 1824, the total number of teachers training institutions in India rose to 
26. Elphinstone also made arrangements for training teachers. His attempts for 
teachers' training were primarily meant for preparing Indians for lower level 
employment (Sharma, 2001). 
i) Monitorial System (1880) 
In India the idea of formal teacher training - originated out of an indigenous 
technique called 'Monitorial System'. It was based on the principle of mutual 
instruction. It was worked out by splitting up a class into a number of small 
groups and by placing each group under the charge of a brilliant pupil, called 
'Monitor'. The Monitor was assigned the duty of maintaining proper discipline 
and imparting individual as well collective instruction to the student of his 
group. The Monitors gained some proficiency in teaching and class control, 
which enabled them to teach independently in their later life. 
ii) Teacher's Training Schools 
As mentioned earlier, the first formal teachers training school in India was set 
up at Serampur (Bengal), in the name of Normal School by Carrey, Marshman 
and Ward in 1793. It was the result of joint efforts of Danish and English 
missionaries. Later on, some Indian educational societies also took up the task 
of training teachers. In Bombay, the Native Education Society trained a 
number of teachers for the improvement of teaching in Primary Schools. In 
Bengal, the Calcutta School Society did pioneering work for the training of 
teachers for indigenous schools. The Ladies Society of Calcutta started a 
training class for training women teachers in Calcutta Central School for girls. 
A number of government training schools were also set up in the first half of 
the nineteenth century. 
iii) Wood's Despatch (1854) 
Wood's Despatch, popularly known as 'Magna Carta of English Education in 
India' advocated the need of establishing teacher-training institutions and of 
giving stipends to pupil-teachers for the first time. But this suggestion was 
ignored. Therefore, training of secondary school teachers could not take a 
definite shape, it was felt that only university graduates should be employed as 
secondary school teachers, and that they needed no professional training as 
they had a good general education. During this period, only two training 
colleges were established, - Government Normal School, Madras (1856) and 
Lahore Training School, Lahore (1876). These institutions admitted graduates 
and undergraduate to the same course. The courses included what the teachers 
had to teach in schools and very little of professional subjects. 
iv) Stanley's Despatch (1859) 
Lord Stanley was the Secretary of State for India. He was the supporter of 
Wood's Despatch. Stanley's Despatch laid greater emphasis on the necessity 
of training of teachers. In 1859, the new grant-in-aid rules provided that salary 
granted to schools be given to those teachers who had obtained a certificate of 
teacher training. The training of teachers received an increased attention as a 
resuh of this measure. In 1882, there existed 106 Normal Schools, including 15 
exclusively meant for women. For the training of secondary teachers, training 
classes were added to the Government Normal School, Madras (1858) and 
Central Training School, Lahore (1877). 
v) The Indian Education Commission (1882-83) 
By 1882, it was considered necessary to assess the development of education 
in the country and to remove its defects. For this purpose. Lord Ripon 
appointed the 'Indian Education Commission' on February 3, 1882 under the 
Chairmanship of William Hunter, a member of the Executive Council of the 
Viceroy. The Commission emphasized the necessity of teacher training for 
raising the standard of secondary education. At the time of this Commission, 
there were only two training schools in the country, one at Lahore and the 
other at Madras. The Commission recommended that the duration of training 
for graduates should be shorter than for those who are not graduates and the 
trainees should be examined both in theory and practice of teaching. This 
Commission advocated a new policy for the training of secondary teachers by 
recommending that "an examination in the principles and practices of teaching 
be instituted, success in which should hereafter be a condition of permanent 
employment as a teacher in any secondary school, government or aided." 
Again in 1889, it was declared that, "each local government should accept the 
responsibility of providing means for training teachers for each grade of school 
- primary, middle and high - as a first charge on educational grants" 
(Mukherji, 1972). The Provincial Governments were thus forced to take proper 
steps to this end. In 1886, the Madras Normal School was raised to the status 
of a college and was affiliated to the Madras University. A Secondary 
Department was opened in the Nagpur Training School in 1889, but it was 
transferred to Jabalpur in 1902. A training college was established at 
Rajahmundry in 1894 and a small training class was set up at Kurseong in 
1899. A training college was also opened at Lucknow, but was later on 
transferred to Allahabad. Thus, by 1902, there were six teachers' colleges for 
graduates. In addition, 50 secondary teachers' schools existed in the country. 
Approximately 25% of the teachers held trained teachers' certificates. The 
percentage of trained teachers was 62 in Burma, 45 in Punjab, 39 in Madras, 
30 in Uttar Pradesh and 17 in Bengal. Bombay had no trained teachers, 
because there was no teacher-training institution in the Presidency. 
vi) Education Policy (1904) 
Lord Curzon, the then Viceroy of India, felt the need of training teachers. The 
Government of India Resolution on Educational Policy stated, "If the teaching 
in Secondary Schools is to be raised to a higher level then it is most necessary 
that the teachers should themselves be trained in the art of teaching." About the 
content and duration of the course, the Education Policy further stated that-
"for the graduates, the training courses should be one-year course, leading to a 
University degree or diploma. The course should be clearly directed towards 
imparting to them knowledge of the principles which underlie the art of 
teaching and some degree of technical skills in the practice of the art. The 
training in the theory of teaching should be clearly associated with its practice, 
and for this purpose a good practicing school should be attached to each 
college." Due to this recommendation, more training schools and colleges were 
set up; curriculum was revitalized and practicing schools were attached to them 
for imparting practical skills in teaching. This resulted in a rapid increase in the 
number of training institutions. Secondary teachers' colleges were started at 
Bombay (1906), Calcutta (1908), Patna (1909) and Dacca (1910). The Jabalpur 
Training class was developed into a full-fledged college in 1911. 
vii) The Government of India Resolution on Educational Policy (1913) 
On Feb. 21, 1913, the Government of India adopted an important Resolution 
on Educational Policy pointing out some glaring defects of secondary 
education, and suggested a number of measures for its improvement. 
Regarding teacher education, it clearly stated: "Eventually, under modem 
system of education, no teacher should be allowed to teach without a certificate 
that has qualified him to do so." 
Thus, the Resolution of 1913 asserted that untrained teachers should not be 
allowed to teach, and consequently, many training institutions were 
established. In 1921-22, there were 13 teachers' colleges in the entire country, 
as against 6 in 1904. Thus the period 1901-22 marked a great advance in the 
facilities for the training of secondary teachers. Still, licensed teachers had a 
hard battle to fight, since even educated persons largely believed that teachers 
are bom and not made. As an official report rightly remarked, " The trained 
teachers go forth as ardent reformers to schools where modem ideas are 
regarded as heresies and innovations viewed with distrust. This is likely to 
continue til! there has arisen a generation of colleges trained headmasters and 
deputy inspectors" (Mukherji, 1972). On the recommendation of the resolution 
of 1913, the staff in Government school, benefited slightly due to the 
improvement in their scales of salary. But, the actual eaming of secondary 
teachers and other conditions of service were not sufficiently attractive to 
create a permanent and contented profession. In the Government, and in some 
board and municipal schools, service was pensionable, but the salary was not 
often adequate. For the great mass of teachers in private schools, the position 
was depressing. 
viii) Calcutta University Commission (1917-19) 
Calcutta University Commission was appointed in 1917 under the 
Chairmanship of Sir Michael E. Sadler. The Commission, popularly known as 
Sadler Commission, was required to examine the condition and working of the 
Calcutta University and to suggest measures for its reforms. Some of the more 
important members of the Commission were Sir Ashutosh Mukherji, Dr. 
Ziauddin Ahmad, Dr. Gregory, Sir Hartog and Prof Ramsay Muir. In March 
1919, the Commission submitted its report to the Govt. This report was in 134 
parts and the suggestions, though for Calcutta University, could be equally 
applicable to other Universities in the country. The Commission rightly 
realized the necessity of teachers' training without which it was not possible to 
improve the standard of secondary education. Therefore, the Commission gave 
the following suggestions for teachers' training: 
1. Education should be taught as an independent subject both in intermediate 
and B.A. classes. 
2. Education Departments should be opened in Calcutta and Dacca 
Universities (or in each University) with a Professor of Education as its 
Head for teaching 'education' as an independent subject. 
3. A small experimental school, in addition to a large practicing school, 
should be attached to a training college, just to provide opportunity for 
educational experiments and to accustom the students in training to the 
methods, which would be used in every good school under normal 
conditions of work. 
Due to these recommendations the number of training colleges increased; 
curricula of teacher training were improved; and some of the universities 
established their Departments of Education. 
ix) Hartog Committee (1929) 
In May 1928, the Simon Commission (an Indian Statutory Commission for 
inquiry into social, political and economic progress of India) appointed a sub-
committee with Sir Philip Hartog as Chairman to inquire into the growth of 
education in British India and the potentialities of its progress. The committee 
submitted its report in September 1929. By studying various aspects of 
education, the Committee applauded the progress of education during the 
period 1918-27. In its opinion the progress was both quantitative as well as 
qualitative. Secondary education was well advanced in comparison with mass 
education and it made a real contribution to the building up of a governing 
class. However, there were many defects, particularly at primary stage. The 
Committee recommended that the relationship between the Government and 
the local bodies should be clearly defined. It emphasized qualitative 
improvement of education, while the people were urging for qualitative 
development. Thus, it once again created the controversy between qualitative 
and quantitative development. The Committee however, regretted that the 
matriculation examination of the universities still dominated the whole 
secondary course and pointed out that the large number of failures at that 
examination were a mere wastage. To eliminate this wastage, the Committee 
recommended the following: 
i) The standard of general education for primary teachers should be raised. 
ii) The duration of their training should be sufficiently long. 
iii) Primary training institutions should be well staffed and have better 
equipment for greater efficiency, 
iv) Frequent refresher courses and conferences should be arranged for the 
continued professional growth of the primary teachers already in service. 
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v) Pay scale (salary) and conditions of service of the teachers should be 
improved. It realized that unless the teachers were satisfied, they would not 
do their jobs well. 
vi) Inspection staff should also be increased so as to keep an eye on the 
efficiency and working of these schools. 
On the basis of these recommendations, the system of teacher training then 
prevalent in the country was reoriented on more progressive lines. In 1932, the 
Andhra University instituted new degree of B.Ed, for the first time. In 1936 
Bombay University was the first to start M.Ed., a postgraduate programme in 
Education. 
x) Wardha Conference (1937) 
In October 1937, a conference of national workers was called at Wardha under 
the presidentship of Mahatma Gandhi. Mahatma Gandhi had been writing in ' 
Harijan' his views regarding education. Later on, these articles formed the 
basis of 'Basic Education' scheme. After considering his ideas, the Conference 
adopted some resolutions regarding education as a whole. Regarding teachers' 
training, it was considered desirable to give preference to local persons in 
appointment as teachers and only trained teachers would necessarily be 
appointed. Two types of curricula were suggested for the training of teachers 
a s -
a) Long-term Training - where a person has to study for 3 years in an 
institution. 
b) Short-term Training - where teacher has to devote only one year. 
The method of teaching employed under basic scheme of education was 
different from the normal method of teaching. Education was imparted through 
activities. The students were given knowledge of various subjects in a short 
period of time. 
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xi) The Abbott-Wood Report (1937) 
After considering the demand of the public for adequate and proper vocational 
education, the Government of India, in 1936-37, invited two British experts A. 
Abbott and S.H. Wood to come to India and prepare a plan for vocational 
education in the country. Within four months they prepared a report on 
vocational education after making tour of Punjab, Delhi and Uttar Pradesh. The 
Committee suggested that the training of the teachers should consist of two 
stages. Firstly, there should be given pre-employment preparation in a normal 
school or a training college. Secondly, there should be systematic short course 
of training for teachers, who have had some experience of their profession. The 
pre-employment course of training for teachers of primary and middle schools 
should be a three-year course just after the completion of the middle school 
course. The Committee also recommended the provision of a greater control 
over the institutions and stricter inspection. The Committee felt that there was 
a need of more equipped and efficient teaching and inspecting staff It, 
therefore, recommended, that "If funds permit, inspectors and selected teachers 
should be offered facilities for studying abroad." 
xii) Sargent Report (1944) 
To meet the requirements of the development of the Indian life in its various 
phases, the Reconstruction Committee of the officers of the Executive Council 
deputed John Sargent, the Education Advisor to the Govt, of India, to draw up 
a memorandum for the development of Indian education during the post war 
(Second World War) reconstruction period. The Sargent Plan is a 
comprehensive treatise on the problems and future organization of Primary to 
University education in India. It recommended an urgent need to expand the 
existing facilities for training teachers and also suggested that there should be 
an army of trained teachers for the rapid progress of education and the 
successful execution of the plans of education. It suggested three types of 
training institutions for undergraduate teachers, namely -i) Pre-Primary, ii) 
Basic and iii) High School. 
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Sargent Report made the following recommendation regarding teacher 
education: 
i) Selection: Proper arrangements should be made to pick out suitable boys 
and girls towards the end of the high school course. This is particularly 
important in girls' high schools in view of the vast increase in the number 
of women teachers required. 
ii) Courses: The courses should be specially related to the needs of the school 
and essentially be practical so that the trainees will subsequently serve the 
schools. 
iii) Fees: Fees should not be charged in training college and liberal 
assistance/scholarships should be provided to the poor and deserving 
students. 
iv) Refresher Courses: Refresher courses should be started for all types of 
teachers particularly those in remote rural areas. Facilities should be 
provided for research and selected teachers should be encouraged to study 
educational methods in foreign countries. 
v) Qualifications: The minimum educational qualification for a middle 
school teacher should be up to the middle school standard plus a training 
certificate, either vernacular or Anglo-vernacular. For a high school stage, 
trained graduates were generally employed with some exception in some 
provinces. For a headmaster and a senior teacher, a matriculation or an 
intermediate certificate with some training was insisted upon. 
vi) Service Conditions: Conditions of service and pay scales of teachers 
should be improved. Condition of service in private institutions continued 
to be unsatisfactory from financial point of view. 
As against twenty (20) training colleges in 1921-22, the number of 
teachers' training colleges had risen to forty one (41) by 1947. 
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B. Post-Independence Period 
First Union Ministry of Education was formed in 1946. Later, in 1948, the Central 
Advisory Board of Education (CABE) examined the whole field of secondary 
education and resolved that the Govt, of India appoint a Commission (a) to review 
the present position of secondary education in India and (b) to make 
recommendations in regard to the various problems related thereto. This resulted in 
the appointment of a Committee with Dr. Tarachand, the then Educational Advisor 
to the Govt, of India, as its Chairman. The report of the Committee came up for 
consideration at the 1949 Session of the CABE. One of its conclusions was that the 
pay and service conditions of teachers should be as recommended by the CABE. 
a) University Education Commission (1948-49) 
The first commission, named University Education Commission, was appointed in 
1948 under the Chairmanship of late Dr. S. Radhakrishnan, the then V.C. of Madras 
University. The Commission critically scarmed the teacher training programme and 
reported that too little time was given to school practice, too little weight was given 
to practice in assessing the students performance, and conditions of school practice 
were often unsatisfactory, sometimes quite grossly unsatisfactory. In some places a 
student was required to give only five lessons during the whole of his course. The 
Commission suggested a remedy to this malady and stated, "In a year's course not 
less than twelve weeks should be spent by the students in supervised school practice. 
This does not mean that the supervisor should be present throughout the twelve 
weeks. Far from it, the student can only find his feet when he is left from time to 
time, to his own unaided efforts." Regarding the theory part of the B.Ed, curriculum, 
the commission suggested that the courses must be flexible and adaptable to local 
circumstances and suitable schools should be used for pracfical training and courses 
should be remodeled and more time should be given to school practice and more 
weight to pracfice in assessing the students' performance. 
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b) Secondary Education Commission (1952-53) 
This Commission was charged with the responsibility of suggesting reforms in 
secondary education but it could not resist making following observations about 
teacher training: 
"During this one year of training the graduate teacher should be trained in 
methods of teaching at least two subjects. The practical training should not only 
consist of practice in teaching, observation, demonstration and criticism of lessons, 
but also should include such subjects as construction and administration of 
scholastic tests, organization of supervised study and students' societies, conducting 
library periods and maintenance of cumulative records. We feel that the scope of 
teacher-training, particularly in its practical aspects, should be broadened to include 
some of its activities that a student teacher will be expected to perform when he 
becomes a full-fledged teacher." 
The Commission also stated that training should also be given in one or more of 
the various extra curricular activities, no fee should be charged from the student-
teacher, stipend and proper residential facilities may also be given. The training 
college should conduct research work in various aspects of pedagogy, and for this 
purpose, it should have under its control an experimental or demonstration school 
and should also organize refresher courses, short-term in-service courses in special 
subjects, practical training in workshop and professional conferences. 
c) Ford Foundation Team (1954) 
Govt, of India, in collaboration with Ford Foundation, appointed an International 
team of eight experts in 1954 to study in greater detail the major recommendations 
of Secondary Education Commission concerning the recruitment, selection and 
training of teachers and the structure and content of the curriculum in secondary 
schools. The team traveled extensively in India, U.K., U.S.A. and Denmark and 
made the following recommendations concerning the teacher education Curriculum: 
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i) The course of training should be so framed as to prepare the students adequately 
for the immediate work of teaching, 
ii) The training institutions should be careful not to advocate methods and 
techniques of teaching that are impracticable and unrealistic, 
iii) For some continuity of practice teaching, there should be the system of block 
practice with proper arrangements for supervision and guidance, 
iv) The training institutions should be encouraged to organize and conduct 
demonstration or laboratory schools where among other things, experiments are 
made in curriculum construction and progressive methods of teaching are used, 
v) The training institutions should expand their programmes of practical training to 
include other activities, besides actual classroom teaching which teachers will be 
called upon to perform, as part of their work. 
d) Pires Committee (1956) 
In 1956 the Ministry of Education, Govt, of India, appointed a Committee with Dr. 
E.A. Pires as Convener to draft a new syllabus for Secondary Teachers Training. 
Draft made by the Committee was later on approved by a Conference of the 
Principals of Training Colleges in 1957. The Committee recommended that practical 
work should be given as much weight as the theory portion. The examination papers 
were reduced to four, as given below -
i) Principles of Education and School Organization, 
ii) Education Psychology and Health Education, 
iii) Methods of Teaching of two School Subjects, 
iv) Current Problems in Indian Education. 
e) Education Commission (1964-66) 
The Government of India appointed a fifteen member Education Commission on 
July 14, 1964 under the Chairmanship of Dr. D. S. Kothari, the then Chairman of 
University Grants Commission. The Education Commission studied various aspects 
of teacher education and devoted one full chapter giving their observations and 
recommendations. The Commission remarked: "A sound programme of professional 
16 
education of teachers is essential for the qualitative improvement of education ... In 
the absence of other influences, a teacher tries to teach in the way in which he 
himself was taught by his favourite teachers and thus tends to perpetuate the 
traditional methods of teaching." Quality is the essence of teacher education 
curriculum. Teacher education becomes a financial waste in its absence and becomes 
a source of over-all deterioration of educational standards. The Commission 
observed that the existing programmes were largely traditional, rigid, and divorced 
from the realities of schools and devoid of proposed programmes of educational 
reconstruction. The Commission felt the need for reorientation of the subject 
knowledge of the trainees and to eliminate irrelevant matter and to relate the 
curriculum closely to the teacher's responsibilities and to Indian conditions, 
problems and studies. The Commission recommended that provision must be made 
in all the training colleges for a study of the subjects to be taught, in depth as well as 
in range, and student-teachers at this level need to be provided with specific learning 
experiences in constructing achievement and diagnostic tests in spotting talent, in 
developing enrichment programmes in diagnostic difficulties of under-achievers and 
in planning remedial programmes. 
J) First Asian Conference on Teacher Education (1971) 
First Asian Conference on Teacher Education was held from June 14 to 19, 1971 at 
Bangalore, which was sponsored jointly by Indian Association of Teacher Education 
(lATE) and the International Council on Education for Teaching (ICET). The 
Conference recommended that the programmes of school education and teacher 
education in each country should be modified to meet the new challenges. 
g) Plan of National Council of Educational Research and Training (NCERT) 
The Teacher Education Department of NCERT launched an Intensive Teacher 
Education Programme (ITEP) to work cooperatively with the training colleges 
involved, in order to bring about desirable change and improvement in teacher 
education. In October 1969, two conferences of the Principals of Colleges of 
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Education affiliated to the Punjab University, were held. They agreed upon the 
following B. Ed. Curriculum-
Part I: General Professional Course 
1. Principles of Education, 
2. Educational Psychology (including elementary statistics), 
3. Modern Indian Education and its Problems, 
4. School Organization and Specialization in one area, 
5 & 6. Methodology of Teaching Two School Subjects. 
Part II: Student Teaching 
1. Preparatory Course, 
2. Demonstration, 
3. Discussion and Criticism Lessons, 
4. Block Practice. 
Part III: Work Experience 
Part IV: Sessional Work 
1. Preparation and Use of Aids, 
2. Blackboard Work, 
3. Co-curricular Activities, 
4. Psychology Practicals, 
5. Study of School Plant, 
6. Evaluation and Record Keeping, 
7. Study of School Records 
h) Efforts of Indian Association of Teacher Educators (lA TE) 
The Indian Association of Teacher Educators, formerly known as All India 
Association of Training Colleges, has been organizing annual conferences begiiming 
with their first meet at Baroda in 1950. 
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Baroda Study Group 
The lATE in collaboration with National Council of Educational Research and 
Training constituted a Study Group popularly known as Baroda Study Group to 
revitalize the B.Ed. Programme, which met at Baroda in 1964 and made 
following recommendations regarding B.Ed. Courses: 
(i) The duration of the B.Ed. Courses be increased to one complete year of 
twelve months and habit of self-study should be encouraged, provision should be 
made for specialization in a single teaching field rather than two special methods 
and a committee for revising the existing B.Ed. Syllabus should be appointed. 
(ii) There should also be a systematic and comprehensive programme of 
practical work, which should include: Practice teaching, Observation of pupils 
and lessons. Criticism lessons. Study of different types and grades of schools, 
Organization of and participation in co-curricular activities, follow-up 
assignments given to school children, preparation of case studies, construction 
and administration of scholastic achievement tests, blackboard work, socio-
metric study of groups in the classroom, practical work connected with school 
subjects, preparation and use of audio-visual aids. Experimental and laboratory 
work for science students as well as simple workshop practices. 
(iii) The trainee should be associated with the institution as a regular member of 
the staff and should be placed in school for 8-12 weeks for practical work. 
The B.Ed. Programme 
The lATE, in collaboration with the Education Commission (1964-66), 
appointed a Working Group with Miss S. Panandikar as Convener to design a 
new B.Ed. Programme, which was discussed and approved in the Conference 
held at Taradevi (Simla) in 1965. Recommendations were made about B.Ed. 
Curriculum - i.e. what theory papers should be included, and Practice Teaching 
and related Practical Work. According to it practice teaching should extend over 
8-10 weeks and include all aspects of teachers' work. It should be continuous 
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and preceded by observation of school programmes in selected schools under the 
guidance of experienced teachers. 
i) National Commission on Teachers-1 (1983-85) 
The National Commission on Teachers-1 (for school teachers) prepared its reports 
under the Chairmanship of Prof. D. P. Chattopadhyaya and wrote one chapter on the 
Training of Teachers and made the following recommendations-
a) After senior secondary the training course should be of four years or preferably 
a 5-year course leading to graduation and training is recommended. 
b) A grant of Rs. 20 lakhs should be given to a four-year integrated college to 
enlarge and improve its physical facilities. 
c) The duration of one-year B.Ed. Course should be extended by two summer 
months ensuring an academic session of 220 days with longer working hours. 
d) After class XII or intermediate, it is desirable to have a two-year training course 
for elementary teachers. 
e) Following factors should be considered while selecting a teacher for training-
i) Good physique, ii) Linguistic ability and communication skills, iii) A fair 
degree of general mental ability, iv) General awareness of the worlds, v) A 
positive outlook on life, and vi) Capacity of good human relations. Selection of 
trainees should be made through a combination of objective tests, rating scales, 
group discussion and personal interviews. 
f) The approach could also be tried out to recruit an untrained first class 
graduate/postgraduate and then give him on-the-job training to be followed by 
full training through correspondence and contact programmes. 
g) The integrated four year curriculum for a degree in education should consist of 
two elements- general education and professional preparation. General 
education will include study of a language. Three or four disciplines from among 
the subjects taught at school and seminars projects and study visits. Professional 
preparation should consist of - i) study of education as a discipline including 
educational psychology, sociology of education and educational philosophy, ii) 
Practice of teaching and its content-cum-methodology, and iii) learning a variety 
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of skills related to the role of a teacher, including educational technology and 
preparation of software. 
h) A cadre of teacher educators in educational technology may be formed. One such 
educator may be appointed in each college of education. 
i) The preparation of a teacher must be considered a joint responsibility of the 
College of Education and the practice teaching school. 
j) The pupil-teacher should also gain experience of his other roles, such as 
organization of co-curricular activities and working with community, apart from 
teaching methods. 
k) The word 'Practice-Teaching' should be replaced by 'Internship' as it suggests a 
much more comprehensive concept of teacher training. Duration of Internship 
should not be less than four weeks in the third year and three weeks in the fourth 
year of study. During this period, stress should be laid on blackboard writing, 
drawing, skills, making and improving aids to learning and using technological 
equipment. Participation in co-curricular activities like games, sports, music, 
dance and drama should be obligatory. 
1) Pupil-teacher performance in the class must be evaluated with right tools and 
attitude to work, love for children, scientific outlook etc. must be taken into 
account. Pre-lesson, post-lesson discussion and self-assessment should be 
encouraged. 
m) In 1978 the NCTE proposed that the Boards of Studies in Education of various 
Universities should review the teacher education curriculum and should modify 
it accordingly. 
n) In one-year B.Ed, course at least a period of six weeks preceded by a general 
introduction to life and one week for work at school should be devoted. 
o) Teacher-educators should be drawn both from disciplines of various school 
subjects and educational disciplines like psychology, sociology etc. A teacher-
educator should have at least postgraduate degree with B.Ed., preferably an 
M.Ed. Degree. 
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p) It is desirable that colleges of education should offer only such subjects for 
specialization for which they have the qualified staff. 
q) Teacher trainers' themselves should be proficient in the use of skills they seek to 
develop among their trainees, e.g. in educational technology course, a trainer 
must be proficient in the service and maintenance of hardware and also 
knowledgeable about the available sources of software. 
r) Steps should be taken by the Universities to ensure full staff strength keeping in 
view the needs of the trainees. 
s) In order to develop planning and organizational skills in co-curricular activities, 
colleges should depute their teacher-trainers to participate in specially conducted 
workshops for which help of institutions like Bal Bhavan, National School of 
Drama and National Film Institute could be taken. 
t) For professional preparation emphasis should be on pedagogy, practice-teaching, 
development of skills such as story-telling, recitation, writing on the blackboard, 
use of new technology, art, music, craft and dance. 
u) In a two year B.Ed. Course, six to eight weeks should be allowed in first year 
and twelve weeks in the second year for practice teaching. The trainees may start 
with one or two lessons a day but should gradually be accepted to stay for the 
whole day and take on full responsibilities of a regular teacher. Only in this way 
one can develop the needed professional competence and personal confidence. 
v) Correspondence-cum-contact courses for B.Ed. Training should be allowed only 
if satisfactory arrangements exist for practice and proper supervision. 
1.2 ROLE OF TEACHERS IN EDUCATION 
Education, in any society, depends mostly on its teachers. The teacher is the pivot or 
flywheel of the whole educational machine. The standard of teachers' work 
determines the height to which their society can rise in terms of educational level. A 
committed teacher plays a glorious role in the life of a school as well as in the life of 
a nation. His knowledge can make a whole of difference but his ignorance can cause 
an irreparable loss. 
22 
According to University Education Commission (1949), the real teacher is like 
the gardener who nurtures the plant and not a carpenter who cuts pieces of wood to 
fit into certain locations or a painter who covers them with an exterior coat of paints. 
Unless the tutor stimulates thinking rather than mere memorizing, deeper intellectual 
interests rather than aversion to thought, better perception of values rather than in 
appreciation, he serves no useful purpose, but may nourish wrong habits, which will 
be difficult to eradicate. 
Every teacher and educationists of experience knows that even the best 
curriculum and the most perfect syllabus remain dead unless quickened into life by 
the right methods of teaching by the right kind of teachers. The Education 
Commission (1964-66) also emphasized the importance and role of the teacher as 
the quality, competence and character of teachers are undoubtedly the most 
significant of all the different factors that influence the quality of education and its 
contribution to national development. Nothing is more important than securing a 
sufficient supply of high quality recruits to the teaching profession, providing them 
with the best possible professional preparation and creating satisfactory conditions 
of work in which they can be fully effective. Stinnett (1965) pointed out the 
importance of the changed role of teacher for the advancement of the ideals of the 
profession. Technological developments, contributing to the employment of both 
parents and to the complexity of society, have transferred to the school many of the 
functions that the family and the home once performed. Thus, teachers have taken 
on new roles of importance and a larger place in the lives of children and parents and 
in society itself As a result, schools and schooling have assumed a more significant 
meaning in society. The impact of these forces upon teachers has been equally 
significant. Ebel (1969) opined that the purpose of teaching has changed from the 
inculcation of truths to the determination of relevance. As teachers learn their new 
role, they gain for themselves and project to others a new image, which is prediction 
of future self-determination based on collective professional strength. UNESCO 
(1972) reported that new roles are expected of the teachers in Asians Schools. He 
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has to become a democratic leader, a friend and guide to his pupils and their parents 
in the community. Thus the role of future teacher will be to provide proper 
environment for learning. He will have to discharge his duties as a programmer of 
skills and a resource person to facilitate the process of learning. Oeser (1973) 
classified teachers' activities into two major sets of interrelationship - one, relation 
between the teacher and the pupils and second, the professional relation between the 
teacher and other adults which fall into two classes-those between himself and the 
teaching hierarchy- colleagues, headmaster, inspector and director etc., and those 
between himself and the parents of the pupils. The teacher has many roles in relation 
to his pupils. Their range and complexity of interactions make the teacher's task 
intrinsically one of the most interesting in the world and one of the most difficult, 
satisfying, and sometimes nevertheless, frustrating. 
The teacher has a major role in educational development whether he 
approaches his work actively or passively. He can influence development adversely 
by opposing innovation or merely remaining mute in the face of a growing need for 
reform; on the other hand, he can participate actively as an initiator himself or an 
interpreter of the plans devised by others (The Report of the Commonwealth 
Conference, 1974). Adaval (1976) also emphasizes the importance of the role of a 
teacher, as an agent for social change, a leader of the children and guide to the 
community. Therefore, a teacher should feel his responsibility and think about his 
importance so that he can perform his duties honestly in the above-mentioned areas 
so that quality education can be provided. A teacher must be capable of fulfilling the 
several aims of education - individual, social, guiding, enlightening, moral and 
vocational aims. This demands that the system of education should be dynamic 
enough to effectively perform its liberal and considerate role. Shukla (1978) 
visualized the changed role of the teacher, as the future teacher will fail if he 
considers transmitting information and helping students pass examination as his sole 
responsibility. The teacher will have to shoulder the responsibility of inculcating the 
desired attitude among the students even when they are out of formal institutions. It 
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would not be enough to an individual to be satisfied just with formal education 
imparted in schools and universities. In an empirical study, Pattanaik (1980) found 
six types of roles that are important for the teachers namely, personal relationship 
with students, innovation, motivation, classroom behaviour (e.g. discipline), 
educational purposes and organizational roles. According to Gimeno and Ibanez 
(1981) the function of teacher, in terms of his basic position as an educator, retains 
its essential character, no matter how much the content of education may be 
modified by scientific and technological progress, no matter what far reaching 
changes may take place in the attitude and values of the younger generation to be 
educated, no matter how radically social expectations may alter. All teachers share 
the fact of being teachers. Malik (1984) made a comparative study of personality 
factors and learning environments of successful and unsuccessful science teachers of 
some selected schools of Rajasthan and remarked that- (i) Some personality factors 
were significantly related with teaching success which was positively correlated with 
intelligence, emotional stability, tender mindedness, suspiciousness, self-sufficiency, 
placidity, relaxedness and also clarity of goals, (ii) Teaching success was positively 
correlated with dimensions of formality, goal direction, satisfaction, democracy, 
diversity and cliqueness, (iii) Teaching success was negatively correlated with 
dimensions of frictions, difficulty, apathy and disorganization. It has also rightly said 
that in order to be competent the teacher must have knowledge of child 
development, of the material to be taught and suitable methods of teaching it, of the 
culture of his pupils (which may not be of its own) and of some interest of his own; 
his skills must enable him to teach, advice and guide his pupils, community and 
culture with which he is involved; his attitudes should be positive without being 
aggressive, so that his example is likely to be followed as he transmits explicitly and 
implicitly the national aims and ideas and moral and social values (Goyal, 1985). 
According to Rabindra Nath Tagore- "A teacher can never truly teach unless 
he is still learning himself A lamp can never light another lamp unless it continues 
to bum its own flame." Generally a teacher has a three-fold role to play i.e. 
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academic, intellectual, personal and moral. A teacher can never be a mere neutral 
observer of child's growth and development. It is he who consciously or 
unconsciously plays the major role after the parents, not only in teaching the child 
but also in shaping his attitudes, habits and ideals. In this sense, teachers are the 
makers of tomorrow, for as the twig is bent so will it grow. Therefore, a teacher 
must realize it as a tremendous responsibility, an opportunity and a challenge. 
Teachers must be aware of their high calling as guardians of the past and builders of 
the future. So, it is said that destiny of nation is shaped in its classrooms. Therefore, 
a nation's well-being depends on teachers' well being. Society must realize this 
illuminating truth and honour them for it, as the old Chinese proverb says: 'If you 
wish to plan for one year plant grain; if you wish to plan for ten years plant trees; if 
you wish to plan for a hundred years plant men.' For this, a teacher should continue 
to learn throughout his life because education is a life-long process. Kabir, a 
medieval poet, has very nicely said, "If teacher and God both are standing before 
me, whom should I pay obeisance? I bow to you my teacher who guides me to God." 
In the words of Dr. Zakir Husain, the teacher is indeed the architect of our future; 
society can neglect him at its own peril. The teachers too should unequivocally 
reciprocate to the society's interest in their welfare and try to do their best for the 
welfare of students under their charge. 
Education plays a very important role in the evolution of a society into a 
dynamic and vibrant system that could respond to the challenges of the times. 
'Education' has a wide connotation as there are divergent interpretations of 
'education' on the basis of - knowledge, skills, training, experience and attitude; 
individuals development and preparation for discharging duties as a responsible 
citizen; continuous and life-long process; a conscious, deliberate and planned 
process, designed to modify behaviors in a desirable and socially acceptable way to 
bring about specific knowledge and skills CNatrajan, 2003). 
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So, we have seen that a teacher plays a very important role in the lives of his 
students throughout. A teacher may make or mar the character of his pupils. 
Actually speaking, a teacher is a mentor and plays an important role in the nation 
building activities. He is a propelling force. He multiplies himself in the form of a 
good or bad doctor, engineer, scientist, astronaut, teacher, businessman, manger, and 
software/hardware engineer, professional and so on and so forth. It all depends on 
type of teaching and content and style of imparting knowledge and character 
building ideals and models. In fact, a teacher is a foundation stone of all careers 
from top to bottom. He is a role model. If there is no teacher, no progress can take 
place. Humayun Kabir also said, "Teachers are literally the arbiters of a nation's 
destiny." Henry Adams remarks, "A parent gives life but as parent he gives no more. 
A murderer takes life, but his deed stops there. A teacher affects eternity, he can 
never tell where his influence stops." Sir John Adams says, "The teacher is maker of 
man." Teaching is the most fundamental responsibility of teachers irrespective of 
their time and stage of education. Teaching is intricate and complicated process 
involving artistic skills and sensibility as well as scientific principles and procedures. 
Teachers should not only acquire the quantum of knowledge that is required for 
various groups of learners but also have to master a good number of skills. There are 
vital and general principles of teaching e.g., teaching from known to unknown, from 
analysis to synthesis, from simple to complex, from empirical to rational etc. about 
which teachers should be made aware so that knowledge accumulated over the years 
can be transmitted to students effectively. Dyke has aptly observed, "Sing the praise 
of the unknown teachers. Great generals win campaigns, but it is the unknown 
soldiers who win the war. Famous educators plan new systems of pedagogy, but it is 
the unknown teacher who directs and guides the young. He lives in obscurity and 
contends with hardship. For him no trumpets blare, no chariots wait, no golden 
decorations are decreed. He keeps the watch along the borders of darkness and 
makes the attack on the trenches of ignorance and folly. Patience is in his daily 
work; he strives to conquer the evil powers, which are enemies of the youth. He 
awakens the sleeping spirits. He quickens the indolent, encourages the eager and 
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steadies the unstable. He communicates his own joy in learning and shares with boys 
and girls the best treasures of his mind. He lights many candles, which in later years 
will shine back to cheer him. This is his reward. Knowledge may be gained from 
books but his love for knowledge is transmitted only by personal contact. No one 
has ever deserved better respect than the unknown teacher. No one is more worthy to 
be enrolled in a democratic aristocracy. King of himself and servant of mankind." 
1.3 NEED AND SIGNIFICANCE OF TEACHER EDUCATION 
In order to improve the quality and standards of education, Secondary Education 
Commission (1952-53) rightly observed that the most important factor in the 
contemplated educational reconstruction is the teacher- his personal qualities, 
educational qualification, professional training and the place that he occupies in the 
school as well as in the community. The reputation of a school and its influence on 
the life of the community invariably depend on the kind of teachers working in it. 
Priority of consideration must, therefore, be given to the various problems cormected 
with the improvement of their status. Kabir (1959) was of the opinion that the future 
of a nation depends on the quality of the younger generation and this quality depends 
on the quality of teachers- unless special measures are adopted to ensure the supply 
of sufficient number of teachers of the requisite quality - quality of teachers will 
threaten not only the standard of education but in ultimate analysis, the progress, 
prosperity and welfare of the nation. A teacher is what his education has been. So 
the teachers who are to be trained will influence the shape of the society. Anderson 
(1962) wrote that "Diversity in roles played, or roles expectations lead to diversity in 
training programmes, and this latter diversity is not simply a one to one outcome of 
the former. Theoretically, at least any teacher education programme will attempt to 
fit the prospective teachers to perform all the roles, which may be expected of him. 
This is difficult to do, however, and the difficulty is intensified by the existence of 
wide differences of opinion, both in the public and in the profession, concerning the 
relative weights to be attached to various roles of the teacher. Any programme of 
teacher education is likely to represent a particular choice among roles. The net 
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result may well be programmes which differ not only in purpose and detail and in 
which the common element may be minimal." 
Here emerges the need of teacher educator, who holds the key position in the 
whole educational system. In fact, he is the top most academic and professional 
person in the educational pyramid. He is responsible for the education of teacher 
under whose charge the destiny of the children is so confidently placed by their 
parents. Therefore, teacher educators assume great importance for producing the 
right kind of quality teachers, because teacher preparation takes place in teacher 
education institutions where they are in the charge of teacher-educators. Thus the 
quality of the teacher-educator himself assumes the great importance in the scenario. 
A nation is built by its citizens, citizens are moulded by teachers and teachers 
are made by teacher-educators. The success and progress of an educational system 
depends upon the quality of teachers available to it, and the quality of teachers 
depends upon the quality of teacher education. After reviewing the status and service 
conditions of teachers, the Education Commission (1964-66) pointed out that a 
sound programme of professional education of teachers is essential for the 
qualitative improvement of education. Teacher education aims to ensure high 
proficiency and quality of school education. Therefore it is said that quality of 
teacher preparation is closely related to the quality of teacher educators. So there is a 
constant need for specialized professional development courses in terms of content, 
process, research and evaluation in relation to both school and teacher education. 
It has been generally said that if you educate a boy, you educate one 
individual, if you educate a girl, you educate the whole family, and if you educate a 
teacher, you educate the whole community. Therefore, teacher education occupies a 
central position in the total programme of education. Peck and Tucker (1973) have 
observed that "teacher educators should practice what they are supposed to treat 
their pupils, they are more likely to adopt the desired style of teaching behavior." A 
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system succeeds or fails; a technique proves useful or otherwise in the hands of 
those teachers who implement the same (Mathur, 1975). It is, therefore, the teacher 
who is pivotal of all work in education. How we train our teachers should, therefore, 
be a problem of utmost concern to us all, whether we are working in a training 
college or in the administration. 
Teacher-education is a continuous process wherein both pre-service and in-
service educations have to be well integrated for making the teachers effective. Pre-
service teacher education programme prepares teachers before joining the teaching 
profession at various levels in our country. Pre-service Teacher Education provides 
the teachers with initial professional competence, process for effective transaction of 
curriculum. The teacher education, therefore, needs to be matched to the demands of 
school system. In-service teacher-education programme is for those who join the 
teaching profession as trained teachers; they also need continuous updating of their 
knowledge and new skills through in-service education programme as a part of the 
centrally sponsored scheme for restructuring and reorganization of Teacher 
Education. 
Prof R. H. Dave observed (NCTE, 1998; P-VI) that-"In the last decade of 
20"' Century both school education and society have witnessed unprecedented 
technological advancements, communications revolution, periodical reforms in 
school curriculum, introduction of competency-based and value-oriented education 
adopting Minimum Level of Learning (MLL), strategy as envisaged by NPE (1986 
and 1992), major reforms in the text books-cum-workbooks and other teaching 
learning aids, promotion of activity-based and joyful learning, introduction of self-
learning and group learning activities, besides teacher directed learning, offering 
non-formal and alternative education systems, initiatives like Operation Blackboard 
(OB), Special Orientation of Primary Teachers' (SOPT), Programmes of Mass 
Orientation of School Teachers (PMOST), PROPERL as well as NEEM and DPEP 
and a host of other developments" (Prahllada, 2003). 
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In order to make the teacher competent, committed and an effective 
performer of his duties, it is essential that a large network of teacher education 
institutions has to be developed and, suitable strategies should be adopted in order to 
implement the same. The NCTE has given a suggestive list of the steps to be taken 
up as follows: 
i) Identification of resource persons for different types of work to be done at 
different levels and places, 
ii) Planning and conducting workshops for different target groups, 
iii) Holding workshops for development of suitable training materials of various 
types, 
iv) Providing adequate time and assistance to different agencies for the development 
of training material, 
v) Conducting initial orientation programmes, 
vi) Providing suitable self-learning distance education material for reinforcement 
and enrichment, 
vii) Conducting contact sessions for consultations and counseling for distance mode 
and self-directed learners. 
A modem teacher should have a sound scholarship, inquiring mind and a 
sound grasp of certain sociological, economic, cultural and political forces or 
influences obtained in the local community and at the national and international 
level. Teaching is not purely a mechanical job, rather, it requires some personal 
qualities, which can only be developed over a lifetime. The teacher is required to 
develop a competence to lead the society through the present period of 
unprecedented change and stress. However, there is a need for the establishment of 
such institutions, which may cater for the inter-professional training of teachers, 
social and community workers, health officers so that their services may be well 
coordinated. 
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George (1982) studied the role expectation, role performance and training 
needs of teachers of English in the secondary schools of Kerala and concluded that 
the main difficulties experienced by teachers in improving their role performance 
were pre-occupation with domestic affairs, the single optional course at the B.Ed, 
course, poor standards in English of pupils, inadequate library facilities and heavy 
work load. Therefore, intensive training for teachers of English at the B.Ed, level 
and in-service courses for teachers were necessary to fill the gap between role 
expectation and performance. Ministry of Education document "Challenge of 
Education: A policy Perspective" (1985) has mentioned, "Teacher performance is 
the most crucial input in the field of education. Whatever policies may be laid down, 
in the ultimate analysis, these have to be interpreted and implemented by teachers as 
much through their personal example, as through teaching-learning processes. We 
have reached the threshold of the development of new technologies, which are likely 
to revolutionize the classroom teaching. Unless capable and committed teachers are 
in service, the education system cannot utilize them for becoming a suitable and 
potential instrument of national development." 
The National Policy on Education (1986) has laid down that-"The 
government and the community should endeavour to create conditions, which will 
help motivate and inspire teachers on constructive and creative lines. Teachers 
should have the freedom to innovate, to devise appropriate methods of 
communication and activities relevant to the needs and capabilities of and the 
concerns of the community." It has also suggested that the methods of teachers' 
recruitment should be recognized to ensure merit, objectivity, and conformity with 
special and functional requirements. Their pay and service conditions should be 
commensurate with the social and professional responsibilities and the need to 
attract talented persons to this profession. A philosophical construct was announced 
in the National Policy on Education (NPE) 1986 and also resolved by the Parliament 
of India, which states as: "In the Indian way of thinking, a human being is a positive 
asset and a precious national resource which needs to be cherished, nurtured and 
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developed with tenderness and care, coupled with dynamism. Each individual's 
growth presents a different range of problems and requirements at every stage from 
womb to tomb. The catalytic action of education in this complex and dynamic 
growth process needs to be planned meticulously and executed with the great 
sensitivity" (Bano, 1994). 
Ekbote (1987) had developed a strategy for integrating the teaching skills 
acquired through micro-teaching practice, and also studied the effectiveness of the 
integration strategy in relation to following variables pertaining to the student 
teachers-qualification, teaching experience, academic achievement, skill 
comprehension, availability of study time, attitude towards teaching and 
microteaching. Findings showed that the integration strategy found effective in 
terms of the improvement it made in the student teachers' performance in classroom 
teaching and all the seven variables pertaining to the student teachers' influenced the 
improvement in classroom teaching performance through the strategy. Bhide (1987) 
evaluated the impact of a training programme in the modification of self-concept of 
pupil-teachers at the end of their training. It is found out that training could bring 
modification in self-concept but better results could be produced by modification in 
the training programme. Mishra (1987) studied social mobility among teachers 
(w.r.t. the Primary, Secondary, College and University Teachers) of Gorakhpur City 
and revealed that better working conditions, locality- from rural to urban, better 
income and higher cadre were the main factors responsible for mobility among 
teachers. 
1.4 CURRENT TEACHER EDUCATION PRACTICES 
As we know that destiny of a nation is shaped in her classrooms and so the 
classroom teaching in the schools depends upon the quality of education of teachers. 
The quality of education of teachers depends upon the knowledge of subject matter 
as well as on knowledge of pedagogy. The knowledge of pedagogy and its 
application to present day classroom teaching depends upon the objectives of teacher 
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education which have kept as ideals in the preparation of school teacher. Rehman 
(1951) was of the opinion that the professional preparation of teachers is one of the 
most important social problems a country is called upon to solve. If schools are to 
produce young men and women who possess clear-cut ideals and who have acquired 
certain desirable abilities and attitudes, teachers must possess vision and faith in the 
possibilities of their work and must be equipped not only with scholarship but with 
the act of educating their pupils. David Hare Training College, Calcutta, reported 
that the aim of the training course is to give the teacher an all round preparation for 
his work, both from theoretical and practical points of view. On the one hand, he 
needs knowledge of the subject, which he has to teach, an acquaintance with the 
nature of the pupils' mind and of the principles that underlie the teaching art and 
some knowledge of the history of education in the past. On the other hand, he learns 
by actual practice in the classroom to control and teach his class. McGlothlin (1960) 
has enumerated the two basic aims of professional education: (i) providing 
professionally educated entrants to the profession in adequate numbers, (ii) 
maintaining or increasing the quality of entrants to the profession to satisfy society's 
needs. Lingbiao and Watkins (2001) have developed a model of the conception of 
teaching of Chinese secondary school teachers of Physics and an instrument to 
assess these conceptions. In their finding, five lower order conceptions- Knowledge 
Delivery, Exam Preparation, Ability Development, Attitude Promotion and Conduct 
Guidance- and two higher order orientations - Moulding and Cultivating were 
identified. 
1.4.1 OBJECTIVES OF TEACHER EDUCATION 
According to Dunhill (1969), Teacher Education insfitutions should train the 
prospective teachers to achieve the following objectives: 
i) That the teacher must understand the aims and objectives of education, 
ii) That the teacher must understand how a school curriculum can be devised to 
fiilfill these aims and objectives. 
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iii) That the teacher must understand the basic principles of child growth and 
development and the processes by which a child learns, 
iv) That on the basis of an understanding of the child the teacher must learn how 
to plan and present subject matter in a manner which will arouse the interest, 
sense of purpose and thought processes of the pupils, 
v) That the teacher must possess an adequate knowledge of the five main subject 
areas of the curriculum, Language, Arts, Social Studies, Mathematics, General 
Science, Physical and Health Education, and that he must develop methods of 
presenting this knowledge which will evolves the lively cooperation and 
thoughtful understanding of the pupils, 
vi) That the teacher must strenuously promote the development of the school as a 
community rich in opportunity to develop worthwhile recreational activities 
and a sense of responsibility amongst the pupil. 
The quality of learning depends on the quality of teaching, which in turn 
depends on the quality of teacher and quality of his training. Srivastava and Bose 
(1973) broadly stated the aims and objectives of the training college in India as 
follows: 
1) To develop some basic insight into and understanding of some concepts, 
principles of education in general and with reference to education in vogue in a 
particular country; 
2) To develop an understanding of human nature, the growth and development of 
human individual right through various stages; 
3) To develop knowledge and insight as how an individual learns and makes use of 
his environment in the process of growing; 
4) To develop an awareness of his capacity to teach after duly analyzing the skills, 
aptitudes and ability which compose such capacity; 
5) To initiate the student teachers to practice the skill of teaching, viz., to plan a 
lesson to face groups of students from time to time, to deliver lessons effectively, 
to know his own ability to do the job and so on; 
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6) To initiate the student teacher to understand the psychology of learners and the 
psychology of learning, to understand and practice some techniques of assessing 
and recording students' achievements; 
7) To consider participation of students in co-curricular activities essential to the 
growth of social skills, recreational temper and a balanced personality, and 
8) To consider learning as a never-ending process and to accept it as a valuable 
occupation as long as the teacher continues to remain in his job of teaching. 
On the lines suggested by the Education Commission (1964-66) the 
NCERT (1978) prepared a Framework for Teacher Education Curriculum in 
collaboration with NCTE. According to it, a secondary school teacher should-
1. Possess competence to teach subjects of his specialization on the basis of 
accepted principles of learning and teaching in the context of the new 
curriculum. 
2. Develop skills, understanding, interests and attitudes, which would enable him to 
foster all round growth and development of the children under his care. 
3. Possess sufficient theoretical and practical knowledge of health and physical 
education, games and recreational activities and socially useful productive 
activities. 
4. Develop skills in identifying, selecting, innovating and organizing learning 
experiences for teaching the above-mentioned general and specific subjects. 
5. Develop understandings of psychological principles of growth and development, 
individual differences and similarities and cognitive, psychomotor and attitudinal 
learning. 
6. Develop skills in guiding and counseling the children in solving their personal as 
well as academic problems. The school teacher has to face the personal as well 
as academic problems of the students. No effective learning can take place 
unless the students are guided and given counseling in solving their personal as 
well as academic problems. 
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7. Understand the role of the home, the peer group and the community in shaping 
the personality of the child, and help develop an amicable home school 
relationship for mutual benefit. 
8. Understand the role of the school in changing the society. The school can play 
this role only if its active agent i.e. the teacher understands this role of the 
school. The teacher can play this role if he has been prepared for this task in his 
teacher education programme. 
9. Undertake investigatory projects and action research. An effective and 
conscientious teacher performs this function continuously by selecting 
investigatory projects and conducting action research. 
This framework is task-oriented or performance based. The very nature of 
teacher education, its theory and practice demand that it be treated more as an 
exercise of training a teacher for handling a variety of tasks inside and outside the 
classroom. The achievement of these objectives is possible only if the teacher-
education institutions teach these courses compulsorily to all the student-teachers. 
The 'Teacher Education Curriculum- A Framework' prepared by NCERT, 
therefore, included Special Training Programme Package 11 (Socially Useful 
Productive Work), Special Training Programme Package III (Health, Physical 
Education, Games and Recreational Activities) and Related Practical Work as 
Compulsory courses and 30% weightage has been given to these courses. This 
objective of teacher education can be achieved if the curriculum suggested by the 
NCERT is accepted in principles and implemented in its spirit. 
Khan (1983) also stated the general objectives of Teacher Education. In his 
opinion, the future teacher should: 
1. Develop Gandhian values of education such as non-violence, truthfulness, self-
discipline, self-reliance and dignity of labour. 
2. Perceive his role, not only as a leader of the children, but also as a guide to the 
community. 
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3. Perceive his role as an agent of social change. 
4. Act as liaison between the school and the community and employ suitable ways 
and means for integrating community life and resources with school work. 
5. Not only use but also help in the conservation of environmental resources and 
preservation of historical monuments and other cultural heritage. 
6. Possess warm and positive attitude towards growing children and their academic, 
social, emotional and personal problems and skills to guide and counsel them. 
7. Develop an understanding of the objectives of school education in the Indian 
context and awareness of the role of the school in achieving goals of building up 
a democratic, secular and socialist society. 
8. Develop understanding, interest, attitudes and skills, which would enable him to 
foster all-round growth and development of the children under his care. 
9. Develop competence to teach on the basis of the accepted principles of learning 
and teaching. 
10. Develop communication, and psychomotor skills and abilities conducive to 
human relations for interacting with the children in order to promote learning 
inside and outside the classroom. 
11. Keep abreast of the latest knowledge of the subject he is teaching and techniques 
of the same. 
12. Undertake action research and investigatory projects. 
1.4.2 CURRICULUM 
Currently, two types of curricula are in vogue in training institutions: (a) one-year 
B.Ed. Course and (b) an integrated four-year course. 
a) One-year B.Ed. Course 
The education of teachers at secondary level is generally of one-year duration. The 
degree awarded after one year is called B.Ed., B.T., or L.T. At present most of the 
institutions award B.Ed, degree. The B.Ed. Course in the country is oriented with 
major emphasis upon theory and principles as the course is divided into two parts -
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Theory and Practice Teaching. A variety of courses have been included in the 
teacher education programme to suit the needs of different types of students. 
Srivastava and Bose (1973) in their book stated that- Saiyadain, the 
Educational Advisor (1956), while inaugurating the first meeting of the committee 
appointed by the Ministry of Education to revise the existing B.Ed. Syllabus, 
pinpointed two basic features to be borne in mind. 
1) Whatever knowledge is imparted to the trainees should have a direct bearing 
on the day-to-day school problems. 
2) It should be the endeavour of every teacher in a training college to link up his 
theoretical work with the new socio-economic forces that are operative in the 
national life. Unless that is done, the training will lose much of its 
significance and the trainee will find it difficult to develop a complete and 
coherent picture of life. 
For developing an awareness of and a taste for professional preparation, 
practice teaching is equally significant in any teacher education programme. In 
1975, NCERT has proposed a new Secondary Teacher Education Curriculum in 
view of the 10+2 pattern. The Committee has retained the objecfives as suggested in 
the Conference on Revision of B.Ed, programme, held in Calcutta, March 23 to 26, 
1969. These objectives are spelt out into specific ones classified under 
understanding, skills and attitudes. The programme as chalked out consist of 1000 
marks- Theory Paper-600 marks and Practical Work-400 marks, of which 250 marks 
are for Practice-in-Teaching. 
A tentative programme chalked out by the NCERT, entitled 'Teacher 
Education Curriculum' (A Framework), aptly emphasizes three broad areas, namely-
i) Pedagogical Theory (weightage 20%)- is supposed to comprise Education in 
Indian Sociological Perspectives, Functional use of features of Educational 
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Psychology and some Special Courses related to the needs and conditions of 
the area or region where the teacher preparation task will be undertaken. 
ii) Working with the Community (weightage 20%)- it has suggested a few 
activities that can be localized in rural areas. Flexibility of approach in the 
selection and implementation of such activity is the keynote behind such 
suggestions. 
Hi) Content-cum-Methodology and Practice Teaching, including Related 
Practical Work (weightage 60%)- specific learning experiences have been 
planned around the classroom needs. For example, a teacher must know certain 
general principles and techniques to use in the classroom; he should be able to 
teach at least two subjects of his choice - the subject grouping could be one of 
five- (a) Life Sciences, (b) Physical Sciences, (c) Social Sciences, (d) 
Languages and (e) Mathematics. The field of work experience offers him an 
opportunity to learn one of the many work; his role as a guide in respect of 
health preservation and health hazards cannot be forgotten. He has to master 
certain skills for improving his efficiency in teaching. 
Singh (1978) found 54 different courses in the B.Ed. Syllabi of various 
universities. Kumar (1982) reported that generally compulsory subjects are 
Education, Psychology, Principles of Education and Methods of Teaching school 
subjects and other popular subjects are School Organization, School Administration, 
Problems of Indian Education, Educational and Vocational Guidance and. 
Evaluation and Measurement. Subjects like Art and Craft, Civil Defence, Woodcraft, 
Poultry etc. have also been included for theoretical orientation in many universities. 
b) Four-Year Integrated Training Course 
It has been realized by the teacher-educators that the short period of one-year 
training, effective duration of which was eight or nine months, was insufficient to 
develop a thorough mastery of subject matter so as to give an insight into its 
structure and inter-relationships and professional preparation. The Kurukshetra 
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University initiated the first such experiment in July 1960 when the college of 
Education was specially opened to offer 4-year integrated courses in education. The 
minimum qualification for admission was matriculation/higher secondary 
examination or Pre University Course i.e. PUC. The curriculum was in fact a 
combination of B.A./B.Sc. degree examination and B.Ed, examinations along with 
the practice teaching. 
The four-year integrated teacher education programme for prospective 
teacher was based on a careful study of the needs of secondary schools in India and 
of the recommendations of several study committees. It differed in many ways from 
the traditional courses, such as-
i) It is a coordinated four-year course as opposed to three year degree course plus 
a one year professional course programme with the main object of preparing 
teachers of Science, English and Technical subjects for secondary schools. 
ii) Contents of General education and Professional education are integrated in the 
four-year sequence. Professional education starts with psychology in the second 
year and terminates with internship in teaching in the fourth year. Care has been 
taken to maintain a balance between the time devoted to general education, 
professional education and content. 
iii) Theory and Practice are viewed as a single continuing process and not as two 
separate activities. 
It is yet to be decided as to which of the two programmes offers a better and 
comprehensive teacher-training programme (includes curriculum of both Theory and 
Practice). Commenting on the four year college at Krukshetra and the Regional 
Colleges of Education, the Educafion Commission (1966) observed, "It is obvious 
that these integrated courses, even when developed to their fullest potential, can only 
provide a very small proportion of the total number of trained teachers, required at 
the secondary stage on account of the heavy expenditure involved there in... We feel 
that it would be wrong to place an undue emphasis on such marginal experiments 
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and that from the point of view of raising standards in teacher education, it would be 
better to concentrate on improving the professional one year course following the 
first and second degree." Kakkad (1983) conducted a study with the following 
objectives- (i) to analyze existing B.Ed, curricula of various universities of four 
different regions of the nation, (ii) to study the common and uncommon aspects of 
secondary teacher education programme (STEP) analytically, (iii) to know the 
changes that were expected in STEP and (iv) to develop a STEP. His main findings 
were - (I) The duration of the STEP should be two academic sessions, (II) The 
aspects of STEP should be - (a) educational theory, (b) practice teaching, (c) 
community work, (d) work experience, (e) sessional work and (f) co-curricular 
activities, (III) There should be content courses along with the school subject 
methodology paper, (IV) There should be two subjects for methodology of teaching 
and the number of lessons should be fifteen for each subject, (V) Internship in 
teaching should be introduced for a period of three months, (VI) There should be 
provision for theory and practical action research or classroom research in STEP, 
(VII) There should be a provision for urban and rural teaching in the STEP, (VIII) 
There should be occasionally be exchange of teachers between colleges of educafion 
and secondary schools, (IX) There should be examination in theory and practicals, 
(X) Separate resuhs in theory and practicals should be declared. Assessment of 
theory papers should be in marks. Evaluation of pracficals, sessional work and other 
aspects may be in grades. 
Chaithley (1984) found out that there was a highly significant improvement 
in general teaching competence as a result of training both in micro-skills and 
integrated skills. Study of Natrajan (1984) proved that teacher education 
programmes could be made more efficient through a competency-based approach. 
Therefore, teacher-training courses should be modified so as to make them 
performance-based. Bhatia (1987) had evaluated the New B.Ed. Curriculum with 
the following objectives: (i) to identify the specific objectives of teacher education in 
the revised curriculum at B.Ed, level in the University of Bombay, (ii) to study the 
relevance of the topics given in the revised B.Ed, curriculum in view of the 
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objectives, (iii) to study the relevance of the practice-teaching programme in the new 
B.Ed, curriculum accordingly, (iv) to study the effectiveness of the evaluation 
scheme in the new B.Ed, curriculum, (v) to find out the difficuhies faced by 
administrators in the implementation of the revised B.Ed, curriculum, and (vi) to 
suggest improvements in the new B.Ed, curriculum. Sample consists of 64 teacher-
educators, 600 teacher trainees, 20 past students and 09 principals from 13 Colleges 
of Education. The investigator collected the data with the help of questionnaire, an 
interview schedule, a check list, group discussion, observation, reports of seminars 
and workshops, documents on teacher education and comparative analysis of the 
content of revised and old B.Ed, curriculum. He analyses his data with the help of 
rank method, mean and percentages and concluded that - (I) There were some 
important changes in the new B.Ed, syllabus and quite a few topics were repeated, 
(II) Implementation of the new curriculum was found to be difficult, (III) The 
revision of the curriculum had not brought about any serious changes to help 
produce a quality teacher, (IV) Teacher-educators unanimously agreed that the area 
of practice-teaching was the most important part of the B.Ed, programme, (V) They 
felt micro-teaching should be taken more seriously, (VI) Practical work was a useful 
part of the curriculum and should be organized more seriously, (VII) Method 
masters should observe practice lessons, (VIII) Schools attached to the training 
colleges should be used as an experimental schools, (IX) A large majority found the 
B.Ed, curriculum mechanical and book oriented, and (X) The study indicated that 
the theory load should be cut down and the ratio of the theory and practice-teaching 
should be fifty-fifty. 
1.4.3 EVALUATION 
Evaluation is recognized as an integral part of the teaching learning process and 
much emphasis is placed on the function of self-evaluation as an aid to continuous 
personal development. Evaluation is a process to determine how well a task is being 
done. It implies two factors: a goal to be attained and a standard to determine the 
quality of the attainment. Therefore, the success of the practice-teaching 
43 
programmes and practices depend on how these experiences are evaluated. If the 
student teachers are assured that everyone who goes through the practice-teaching 
programme is bound to end in a formality and cause the development of an 
indifferent attitude towards this phase of the programme. 
The primary purpose of evaluation is to help the student teacher understand 
and accept himself and to set for himself realistic professional goals. Another 
purpose is to help college faculty to assess the college programme and to lay the 
basis for its improvement. Evaluation serves as a guide to students in their first 
teaching experience, and helps in their placement when they are ready for in-service 
appointment. The student has a right to know how he is doing; he gets the 
opportunity to analyze his own strengths and weaknesses. It enables him to judge 
what is happening in his classroom and why it is happening. In the evaluative 
process, he understands what is expected of him and how well he is achieving. 
Theories of evaluation do affect practices because it determines the 
principles of process of evaluation and helps in devising evaluative instruments and 
procedures. In 1945, a sub committee of the American Association of the Colleges 
for Teacher Education was charged with the responsibility of the accreditation 
standards governing student teaching. The Committee suggested that (1) the 
programme of evaluation be continuous and cooperative with participation by the 
students and the members of the faculty, (2) evaluation should not be concerned with 
specific techniques or patterns and (3) emphasis should be placed on the student's 
ability to use knowledge, understanding and generalizations as guides to action (As 
quoted by Srivastava and Bose, 1973). 
Objectives of teaching practice in teacher education programme and the 
purposes basic to the evaluation of the student and his teaching generally are as 
follows: 
1) To inform the student-teacher of his progress, 
2) To guide him in areas needing further development, 
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3) To help to extend his horizons into areas not necessarily a requirement in 
student teaching, 
4) To clarify the thinking of all concerned with the student teacher regarding the 
quality of his work, 
5) To establish the importance of self-evaluation to the extent that continuous in-
service education may evolve, 
6) To arrive at a grade or final statement of his present teaching experience, 
7) To seek continuous ways of improving the student teaching programmes. 
Some of the basic competencies that are emphasized in evaluating the 
student teacher's growth are: (i) his ability to generalize from his experiences, (ii) 
his ability to determine specific procedures from his generalizations, (iii) the insight 
that he demonstrates in meeting, in varying degrees, responsibility for the guidance 
of learning experience, and (iv) the ability of the student to evaluate himself and 
prescribe productive improvement measures. 
Class teaching and practical sessional work/field-experiences are generally 
used as two main criteria for evaluating the achievement of objectives of practice 
teaching. Between the two criteria, class teaching is accorded usually more 
weightage than the sessional or fieldwork. Some institution may assess the student 
teacher's performance on the basis of his achievement in class teaching alone and 
may not give any weightage to sessional work in their evaluation scheme. 
Knowledge of the teaching subject, presentation of subject matter, lesson planning, 
conduct of classroom routine, skill in use of teaching devices and techniques, class 
management and discipline and personality qualities are the various terms that are 
taken into consideration while making the assessment on student's performance in 
class teaching in almost all the insfitutions. The contents of sessional work 
evaluation may be classified under- (a) Theory Work, (b) Practical School 
Assignment, (c) Visual Education and Craft, (d) Psychology Practicals, (e) Extra 
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Curricular Activities and may include specific items like class tests, essays, term 
papers, participation in tutorials, analysis of text-book, study of an aspect of the 
school, analysis of question paper, construction of achievement test, conducting the 
examination, case study, action research project and filed work including subject 
clubs, class magazine, school register, preparation of charts, pictures, model, craft 
and scrapbook, games and sports, dramatics and music, debates and symposia, 
physical education, organization of tours and trips, community living, scouting, first-
aid and gardening. Not all of these sessional work items form part of practice 
teaching evaluation. The colleges may select a group of items in one year and 
change them with others next year or after. 
The student teacher's performance in practice teaching is evaluated either 
wholly internally with the help of college faculty or wholly externally by the 
examiners appointed for the purpose by examining agencies or it is evaluated by a 
combination of both internal-external evaluation system. Generally, the system of 
evaluating practice teaching in the teacher training institution can be broadly 
grouped into 5 types viz., 100% internal, more internal than external, 50% internal 
and 50%) external, more external than internal, and 100% external. Mostly teacher-
educators and student teachers do not want to give more than 50%) weightage to 
internal assessment. On the whole, the system of evaluation should be valid, reliable 
and should help in student teacher's growth. 
Teprongtong (1984) analyzed role expectations and the role performance of 
college supervisors on student teaching as perceived by school principals, 
cooperating teachers and student-teacher with a sample of 50 school principals, 100 
cooperating teachers and 200 student-teachers and concluded that - (i) All the three 
groups of respondents had developed a high level of expectations from the college 
supervisors regarding their role in student-teaching. This high level of expectations 
had been noted on all the four specialized roles viz.- academic, skill development, 
guidance and evaluation aspect of supervisors, (ii) The school principals were more 
concerned with the practical aspects of student-teaching than the academic one. 
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Their expectations of the college supervisors on the role of evaluation of student 
teaching skills, guidance of student-teachers were significantly higher than the 
academic role at 0.01 level, (iii) The cooperating teachers were also more concerned 
with the practical aspect of student teaching than the academic one, (iv) the student 
teachers were more concerned with the developmental help by their college 
supervisors than academic help and critical evaluation of their performance, (v) All 
the three groups of respondents expected a higher level of performance from college 
supervisors for skill development of student-teachers, (vi) All the three groups of 
respondents rated the actual role performance of college supervisors on student-
teaching as average or moderate, (vii) The perception of cooperating teachers of the 
actual role performance of the college supervisors were significantly different from 
the perception of the school principals and of student-teachers for all the roles. The 
perception of the cooperating teachers of the actual role performance of the college 
supervisors was the lowest of the three respondents, (viii) The school principals, 
cooperating teachers and student-teachers saw the performance of college 
supervisors as being significantly lower than their expectations. 
Deo (1985) studied the practical programme other than practice teaching in 
teacher education institutions with a sample of 350 teacher-trainees and 55 teacher-
educators from three teacher education institution of Delhi and concluded that- (i) 
Most of the student-teachers feh that 'lack of time' was a major factor in not being 
able to achieve the objectives of the practical programmes, (ii) The teacher-
educators opined that lack of opportunities and time were the causes for non-
fulfillment of the objectives of practical programme, (iii) The student-teachers felt 
that there could be a large number of practical programmes in the college of 
education, but due to lack of time, proper guidance, sufficient opportunities and 
feedback from the teachers they are not able to achieve the objectives, (iv) For work 
experience and socially useful productive work, sufficient time and guidance were 
not provided to students by the teachers and also there was no provision for them in 
the time table, (v) The student-teachers were not provided facilities for training in 
preparation of some visual and audio-aids, (vi) Physical education and participation 
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in games and sports were taken casually by student-teachers, (vii) Excursions for 
student-teachers were not arranged by the institutions, (viii) Social work had not 
been an integral part of the teacher-education programme, (ix) Co-curricular 
activities were not organized according to the interests and needs of the students, (x) 
Opportunities for talented students were not provided in the areas of art, library, 
dramatic and other cultural areas, (xi) There was no provision for psychology 
practicals which would give student-teachers opportunities for applications of 
theories of learning. 
1.5 RECENT TRENDS 
Recently, the Government of India has taken a few significant steps in the direction 
of improving quality of teacher education in India. These proposals have been given 
in NPE (1986) and publications of NCTE. 
1.5.1 NPE-1986 AND TEACHER EDUCATION 
Problems of access, quality, quantity, utility and financial outlay, accumulated over 
the years because the general formulations incorporated in the 1968 policy were not 
translated into a detailed study of implementation. In May 1986, the National Policy 
on Education of the Government was approved by the Parliament. The Policy made 
some provisions for all round development- material and spiritual, common national 
educational structure, meaningful partnership between the Centre and the State, and 
other possible efforts to equalize educational opportunities by attending to the 
specific needs of the women, schedule castes and schedule tribes, the minorities and 
the handicapped. Emphasizing the significance of teaching profession NPE-1986 
stated: 
''The status of the teacher reflects the socio-cultural ethos of a society; it is said that 
no people can rise above the level of its teachers. The government and the 
community should endeavour to create conditions which will help motivate and 
inspire teachers on constructive and creative lines. Teachers should have the 
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freedom to innovate, to devise appropriate methods of communication and activities 
relevant to the needs and capabilities of students and the concerns of the 
community.'' 
In regard to salary and service conditions, NPE-1986 says that the pay and 
service conditions of teachers have to be commensurate with their social and 
professional responsibilities and with the need to attract talent to the profession, 
efforts will be made to reach the desirable objectives of uniform emoluments, 
service conditions and grievance removal mechanism for teachers throughout the 
country, methods of recruiting teachers will be recognized to ensure merit, 
objectivity and conformity with spatial and functional requirements, guidelines will 
be formulated to ensure objectivity in the postings and transfers of teachers, a system 
of teacher evaluation will be created, reasonable opportunities of promotion to 
higher grades will be provided and norms of accountability will be laid down with 
incentives for good performance and disincentives for non-performance. 
According to NPE-1986, teachers' organizations must play a significant role 
in upholding professional integrity and enhancing the dignity of teacher. They 
should help in curbing professional misconduct. National level associations of 
teachers will prepare a National Code of Professional Ethics for Teachers and see to 
its observance in co-operation with Government. 
Regarding teacher education, NPE 1986 laid down following steps in order 
to overhaul the system of teacher education, they are-
i) District Institutes of Education and Training (DIET) will be established to 
organize pre-service and in-service courses for elementary school teachers and 
for the personal working in non-formal and adult education. 
ii) Selected Secondary Teacher Training Colleges will be upgraded. 
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iii) Necessary resources and capability to accredited institutions of teacher 
education and guidance regarding curricula and methods will be provided by 
National Council for Teacher Education, 
iv) A network arrangement will be created between institutions of teacher 
education and university departments of education. 
1.5.2 NCTE AND TEACHER EDUCATION 
A Resolution (No. F-7-6/71-School 2) was passed on May 21,1973 by the Ministry 
of Education, Government of India, wherein it was decided to set up a National 
Council for Teacher Education (NCTE). The NCTE has been established as a 
national level statutory body by the Government of India vide its notification dated 
August 17, 1995 (Aggarwal, 2003) with the objectives of achieving planned and 
coordinated development of teacher education, regulation and proper maintenance of 
norms and standards of teacher education and for matters connected there with. 
Some of the major functions are laying down norms for various teacher education 
courses, recognition (accreditation/disaccreditation) of teacher education institutions, 
laying down guidelines in respect of minimum qualifications for appointment of 
teachers, surveys and studies, research and innovations, prevention of 
commercialization of teacher education, laying down of standards and norms for 
institutions of teacher education, development of guidelines for curricula and 
methods of teacher education, other functions like earning of credits for in-service 
education, duration of various courses, emphasis to be laid in training programmes 
for NFE/AE instructors, place of correspondence education in teacher education etc. 
Preparation of learning material, orientation of senior teacher educators etc. may 
continue to be performed by NCERT, SCERTs in cooperation with NCTE. 
As per the provisions of the Act, four Regional Committees for the Northern, 
Southern, Eastern and Western regions have been set up with Headquarters at Jaipur, 
Bangalore, Bhubneshwar and Bhopal respectively. These Regional Committees have 
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to consider the applications of institutions of teacher education for 
recognition/permission in accordance with the provisions of the Act. So far, 1524 
applications have been received, 108 institutions have been recognized, 226 
institutions have been granted provisional recognition and 62 institutions have been 
refused recognition. The remaining applications are under consideration of the 
Regional Committees (Aggarwal, 1999). 
During its short journey, NCTE has laid down norms and standards for pre-
primary, elementary, secondary level teacher education institutions, M.Ed, and also 
for B.Ed, through distance education mode. On the basis of the recommendation of 
an expert committee, the NCTE has taken a decision that the education for the first 
degree/diploma should be only through face-to-face institutional course of teacher 
education of minimum of one year academic duration, and this decision has been 
communicated to all State Governments Universities, Boards of Education etc. 
However, with a view to providing avenues for professional growth of in-service 
teachers and to clear the backlog of untrained teachers in some regions of the 
country, B.Ed, through distance education is being continued on a limited scale. For 
this purpose, NCTE has issued regulations laying down guidelines for the 
universities/institutions running B.Ed, through distance education mode on the basis 
of recommendations of an expert committee headed by Prof. Ram Takwale, the then 
Vice-Chancellor of IGNOU as approved by UGC. 
During the year 1996-97 a number of seminars, workshops, symposia, 
awareness meetings etc. were organized and a number of projects and studies taken 
up including: (i) Formulation of competency based teacher education curriculum for 
elementary teacher education institutions; (ii) Restructuring of curriculum 
framework of teacher education; (iii) State level studies on teacher education-current 
status, issues and future projections; (iv) Development of quality training material 
for teacher education institutions; (v) Human rights and national values for teacher 
educators; and (vi) Study of profile of teacher educators. 
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In addition, a few projects were also taken up with the assistance of 
international agencies, including a UNESCO sponsored conference on professional 
status of teachers and preparation of its reports and compendium of papers presented 
in the conference, preparation of self-learning modules for teacher educators in 
Language, Mathematics and Environmental Studies with the assistance of Common 
Wealth of Learning Hindi translation of ILO/UNESCO recommendations 
concerning the status of teachers and the report of experts on the applications of the 
recommendations. 
In pursuance of the National Council for Teacher Education, 1993 (No. 73 of 
1993), NCTE published a discussion paper seeking a country wide debate on the 
document to develop a national consensus on guidelines for improving teacher 
education, designing futuristic programmes, developing curriculum and evolving 
transactional strategies to meet the demands of the 21^'Century. Main considerations 
in the Discussion Documents were: 
1. Teacher education as an integral part of educational and social system. 
2. Teacher education: national and social goals. 
3. Plural society and national integration. 
4. Homogeneous curriculum in a heterogeneous society. 
5. Nature of the state and nature of polity. 
6. Human resource and economic development. 
7. Migration from rural to urban areas and application of educated youth. 
8. Unemployment. 
9. The philosophy of equality and the ramification of teacher education. 
10. The philosophy of social justice. 
11. Role of teacher education values and nation building. 
12. The scientific philosophy and nature. 
13. Panchayati Raj and traditional power structure. 
14. Teacher in the community. 
15. Teachers for the 21 ^ ' Century. 
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16. Education: Theory and Practice. 
17. Changes in schools demand concomitant changes in teacher education. 
18. Competencies and skills in education of teachers unrelated to work situation. 
19. Clarity in curriculum. 
20. Universalization of elementary education. 
21. Facing the challenges of science and technology. 
22. Manpower planning in teacher education. 
23. Mismatch between the training and the nature of work in teaching. 
24. Education as a life-long process and need for in-service education. 
25. Institutional autonomy. 
26. Teaching as a profession. 
27. Towards evolving a cultural-sensitive pedagogy. 
28. Research and innovation. 
29. Need for a fresh outlook. 
30. Critical concerns. 
NCTE has also identified five performance areas for teachers in which in-
service education is necessary from time to time. These areas are: (i) performance in 
the classroom, (ii) school level performance, (iii) performance in out of school 
activities, (iv) performance related to parental contact and cooperation (Prahallada, 
2003). 
At present more than 1300 Elementary Teacher Education Institutions 
including 492 DIETs and 834 Secondary Teacher Education Institutions including 
38 lASEs and 87 CTEs are functioning in the country. There are nearly 50 lakhs 
teachers comprising about 20 lakhs at primary stage, 12.98 lakhs at upper primary 
stage, 9.7 lakhs at high school and 7.5 lakhs at the higher secondary stage. About 
35000 teacher-educators work in various teacher-training institutions (Govt, of 
India, 2002). 
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1.6 PROBLEMS AND ISSUES 
It is rightly said that ordinary teachers speak, average teachers explain, good 
teachers demonstrate and outstanding teachers inspire. Effective teaching depends 
on the cognitive, affective and psychomotor abilities of a teacher enabling him to 
discharge his duties and responsibilities very well. 
Teacher education institutions in our country have to face the challenges of 
producing teachers for a new society. In order to meet the challenges successfully, it 
is necessary to improve the quality of teacher-educators manning the teacher 
education institutions. But in reality the situation is found to be dismal. The teacher 
education institutions remain isolated from the daily problems of the schools. It may 
be because of its curriculum and programme of work, which continues to be largely 
traditional and a set pattern and rigid techniques are followed in practice teaching 
with a disregard of present day needs and objectives as observed by the Education 
Commission (1964-66). Thus, the Education Commission gave highest importance 
to the programme of qualitative improvement and revision of the curricula, and also 
holds the view that the present curricula lack vitality, realism and organic unity as 
well as functional unity. Therefore, curricula for secondary school teacher education 
must be revised in the light of fundamental objective of preparing teachers for their 
varied responsibilities in an evolving system of education. For this secondary school 
teachers' training programme must be in correspondence with the teacher's varied 
functions in the present day school. 
Expectedly teachers should be role models for their students so should be the 
case with teacher-educators for their teacher-trainees. But unfortunately majority of 
teachers of teacher-training colleges of this country are not what they are expected to 
be- either academically or professionally- their knowledge is not up to the desired 
expectations. 
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The Education Commission (1964-66) stated that the staff of teacher 
education institutions is inadequately prepared for its task. A study has revealed that 
40% of the staff in these institutions have only a B.A. degree in addition to the 
B.Ed.; 58% hold a Master's degree in education or in an academic subject; and only 
2% have a Doctoral degree. According to UNESCO (1972) one of the main 
obstacles to the expansion and qualitative improvement of education in the region 
lies in the serious shortage of qualified and adequately prepared teachers. It 
recommended that teachers must be trained in the kind of skills, attitudes and 
understandings that are called into play when education is conceived of as an 
emerging force in social transformation.... Because, the inadequately prepared 
teacher is the rock on which many an educational reforms had wrecked. Curricular 
revision and the introduction of new concepts in teaching-learning would be 
meaningless unless teachers are trained to appreciate the new concepts and put them 
into practice. Ganju (1973) found that most of the training colleges did not make any 
arrangement for the training according to their individual needs, capacities and 
interests of trainees and the theory and practice of teaching existed in quite isolation. 
Sharma (1973) studied the practice teaching programmes of post-graduate teacher 
education and found that practice teaching was done hurriedly. Non-teaching work 
like maintaining diaries, giving tests, etc., was rarely done by the student teachers 
and they did not take part in the activities of the practicing schools. In the study of 
theory courses of education he found that the number of compulsory theory papers 
generally ranged between four and six and it varied from one university to another 
without any clear purpose or sound logical basis. Thus h was found that the existing 
programmes of teacher education are dominated by the theory. Srivastava and Bose 
(1973) remarked that though it is necessary that the student teachers should be 
helped to develop healthy attitudes, broad based interest and values consistent with 
the dignity of teaching profession and thereafter, develop a personality too, it is not 
possible for a training college during the short duration of the course and limited 
resources to achieve these ends. They also stated that experience in the training 
college showed that no opportunity came handy, which could inculcate such mature 
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understanding among trainees. Therefore, something that a teai^ea^'does in a school '/ 
has got no place in teacher education. Curriculum and something that trah^ag^ 
colleges has got within its curriculum, has little bearing on the school practice. 
Therefore, we can say that much artificiality prevails in the atmosphere of the 
training college right from the practice of teaching skills to the activities motivating 
personal and professional growth. Sinha (1974) concluded in his study that on a 
long-term basis degree of satisfaction is likely to affect productivity of people and 
more particularly their absenteeism, labour turnover and adjustment to work. Marker 
(1975) concluded in her study that teacher educators at all levels are lethargic, 
conservative, they do not read, think and also not apply themselves to bringing about 
improvements, they take to the lines of least resistance. She also found that lecture is 
the predominant method of teaching in these colleges, syllabus was revised a mere 
couple of times in twenty five years, the teacher educators are quite satisfied with 
the revision. In the midst of so much satisfaction and complacency, it is no wonder 
that they show very little by way of latest readings or of innovative practices. 
Adiseshiah (1978) has rightly remarked that those that are entrusted with the 
responsibility of teaching the teachers have naturally to be men and women of high 
caliber whose influence would prove to be the greatest asset for prospective 
teachers. It is reputed teachers who have accumulated long years of teaching 
experience and who are noted for their mastery of subjects as well as for their 
teaching talent and administrative skills- a combination that is rare and in which one 
capability seems to exclude the other- should be employed on the staff of the 
training colleges. Srivastava (1982) studied the effectiveness of the Teacher 
Education Programme and found out that- (i) Teacher-educator - student-teacher 
ratio was 1:14, which was higher than prescribed by the government, (ii) Facilities 
for non-teaching staff was inadequate, (iii) Departments were not independent 
entities and trainees participation in administration was not prevalent at all places, 
(iv) Admission rules had many drawbacks, (v) The whole programme comprised 
theory teaching, practice teaching and sessional work. Average working days were 
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only 118. There was little uniformity in organizing practice teaching and sessional 
work in the various departments, (vi) The output of the programme was not at par 
with the capacity of production, (vii) In the opinion of the college principals and 
teacher-educators, the existing conditions and working of the programme were not 
good on all points. Regarding 'utility of the programme for secondary teachers', the 
opinions expressed by the educational administrators, school and college principals 
and secondary teachers was of the 'least useful' category, where as for teacher 
educators it was of the 'generally useful' category, (viii) Immediately desired 
changes in the programme were in its curriculum, organization of practice teaching, 
admission and evaluation procedures, establishment of independent colleges of 
education, teacher-educators' orientation and research facilities and (ix) Teacher-
educators don't have double P.G. degree; less than 10% of them had a doctorate 
degree. Most of them were committed to the profession but were unable to take part 
in extra-professional activities due to various college and personal engagements. The 
educators were not very clear about the objectives of the programme. 
Teacher-training facility in Marathwada, need of trained teachers at various 
levels of education and the short comings of the present courses were assessed by 
Gogate (1985) and also suggested remedial measures and to study how training 
colleges could participate in in-service training along with the normal training of 
teachers and found out that- (i) Students of B.Ed, colleges were found weak in the 
content of subjects they had to teach, (ii) Schools did not cooperate in practice 
teaching, (iii) Students admitted to B.Ed, colleges lacked motivation, they only 
needed a paper degree to get a job. They had no faith either in the theory or in the 
methodology of teaching, (iv) Most of the colleges lacked good library and 
laboratory materials, (v) The quality of co-curricular activities in B.Ed, colleges was 
poor due to lack of resources, (vi) There was a lot of political interference in most of 
the colleges, (vii) Music, physical education and drawing were the neglected 
subjects in teacher education because there were no teacher-educators who had 
mastery over these subjects, (viii) Text-books were costly, therefore students did not 
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purchase them, they insisted on notes being dictated in the class, (ix) Most of the 
colleges did not have their own hostels, that led to hardship for students, (x) There 
was no special financial provision for the subject 'working with the community'. In 
fact, the subject was taught only theoretically and therefore, the purpose for which 
the subject was introduced was not fulfilled, and (xi) Government was never thought 
of expanding buildings of B.Ed, colleges. In fact, parts of buildings were made 
available to some other government institutions. Dash (1985) had investigated into 
the Teacher Education Programme in Orissa and concluded a very sad picture as- (i) 
Private training colleges were established mostly with the commercial motives, (ii) 
Inadequate physical facilities, inefficient teachers, poor quality of trainees, 
unsuitable pracfice teaching and undue expansion of training colleges was reflected 
in the poor status of training programme in the state, (iii) Faulty admission 
procedure for trainees, their negative attitude towards the teaching procedure, no 
uniformity in the B.Ed, curriculum of the three universities of the state were other 
indicators of poor performance of training programme, (iv) The ratio of graduate to 
post-graduate trainees was 19:1 in private training colleges, (v) The provision of in-
service education of teachers was inadequate, (vi) Lecture method dominated in the 
training programme, (vii) The pupil-teacher ratio in Government colleges was 9:1 
and in private colleges was 23:1 and private colleges were mainly financed by the 
contribution of trainees. Gupta (1985) analyzed the administrative procedures and 
problems of Secondary Teachers' Training Colleges of Maharashtra and concluded 
that colleges of education were confronted with problems of lack of space, 
classrooms and laboratories which led to a poor standards of teacher education 
programme, co-curricular activities were not as well arranged in many colleges as 
expected for preparing effective teacher and most of the colleges did not use 
objective and standardized evaluation proforma to assess student-teachers in many 
practical activities and skills. 
The POA (1986) has rightly observed that operationalisation of this strategy 
will call for strong determination, meticulous planning, innovative and participatory 
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methods of programme implementation and considerable amount of financial 
resources. According to the revised POA (1992), "Teacher performance is the most 
crucial input in the field of education. Whatever policies may be laid down, in the 
ultimate analysis, these have to be interpreted and implemented by teachers, as much 
through their personal example as through teaching-learning process." 
Ajitha and Pushpam (2000) have studied the willingness of secondary school 
biology teachers to use teaching-aids and also their level of willingness w.r.t.- sex, 
locale, management of the school and experience of the teachers. They also 
identified the constraints faced by them while using teaching-aids. Results of this 
study showed that there was no difference in the mean Willingness Score (WS) of 
secondary school biology teachers of Government and Private unaided schools. 
Secondary school teachers have low willingness to use teaching-aids. Low level of 
willingness was exhibited by majority of the teachers irrespective of the 
management and locale of the school. Teachers are not willing to make their 
teaching interesting and are satisfied by the traditional chalk and talk method. Less 
experienced teachers displayed a significantly higher mean WS than the more 
experienced teachers. New teachers are still influenced by the training received as 
part of their teacher education course. Teachers have to play a pivotal role in 
teaching and guidance of their pupils, in promoting research experimentation and 
innovation, extension and social service. They have to participate in the management 
of various services and activities, which educational institutions undertake for 
implemenfing their programmes. Professional or pre-service training of teachers is a 
prerequisite in all parts of the country. There are at present about 1200 institutions 
for training elementary teachers and about 360 colleges for preparing secondary 
school teachers (Mohanty, 2000). Most of these institutions suffer from inadequate 
resources- human, physical and academic to provide good professional education. In 
many universities curricula are not made up-to-date and teaching practices are 
perfiinctory to a great extent. Shafeeq (2003) examined the difference between the 
mean scores of trained and untrained teachers teaching visually impaired in relation 
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to their job satisfaction and concluded that the mean score of untrained teachers in 
relation to job satisfaction is higher than the trained teachers, which indicates that 
teachers who did not receive any training are better satisfied in their jobs in 
comparison to trained counterparts. One of the reasons of less satisfaction of trained 
teacher on-the-job than untrained teacher may be that they are unable or helpless to 
implement the training received by them to the full when they are on-the-job and this 
may not be the case with their untrained counterparts. 
The different committees, commissions and researches have reviewed the 
programmes of teacher education and recommended appropriate action for removing 
the weaknesses as existed at present in the Teacher Education Programme. These 
weaknesses are as follows: 
1- The curricula of teacher-education are rigid, stereotyped and divorced from the 
realities of schools and national life; 
2- The methods, media and materials that are used in teacher training institutions 
are not relevant, economical and practicable in day-to-day life; 
3- There is isolation among the teacher education institutions as well as these 
institutions and schools; 
4- The programmes of teacher education leave less time and energy for teacher 
trainees to read pedagogy, mathematics and education; 
5- Practice teaching is mechanical, ritualistic and superficial without necessary 
involvement and understanding of pupil teachers; 
6- Vitality and realism are lacking in the curricula and programmes of work in the 
training institutions; 
7- Evaluation procedures are mostly subjective, unscientific and unsystematic; 
8- Supervision of practice teaching is perfunctory, biased and subjective; 
9- The physical resources and facilities are found quite insufficient, poor and not 
up-to-date. 
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The NPE places complete faith in the teaching community. It recommends 
for substantial improvement in the pay scales, service conditions and quality of 
education. It also emphasizes the teacher's accountability to pupils, parents, and 
community and to the profession itself The POA-NPE (1986) has suggested some 
strategies for implementing the NPE, such as-
1 - Introduction of reforms in the system of selection of teachers; 
2- Improvement in the living and working/service conditions of teachers; 
3- Creation of an effective machinery for removal or grievances; 
4- Involvement of teachers' associations in upholding the dignity of teachers, 
their professional integrity and curbing professional misconduct; 
5- Involvement of teachers in the planning and management of education; 
6- Preparation of a code of professional ethics for teachers and ensuring that 
teachers perform their duties in accordance with acceptable norms; 
7- Willingness to take hard decisions with regard to the observance of 
professional ethics and teachers' association; 
8- Creation of opportunities and atmosphere to promote autonomy and innovation 
among teachers. 
Present teacher education institutions are examination oriented and not 
competence oriented hence they do not produce competent teachers. B.Ed, degree 
has so far remained a degree of teachers, which is rather a passport for getting a job 
of a teacher devoid of professional efficiency than a degree of teaching. As a matter 
of fact students get training in the context of examination expectations rather than 
job expectations. Theoretical knowledge provided to the teacher trainees does not fit 
well into the actual school situation. Theory is mostly full of irrelevant, outdated and 
outmoded inputs where practical aspect does not get due importance. Method of 
teaching adopted by teacher-educators in different teacher training institutions is not 
suitable for prospective teachers who in turn are responsible for directly contributing 
towards improvement in the quality of school education. Mostly teacher-educators 
dictate their rotten notes to their trainees and have the least care for their personality 
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development or giving training with regard to the present day needs and 
requirements of the schools hence the training does not inculcate in them 
professional competencies and skills and has resulted in relegating professional 
studies to subordinate position. As we know that quality of finished products greatly 
depend upon the quality of its inputs. It is generally seen that most of students 
admitted in teacher-training institutions come as a last resort after being rejected 
from all walks of life. Pierson maintains that first-class teachers cannot be produced 
from second-class people, no matter how good the education and training 
programme provided to them. So in order to induct quality students in B.Ed, course, 
quality of entrance test needs to be suitably improved as well as emphasis must be 
given to appoint more qualified candidates with teaching aptitude as teacher-
educators. Practice teaching is organized in an artificial atmosphere in most of the 
colleges or as a mere formality and so is the case with the evaluation of student 
teachers in the whole B.Ed, course- theory and practice. In a nutshell, B.Ed, degree 
is a degree for becoming teachers, and not for teaching. 
1.7 EMERGENCE OF THE PRESENT PROBLEM 
This is a bare reality that our teacher education institutions are not catering to the 
market demand. Therefore, our teacher education programme should match with the 
requirements of the school just to reduce the wide gap between training imparted to 
pupil-teachers and actual job done by secondary school teachers. For example, the 
pupil-teachers seldom get a chance to know and improve upon the setting of follow 
up assignment, taking the children on a tour, or checking student's assignments, plan 
remedial teaching and delinquency. They hardly know how to deal with problem 
children or special education problems. There is much to learn from attending the 
staff meeting, from the school or class register work, from attending parent-teacher 
meetings, by helping in the conduct of admission and also examinations and 
thereupon the preparation of examination results. In short, very few pupils under 
training get a chance to draw upon the spirit of professional skills and ethics from 
the teaching fraternity. Thus, it is necessary to emphasize upon a student-teacher the 
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need for executing his job with absolute devotion and conscientiousness, with 
honesty and professional integrity, but this is seldom taught during the course of 
training period. 
Brilliant and competent candidates should only be retained in the education 
department and candidates who are found to be incompetent and lacking in 
intellectual ability, scholarly background and personal qualities needed for being 
successful teachers should be filtered out. Quality of entrance tests should be 
improved upon by including therein questions on general awareness, mental ability, 
teaching aptitude, teaching attitude, language proficiency, knowledge of at least two 
teaching subjects and oral tests etc. so as to develop prospective teachers to help 
them become capable and successful ones. Because most of the teacher-educators 
being badly educated, poorly informed and ineffectual do not deliver the goods, 
therefore, qualified teacher-educators should be recruited in teacher-training 
institutions. Interest in teaching, learning, research and maintenance of professional 
standard should be created in teacher-educators. Our teachers training colleges face 
the problem of fulfilling certain philosophical expectations. As a resuh, student 
teachers fail to develop in themselves a sort of challenging personality and are 
safisfied with being cramped in traditional frame. 
Gap between training imparted and actual job done in schools can be reduced 
by restructuring the curriculum for B.Ed, course by identifying the types of 
jobs/skills required in the secondary schools and offering training accordingly or 
introducing relevant courses and drafting syllabi which will cater to the needs of the 
market (Secondary Schools). It needs honest efforts with devotion in this direction. 
There is an urgent need to break the barriers between the teacher training institutions 
and practicing schools with a view to improving the quality of teacher educafion 
programme and making the product of these training institutions match the 
requirements of the schools. The programme of teacher education now needs more 
emphasis on the attitudinal changes in the teacher-educators and prospective 
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teachers of India who may have impHcit faith in the guiding principles of our 
constitution-democracy, secularism and socialism- besides possessing adequate 
knowledge of subject matter, and the methodology of teaching. They must be 
prepared and well equipped to impart man-making education. The investigator felt 
the need to identify the gaps between the training imparted and role and 
responsibilities of teachers on the job. This would help in improving the teacher 
education curriculum. Therefore, these gaps and problems prompted the investigator 
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"Teacher education by and large, is conventional in its nature and purpose. The 
integration of theory and practice and consequent curricular response to the requirements 
of the school system still remains inadequate. Teachers are prepared in competencies and 
skills which do not necessarily equip them for becoming professionally effective.... The 
system still prepares teachers who do not necessarily become professionally competent 
and committed at the completion of the initial teacher preparation programmes. A large 
number of teacher training institutions do not practice what they preach. " 
- National Council for Teacher Education (1998) 
No doubt, knowledge is power and to disseminate this power from generation to 
generation is the major task of teachers. The Education Commission (1964-66) rightly 
remarked that the most important and urgent reform in education is to transform it, to 
endeavor to relate it to the life, needs and aspirations of the people and thereby make it a 
powerful instrument of social, economic and cultural transformation necessary for the 
realization of the national goals. For this purpose, education should be developed so as to 
increase productivity, achieve social and national integration, accelerate the process of 
modernization and cultivate social, moral and spiritual values. 
2.1 RATIONALE 
That the teacher plays a vital role in the development of society is universally 
accepted. It will not be out of place to say that behind the success of every great 
personality there is a teacher, the most precious stone of a society. So, it is our 
responsibility to impart the best possible education to the prospective teachers so 
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that they may discharge their duties honestly and according to the expectations of 
the society. To fulfill this objective, teachers' training is a must. It is expected that 
there should be substantial difference between the performance of trained and 
untrained teachers. As is proved by Sinha (1980) and others that trained teachers are 
much better than untrained teachers in many ways. 
It is a common complaint from authorities managing the schools that 
teachers, after receiving training, are not found equipped with certain capabilities 
and skills, which are required for successful performance of their duties on-the-job. 
On the other hand, teachers working in the schools also complain that the training 
imparted to them by training institutions is seldom used in actual job; they either do 
not or cannot use the techniques or methods of teaching in which they are trained. 
Tripathi (1964), Pathak (1979), Sujatha (1979), Mohan (1980) and others have 
investigated these problems and found that teachers' training is highly 
unsatisfactory. There are so many areas, which have been completely neglected by 
our policy makers, which means that there is much scope for improvements in 
teacher education. This shows that there is a mismatch between actual training 
imparted by the teachers' training institutions and the job requirement in the schools. 
This points to the dire need of a drastic and radical change in teacher training 
programme. In order to make teacher training more relevant to the current job 
requirement, it is necessary to conduct an in-depth study of both the systems-training 
and actual job. The requirements of a teacher's job in the schools should provide 
necessary guidelines for transformation of teacher education system. Therefore, it is 
desirable to study the relevance of current teacher education programme with 
reference to actual classroom application- an area hardly traversed by the 
researchers so far in India. 
2.2 STATEMENT OF THE PROBLEM 
The proposed study is an attempt in this direction. It is aimed at identifying the areas 
of mismatch between teacher-training components and requirements of school 
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system, and to provide guidelines for the development of curriculum framework for 
teacher education. 
2.2.1 The Title 
The present study is proposed to assess the degree of mismatch between the training 
imparted to secondary school teachers and the actual duties and responsibilities they 
have to perform when they are in job. The precise statement of the problem is as 
follows: 
"Secondary School Teachers' Training Programme and On-the-Job Practices: 
Relevance and Implications." 
The problem stated above is a burning problem and now all concerned have 
realized that there is a mismatch between the product of teacher training institutions 
and requirements of the school system and that no scheme of education can meet 
with success unless the teacher training programmes prepare the trainees according 
to the demands/needs of the school. We must visualize the future role that the 
secondary school teacher has to play. By the time teachers for secondary schools 
prepared today will be in the profession, scientific and technological advancement 
will have entered into every aspect of human life. There will be a great social change 
without any distinction on the basis of caste, sex, employment opportunities, 
economic status, religion and culture. As the whole world now has become a global 
community as a result of advancement of science and technology; it will not be 
possible for nations to remain cut-off from each other. This situation will naturally 
require the citizens of the world to adjust, accept or reject, tolerate and then remould 
themselves if they wish to live in this global community. How can these qualities be 
imbibed in the future citizens? The only answer is 'through right kind of education'. 
It is possible only if the teachers, teaching the future citizens, receive right type of 
training through pre-service and in-service courses. 
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2.2.2 Definitions of Terms 
Before going further into the actual investigation, it was considered necessary to 
explain the meaning and interpretation of the terms used by the investigator. 
Although, these terms are familiar to a common researcher and a common teacher in 
education, yet, it is necessary to give the operational definitions of the terms used in 
the statement of the problem. The statement of the problem, as given above, involves 
three key terms viz. secondary school teachers, teacher-training programme and on-
the-job practices. Every study is guided by the meaning that different variables 
under study carry with them. The definitions of these three terms as used in the study 
and as interpreted by the investigator are as foUows-
1. Secondary School Teachers 
In India, structure of education consists of three major stages- elementary, 
secondary and higher education. Elementary education consists of first eight years 
from class I to class VIII for children aged 6-14 years. Secondary education consists 
of four years from class IX to class XII, and education beyond secondary is known 
as higher education. The teachers who teach classes IX to XII are known as 
secondary school teachers. The sample of teachers used in this research work 
includes secondary school teachers as defined above. However, most of the teachers 
in the sample are those who teach classes IX and X. 
2. Teacher Training Programme 
Teacher education in India is mainly of two types, namely, Pre-service and In-
service. Pre-service teacher training programme is meant for those candidates who 
want to take up teaching as their profession, for which they need teacher training i.e. 
it is for prospective teachers. In-service teacher training programme is for teachers 
who are in the job; this programme is meant only for updating their knowledge and 
teaching skills. Teachers who impart training to prospective teachers or teachers in-
service are known as teacher-educators. In the present study, the investigator 
approached only those teacher-educators who impart training to prospective teachers 
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for secondary school. In India the teacher education programme for preparing 
teachers for secondary school is named 'Bachelor of Education' or B.Ed. For the 
purpose of this study, the academic faculty- teaching in B.Ed, programme are termed 
as teacher educators. 
3. On-the-Job Practices 
In every job an employee has to discharge certain duties and responsibilities. In 
addition to classroom teaching a teacher has to do certain other activities such as 
preparation of report cards, examination schemes, time-tables, performing 
invigilation duties, setting of examination papers etc. Therefore, the set of duties and 
responsibilities that a teacher has to actually perform under given circumstances at 
particular level of teaching is known as On-the-Job Practices. For example, roles and 
responsibilities of a nursery teacher are quite different from those of secondary 
school teacher or the teacher of children with special needs. In the present study, the 
phrase 'On-the-Job Practices' indicates the duties and responsibilities that a 
secondary school teacher has to perform or is expected to perform on his job. Only 
permanent and trained secondary school teachers were considered in the present 
study. 
2.3 OBJECTIVES OF THE STUDY 
Every research project deals with solving a problem of human interest. Therefore, 
the researcher had a definite purpose in mind. She had certain specific goals to 
achieve through her research work. Such specific goals or purposes are technically 
termed as 'objectives'. Every research study must have some objectives to achieve 
without which no research can be fruitful. The entire research process is guided by 
objectives, which have been explicitly and precisely spelled out by the investigator 
in advance. The present study is aimed at achieving the following objectives: 
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1. To analyze the teacher education programme followed in selected teacher 
education institutions in terms of skills, capabilities and techniques supposed to 
be developed in prospective teachers. 
2. To analyze the duties and activities which the working teachers actually perform 
or are expected to perform in schools. 
3. To identify the areas of mismatch between the training imparted by teacher 
education institutions and job requirements in schools. 
4. To provide a database and guidelines for development of a curriculum 
framework for future teacher training programmes. 
lA RESEARCH QUESTIONS 
In order to achieve the objectives of research, an investigator formulates hypotheses. 
A hypothesis is informed proposition or speculation about relationship between 
values of two or more variables that may be observed concomitantly. Hypothesis 
may be derived from a carefully formulated model that attempts to explain a class of 
outcomes. Hypothesis may be formulated to guide the data collection and analysis or 
else an 'empirical' approach may be taken in which data on many variables are 
collected and many different analysis are attempted, once the data are in. After 
defining the problem conceptually, the investigator may formulate a tentative 
proposition about the relationship between two or more variables under 
investigation. Such a tentative proposition is known as 'hypothesis'. Hypothesis may 
be defined as intelligent guess or tentative solution for a research problem. The 
hypothesis may be stated as a simple sentence or a question. 
The present study proposes to study the relevance of secondary school 
teachers training programme to actual job practices. It is an exploratory study. 
Therefore, it is not possible to guess anything tentatively in advance about the 
outcome of the study regarding mismatch between training imparted by teacher 
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education institutions and job requirements in schools. Therefore, the investigator 
did not formulate or state any hypothesis to be tested. However, the study is aimed at 
answering the following questions. 
1. What skills or competencies are developed among teacher trainees through 
secondary teacher education programme? 
2. How relevant is the secondary school teacher-training programme to the actual 
job practices in schools? 
3. What are the areas of mismatch between the training imparted by teacher 
education institutions and job requirements in schools? 
4. What kind of teacher education programmes should be organized to remove this 
mismatch? 
2.5 DELIMITATIONS 
Individuals differ in feelings, drives and motivations. Research in social sciences is a 
difficuh task because it deals with human behaviour, which being heterogeneous, is 
a complex affair. Therefore, it is not easy to generalize it with certainty. However, 
discovering principles of human behaviour is not impossible, though it is difficult. 
Every research study is limited in several ways, because generally, it is not possible 
to study the entire mass of variables associated with a given problem in a single 
study. The long list of relevant variables cannot be exhausted by a single study. It 
has to be limited in terms of population covered, sample selected, scope of 
generalization of findings and so on. Therefore, the present study is no exception in 
this regard and has delimitations which are as follows-
1- The data for this study were collected from teacher-educators from 23 teacher-
training institutions, and from principals and teachers of 55 secondary schools 
located in Western Uttar Pradesh only. 
2- Only 5-10 teachers and teacher-educators were included in the sample from 
each secondary school and teacher training institution selected. 
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3- Only frequencies were used as indices to summarize data and C/zZ-square test 
was used. Complex statistical calculations were not needed because it was a 
survey type work and most of the data were on nominal scale. 
4- The present study covers only the secondary teacher education programme and 
actual-job-done at secondary schools. Therefore, its findings cannot be 
generalized to elementary and higher education teacher-training programme. 
This study has been conducted with the above delimitations and constraints in 
mind. Any generalizations should be made on the basis of this study keeping in view 
these delimitations. 
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CHAPTER-3 
DESIGN AND M E T H O D O L O G Y 
"An inadequate programme of teacher preparation leads to unsatisfactory quality of 
learning in schools ... The content of the programme should be restructured to ensure its 
relevance to the changing needs of school education and to make it more practical. The 
emphasis in these programmes should be on enabling the trainees to acquire the ability 
for self-learning and independent thinking. Pre-service teacher education programme, 
being a professional course, has to be rigorous, thorough and intensive. " 
-Yashpal Committee Report (1993) 
Research is a systematic effort in the direction of solution of a problem having direct or 
indirect bearing on human welfare. There may be more than one approach or methodology 
that determine the dependability of research findings. It is said that success of a researcher 
lies in his choice of methodology to be followed. Methodology includes all the plans, 
techniques and strategies followed in carrying out a research study. This study is a 
descriptive research in which analytical survey method is employed. It involves a clearly 
defined problem and definite objectives. It requires expert and imaginative planning, 
careful analysis and interpretation of data gathered; and logical and skillful reporting of 
the findings. This chapter reports the details of design of the study including technique of 
selection of the sample, development of research tools, and techniques followed in data 
collection and analysis. 
3.1 POPULATION AND SAMPLE 
It is not possible to study the enfire population in a single research study. Basically, 
research is a process of drawing inferences about a large aggregate of subjects of a 
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certain kind on the basis of the study of a small sample of that aggregate or 
population. The process of sampling refers to the method of selecting a small part or 
specimen of a large universe of subjects in order to study some quality or 
characteristic of the whole population. Sampling is an act of determining how many 
elements in a population are to be selected and how they are to be selected. The 
statistical values, which refer to the sample, are called 'statistics'. On the basis of 
statistics, corresponding population values can be estimated which are called 
'parameters'. So, a statistical enquiry involves estimating an unknown 'parameter' 
on the basis of 'statistics' obtained from a sample. This process is known as 
statistical inference (Best, 1983). The present investigation was based on the 
population of principals and teachers of secondary schools and also teacher-
educators of various teacher-training institutions of Western Uttar Pradesh (U.P.). 
The sample covered a wide area of Western U.P. The teachers of secondary schools, 
principals and teacher educators situated in this area were included. The districts 
covered are: Agra, Aligarh, Badaun, Bijnor, Bulandshahr, Etah, Hathras, Mathura, 
Meerut, Moradabad, Muzaffar Nagar and Rampur. 
To start with, 346 trained teachers of secondary schools were selected which 
included 203 male teachers and 143 female teachers of 55 secondary schools from 
Government as well as Convent/Public Schools. The details regarding number of 
schools and teachers from each district are shown in Table-3.1. 
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TABLE-3.1 









Name of the School 
i) Sant Buddha Ram Inter 
College, Agra. 
ii) Hubblal Inter College, 
Agra. 
iii) Shri Ram Babu High 
School, Dhanauli, Agra. 
iv) Raja Balwant Singh Inter 
College, Agra. 
v) Anand Inter College, 
Ajeet Nagar, Kheria Mod, 
Agra. 
i) A. B. K. Union High 
School, Aligarh. 
ii) S. T. S. High School, 
A.M.U., Aligarh. 
iii) Naurangilal Government 
Inter College, Aligarh. 
iv) H. B. Inter College, 
Aligarh 
v) A. M. U. City High 
School, Aligarh. 
vi) Zakir Husain Model 
Senior Secondary School, 
Aligarh.* 
vii) Krishna and Edward 
Memorial Vedic Inter 
College, Atrauli, Aligarh. 
viii) Amar Chand Girls Inter 
College, Atrauli, Aligarh. 
ix) Aligarh Public School, 
Aligarh.* 
x) Girls High School, A. 
M. U., Aligarh 
i) Mahatma Gandhi Palika 
Inter College, Ujhani, 
Badaun. 
ii) Har Bilas Goyal Inter 
College, Ujhani, Badaun. 
































































iii) Hafiz Siddiqui Islamia 
Inter College, Badaun. 
iv) Municipal Girls Inter 
College, Badaun. 
i) Muslim Girls Higher 
Secondary School, Bijnor. 
ii) Govt. Girls Inter College, 
Bijnor. 
iii) Bijnor Inter College, 
Bijnor. 
iv) Kuarani Prema Satyavira 
Kanya Inter College, 
Bijnor. 
v) Hirdyanand Co-Ed Inter 
College, Jhalu, Bijnor. 
vi) Government Girls 
Higher Secondary School, 
Jhalu, Bijnor. 
vii) D.A.V. Inter College, 
Bijnor. 
viii) Kanya Inter College, 
Dhampur, Bijnor. 
i) D.A.V. Inter College, 
Bulandshar. 
ii) Fayyaz Begam 
Government Inter College, 
Bulandshahr. 
iii) Azad Public Senior 
Secondary School, 
Bulandshahr.* 
iv) Kanya Shiksha Sadan 
Higher Secondary School, 
Bulandshahr. 
v) Natthimal Ramdas Public 
School, Khurja, 
Bulandshar.* 
vi) J.A.S. Inter College, 
Khurja, Bulandshahr. 
i) Azad Gandhi Inter 
College, Kasganj, Etah. 



































































ii) D.A.V. Higher 
Secondary School, 
Mathura. 
iii) Subhash Inter College, 
Mathura. 
iv) Jawahar Vidyalaya Inter 
College, Mathura. 
i) Durga Bari A.B. (Anglo-
Bengali) Girls Inter 
College, Meerut. 
ii) Faiz-e-Aam Inter 
College, Meerut. 
iii) Meerut Public School, 
Meerut. 
iv) Divine Inter College, 
Shyam Nagar, Meerut. 
v) Guru Teg Bahadur 
Public School, Meerut. 
i) Hewett Muslim Inter 
College, Moradabad. 
ii) Falah-e-Darain Inter 
College,Kath Darwaza, 
Moradabad. 
iii) Rajkala P. D. A. Girls 
Inter College, Moradabad. 
iv) Ansar Inter College, 
Moradabad. 
v) Abdus-Salam Muslim 
Girls Inter College, 
Moradabad. 
i) Government Inter 
College, Muzaffar Nagar. 
ii) Choudhary Chotu Ram 
Inter College, Muzaffar 
Nagar. 
iii) Islamia Inter College, 
Muzaffar Nagar. 
iv) S. K. D. Girls Inter 
College, Baghra, Muzaffar 
Nagar. 
v) Gandhi Inter College, 
Charthawal, Muzaffar 
Nagar. 




























































ii) Government Khursheed 
Girls Inter College, 
Rampur. 







Note: The symbol* (asterisk) indicates Convent/Public Schools. Public 
Schools approached are very few in number, because only a small 
portion of Indian students studies in Convent/Public Schools. Generally, 
the majority of students is receiving education in Government Schools. 
Expectations of the Principals of these 55 schools from their teachers 
were also studied. At the same time, 122 teacher-educators (44 males 
and 78 females) were selected from 23 teacher-training institutions of 
Western U.P. The details of the sample of teacher educators are 
presented in Table-3.2. 
TABLE-3.2 







Name of Teacher Training 
Institution/College 
i) Baikunthi Devi College, Agra 
ii) Raja Balwant Singh (R.B.S.) 
College, Agra 
iii) Dayal Bagh Educational Institute 
(D.E.I.), Agra 
iv) Smt. Bhagwati Devi Jain College, 
Agra Cantt., Agra 
i) Department of Education, A.M.U., 
Aligarh 
ii) Teeka Ram Girls Degree College, 
Aligarh. 















































iv) Dharam Samaj (D.S.) College, 
Aligarh 
i) Vardhman Degree College, Bijnor 
ii) S.B.D. Mahila Mahavidyalaya, 
Dhampur, Bijnor 
i) N.R.E.C. (P. G.) College, Khurja, 
Bulandshahr 
i) Ganjdundwara P.O. College, Etah 
i) Phool Chand (P.C.) Bagla College, 
Hathras 
i) Faiz-e-Aam Degree College, 
Mathura 
ii) Kishori Raman Teachers Training 
College, Mathura 
iii) B.S.A. (P.O.) College, Mathura 
i) Meerut College, Meerut 
ii) Nanak Chand Anglo-Sanskrit 
(N.A.S.) College, Meerut 
i) Hindu College, Moradabad 
ii) Gokul Das Hindu Girls College, 
Moradabad 
iii) Dayanand Arya Kanya College, 
Moradabad 
i) Teacher Education Department, 
D.A.V. College, Muzaffar Nagar 
i) Government Raza P.G. College, 
Rampur 





















































3.2 DEVELOPMENT OF RESEARCH TOOLS 
In carrying out research study, many considerations have to be kept in mind while 
selecting research tools that are used to collect information or data. These 
considerations are objectives of the study, availability of suitable tools and their 
statistical characteristics etc. As such, dependability of research findings is not only 
determined by planning, methodology, data analysis and interpretation, but also on 
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tools used. This study involves tlie study of mismatch between secondary school 
teachers' training programme and the requirement of actual job of teachers working 
in the secondary schools. There was no suitable tool available for the above purpose. 
So in order to obtain required information for the study, the following research tools 
were developed by the investigator herself 
1. Job Analysis Scale (JAS)- For Secondary School Teachers: 
This instrument was used to obtain the information about the work or duties, which 
the secondary school teachers were expected to perform while on job. 
2. Training Activities Check List (TACL)-For Teacher-Educators: 
This was used to know the skills and competencies developed among teacher 
trainees in the teacher training institutions. 
3. Principals' Expectations of Teachers (PET)- A Rating Scale: 
This instrument was used to obtain information about the expectations of authorities 
(Principals and Managers) from teachers teaching in their schools. 
The detailed description of these tools including types and number of items, 
their construction and scoring method, and statistical characteristics is given below: 
3.2.1 JOB ANALYSIS SCALE (JAS)- For Secondary School Teachers 
In order to obtain factual information or personal assessment of responsibilities or 
duties that the secondary school teachers have to perform on their job, the Job 
Analysis Scale (JAS) was constructed by the investigator herself and used on the 
teachers of secondary schools. This scale (JAS) consisted of 46 questions in all. Out 
of these 46 question, 45 had two parts (a) and (b). Statements related to present job 
and duties/responsibilities were presented in part (a) and the degree/nature of 
training received in that particular area was asked in part (b) of each of the 45 
questions. Both the parts (a) and (b) of all the 45 questions had five alternative 
responses. For part (a) of each statement five responses were- Always (A), 
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Frequently (F), Occasionally (O), Rarely (R) and Never (N)- in which a teacher had 
to put a tick mark (V) accordingly to his/her duties performed on-the-job. For part 
(b), five alternate responses were- Intensive (1), Sufficient (S), Moderate (M), 
Inadequate (In) and Not at all (N)- wherein teachers had to put a tick mark (V) 
indicating the degree of training received in that particular aspect. Question No. 46 
was an open-ended question through which usefulness/relevance of training into the 
actual job of the teacher was to be mentioned. A sample item is given below: 
a). How often do you have to do 
correction of your students' 
written work? 
A O R N 
V 
b). How much training did you receive 
in doing this work during your 
B.Ed, course? 
M In N 
V 
(See Appendix- 'A ' for JAS). 
Validity 
Validity means truth or fidelity; it refers to the degree to which a test measures what 
it claims to measure. In other words, validity is the extent to which a test does the 
job for which it is used. Therefore, validity depends upon purposefulness of a test. 
Validity is always for measurement of a particular variable. That is why there is 
nothing like general validity or absolute validity. There are as many types of 
validities as there are purposes, e.g. construct, content, curricular or predictive 
validities. When a test is constructed so that the contents of its items measure what 
the whole test claims to measure, the test is said to have content or curricular 
validity. Content validity of a test is examined in two ways: (i) by the expert's 
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judgment, and (ii) by statistical analysis. When several experts evaluated final draft 
of JAS, it was found out that JAS had high content validity. 
Reliability 
Every research tool has some essential characteristics, one of which is 'reliability'. If 
a test is used repeatedly on the same sample under same conditions, it should not 
give different results. In other words, its results should be consistent. The 
consistency with, which a test measures whatever it measures, is known as its 
reliability. There are several methods of estimating reliability of a measuring tool. 
Which one to use depends on the nature of measurement and the degree of accuracy 
desired. In view of the nature of tools used in the present investigation, 'test-retest' 
method was used. In test-retest method of reliability the single form of the test is 
administered twice on the same sample with a reasonable time gap. In this way, the 
same test yield two independent sets of scores. The two sets, when correlated, give 
the value of reliability coefficient (Singh, 1997). 
There are many ways in which random errors can influence measurements in 
the behavioral sciences. These errors are never completely eliminated, but efforts are 
made to reduce errors as much as possible. To the extent that errors are reduced, a 
measure is said to be reliable. Reliability concerns the extent to which measurements 
are repeatable, when different persons take the measurements on different occasions, 
with supposedly alternative instruments for measuring the same thing. In other 
words, measurements are intended to be stable over a variety of conditions in which 
essentially the same result should be obtained. Therefore, a tool is said to be reliable 
if the results obtained by it are consistent, or more or less similar, if it is 
administered a number of times. 
After a gap of eight or nine months, JAS was administered again on some of 
the teachers of secondary schools and so the test-retest method was employed on a 
sample of 40 to find out reliability co-efficient separately for part (a) and (b) of JAS. 
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With the help of Pearson Correlation (r) reliability for part (a) of JAS was found to 
be 0.615 and for part (b) it was found to be 0.538. 
Scoring 
The main function of JAS was to assess whether the training received by secondary 
school teachers in their B.Ed, course was sufficient or not with respect to the 
activities/skills/responsibilities required to be carried out in their actual job. 
Observed frequencies (fo) were counted by the investigator separately for part (a) 
and (b) of JAS, and then, these were arranged on a two-way classification scheme. 
Accordingly expected frequencies were also calculated, for all the 45 items 
administered to 346 secondary school teachers, by the investigator. After that, Chi-
square was computed for each item to study the trend of distribution of frequencies 
and their relationship. 
3.2.2 TRAINING ACTIVITIES CHECK LIST (TACL)-For Teacher-
Educators 
For the purpose of obtaining factual information regarding the skills and 
competencies imparted in B.Ed training course of various institutions, the Training 
Activities Check List (TACL) was also constructed by the investigator, and was 
administered to teacher-educators working in various training colleges. The checklist 
consisted of 45 statements, corresponding to the statements of JAS, each 
accompanied by five alternative responses - Intensive (I), Sufficient (S), Moderate 
(M), Inadequate (In) and Not at all (N). A teacher-educator had to give his/her 
response by marking a tick (V) against one of these responses, which was most 
appropriate with respect to training imparted in the particular field. At the end, there 
was an open-ended question about the relevance of the training imparted by them to 
their teacher-trainees on their actual job. A sample item is given below: 
How much training do you impart I S M In N 
to your teacher-trainees in doing correction of V 
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written work of students? 
(See Appendix- 'B' for TACL). 
Validity 
Many experts reviewed the items of tliis checklist when it was being developed. It 
was administered to teacher-educators during try-out. The checklist had 45 items in 
all, each of which was accompanied by five alternative responses namely, Intensive 
(I), Sufficient (S), Moderate (M), Inadequate (In) and Not at all (N). After that, it 
was evaluated by some experts, and in their opinion, this checklist also has a high 
content validity. 
Reliability 
To test the reliability, TACL was administered again on some of the teacher-
educators of some selected teacher training institutions after a gap of eight to nine 
months. The reliability co-efficient in this case was also found out by using test-
retest method, which was found to be 0.688. 
Scoring 
By TACL, the investigator assessed the quality of training imparted in certain 
teachers training institutions by asking teacher-educators the extent to which they 
imparted training in particular areas. Observed and expected frequencies were 
calculated for all the 45 items administered to 122 teacher-educators. These 
frequencies were used for further analysis of data. 
3.2.3 PRINCIPALS' EXPECTATIONS OF TEACHERS (PET)- A 
Rating Scale 
This tool was also constructed by the investigator and employed on the principals of 
secondary schools in order to assess their expectations regarding the job 
X 
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performance and behavior of teachers in their schools. This scale assesses what the 
teachers 'should' do on the job as expected by school authorities including the 
Principal. The tool consists of 35 statements related to the performance and behavior 
of teachers, and two open-ended questions at the end. It is a five point Likert-type 
scale in which each statement is based on a particular component of expected 
behavior of teachers. Each statement is accompanied by five response options, 
namely, Strongly Agreed (SA), Agreed (A), Undecided (U), Disagreed (D) and 
Strongly Disagreed (SD). The principal concerned had to put a cross (X) against one 
option according to his/her expectation/choice. A sample item is given below: 
SA A U D SD 
A teacher should obey the orders of the 
Principal. 
(See Appendix- 'C for PET). 
Validity 
The preliminary draft of the scale was tried out on a small sample of principals. 
Most of the items were found to be satisfactory, while some of them had to be 
modified. The nature and purpose of the scale suggested that 'content validity' is 
relevant for the scale. In order to establish the Content Validity of the scale, its items 
were evaluated and vetted by several experts, and in their opinion, the contents of 
the items indicated that the scale had high content validity for measuring principals' 
expectations of their teachers. 
Reliability 
After the gap of same interval PET was administered again on some of the principals 
of secondary schools. Reliability of PET was calculated with the help of test-retest 
method by employing Pearson Correlation (r). The co-efficient of reliability so 




Scoring of PET was done keeping in mind the requirements laid down by the 
objectives of this study. As stated above, PET is a five-point scale, by which 
expectations of principals of their teachers were assessed. Frequencies (observed, fo) 
for each response to the items were counted and their corresponding expected 
frequencies (fe) were also calculated for all the 35 items administered to 55 
Principals. Thereafter, Chi-squave {y^) was computed for each item in order to see 
the trend of the expectations of the principals in terms of pattern of distribution of 
frequencies. All the items had significant C/zz-square values showing that they were 
all satisfactory and indicated significant trend of opinion. 
3.3 COLLECTION OF DATA 
The investigator herself collected the data by visiting every school and training 
college personally. To seek the cooperation of principals and teachers of secondary 
schools, and also of teacher-educators of various training colleges of Western U.P., 
the investigator obtained an introduction letter from her supervisor and chairperson 
of the Department of Education, A.M.U. Aligarh in which they had requested the 
concerned principals, teachers, teacher-educators and heads of the institutions to 
extend requisite cooperation. Consequently, most of the principals, teachers and 
teacher-educators contacted by the investigator for data collection cooperated with 
the invesfigator. The entire data collection process was completed during the period 
from March 2000 to March 2002. 
During the whole process of data collection the investigator assured the 
principals, teachers and teacher educators that the information supplied by them was 
to be used only for the purpose of research work and would be kept strictly 
confidential. It is of a great pleasure that this assurance along with the importance of 
this research work, was highly convincing and proved to be very useful in obtaining 
relevant and genuine data. 
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3.4 ANALYSIS OF DATA 
The use of statistical techniques depends on both the nature of data and purpose of 
the study. Since it was an exploratory study, observed frequencies were obtained 
after administration of these three tools and then expected frequencies were 
calculated for computing C/zz'-squares for each item of these three tools. 
C/zZ-square is used to study the association between attributes. In such cases 
the expected frequencies are independent values of the classes calculated on the 
assumption that the attributes in question are independent of each other. C/z/'-square 
is a measure of actual difference between the expected and observed frequencies and 
as such if there is no difference between actual and observed frequencies the value 
of Chi-square is 0. If the actual value of Chi-square is greater than the tabulated 
critical value of Chi-square, it indicates that the difference between expected and 
observed frequencies is not solely due to sampling fluctuation; there may be some 
other reasons for it. If the calculated value of Chi-square is less than the critical 
value, it indicates that the difference between actual and observed frequencies may 
have arisen due to chance fluctuations and can be ignored. 
The formula of Chi-square is given below: 
x ' = i:(fo-fe)Vfe where, 
X —> Chi- square 
fo -^ Observed frequency 
fe -> Expected frequency 
Z -> Summation 
Degrees of freedom are calculated by the formula: y = (c-1) (r-1) 
where 'c ' represents the number of columns and 'r' number of rows. 
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i) Job Analysis Scale (JAS)- For Secondary School Teachers 
In JAS there were two parts of every question (a) and (b) and every item had five 
options. So, the investigator has found out frequency for every item, and then, 
calculated Chi-square (x^). If the x^  value was found to be significant for an item, it 
meant that the performance of secondary school teachers' in that particular activity 
has positive effect/relationship of the training received during their B.Ed, course on 
that particular skill/responsibility and trend of frequencies indicates whether/how 
much they are actually doing that activity while on job and also whether/how much 
training they received in that particular area or not during their B.Ed, course. On the 
other hand, if x^ value is found to be insignificant, it indicates that the duties 
performed by the secondary school teachers and training received by them on that 
particular area are independent of each other. As the raw data were on nominal scale, 
Chi-squavQ was considered to be the most suitable technique. 
ii) Training Activities Check List (TACL)- For Teacher Educators 
In TACL the investigator found out observed and expected frequencies for each 
item; and then calculated Chi-square value for each item. If x value of an item was 
found to be significant, it indicated that the teacher-educators imparted training on 
that particular activity; if x^  was insignificant, it was due to chance error or sample 
fluctuations. 
iii) Principals' Expectation s of Teachers (PET)-A Rating Scale 
For each statement of the scale the investigator counted observed frequencies and 
also computed corresponding expected frequencies in order to calculate x^ values to 
know whether the expectations of the principals of their teachers are significant or 
not. 
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Content/qualitative analysis of all the open-ended questions of these three 
tools was also done. The details are given at the end of the analysis of each tool in 
chapter IV. 
CHAPTER-4 
ANALYSIS AND INTERPRETATION 
OF DATA 
4.1 Job Analysis Scale (JAS)- For Secondary School Teachers 
4.2 Training Activities Check List (TACL)- For Teacher Educators 




ANALYSIS AND INTERPRETATION OF DATA 
"Trained teachers are expected to be aware of the wider aims of education; indeed, aims 
like 'development of the child's total personality' are the shibboleths of teacher training 
institutions everywhere in the country. It appears that teachers feel they can do little to 
pursue such lofty aims in any realistic sense, under the harsh circumstances created by 
factors like excessively large classes, a heavy syllabus, difficult textbooks, and so on. 
Moreover, majority of them neither know nor have the necessary skills to realize the goals 
of education. " 
-Yashpal Committee Report (1993) 
In the present chapter the analysis and interpretation of the obtained data with reference to 
the objectives of the study are presented. The raw data in the form of numbers or tables do 
not communicate any information about the phenomenon under study. In fact, analytical 
process, because of it's being an inseparable part of the whole research procedure, was 
employed from the very beginning. After the necessary information had been collected 
and quantified, the next step was to analyze data by using proper statistical procedure. 
Particularly when data are based on large sample and complex measuring devices, it is 
very difficult to understand the underlying trends and relationships keeping in view the 
objectives, and hypotheses. In view of the nature of quantitative data available, descriptive 
techniques were considered to be most relevant in the present study. However, inferential 
statistical techniques were also used for interpretation of results. 
The process of data collection usually results in a large set of observations, which 
as such, do not communicate any meaning. The quantification of these observations 
provides a large list of numbers or tables, which cannot be interpreted by inspection to 
give any kind of meaningful information. Data collected are meaningless until these are 
interpreted in some useful way. Before a statistical test is applied to draw inferences about 
90 
the population characteristics, the raw scores need to be summarized in terms of 
meaningful statistical quantities so that the nature of score distribution may be properly 
described. Generally, the data available in most of the empirical studies are of four types 
of scales, viz., nominal, ordinal, interval and ratio. The techniques used to analyze data 
depend on the nature and type of data and characteristics of statistical techniques. In the 
present study measurements are available on nominal scale, and hence, selection of 
statistical techniques was made so as to enable the investigator to draw meaningful 
conclusions. Therefore, the analysis of data in the present study was carried out by using 
C/zZ-square (x ) test. The C/?/-square test was used for the purpose of studying each item 
for its utility, that is to see whether each item is giving some significant information or 
not. The % -test of independence was also used in case of Job Analysis Scale to examine 
whether teachers' performance on a particular component of teaching behaviour was 
independent of training received in it as a part of B.Ed, course. 
4.1 J O B A N A L Y S I S S C A L E (JAS)- For Secondary School Teachers 
This scale contains statements pertaining to the actual job done by the secondary 
school teachers. The purpose of this scale was to assess the responsibilities and 
duties, which the teachers actually carry out on their job. This consisted of 46 items 
in all. Out of 46 items, 45 had two parts (a) and (b) each. Information related to 
present duties performed and concerned responsibilities were sought through part 
(a), and that related to extent of training they received during B.Ed, course in 
corresponding area was sought in part (b). Item 46 was an open-ended item in which 
opinion about usefulness/relevance of B.Ed course to teachers' actual job was 
sought. C/?/-square (x )^ was calculated for each item because the value of C/z/-square 
was used to study the divergence (Elhance, 1977) of actual and expected 
frequencies, to find out if there was any association between the activity performed 
and training received. Item 46 was analyzed by using content analysis. The method 
of calculation of C/z/-square for item 1 is given below in detail and for remaining 
items only observed frequencies are presented with their C/z/'-square values because 
procedure of computation followed is the same for all the items. The patterns of 
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frequencies for items 1-45 are given in the Tables 4.1- 4.45. These patterns provide 
useful information about the extent of specific teaching behaviour shown and the 
degree of corresponding training received. The Chi-square values for all the items 
based on tables 4.1-4.45 are given in Table 4.46. 
The Tables (4.1 - 4.45) describe the relation between degree of particular 
activities performed and the degree of training received in them. The first column of 
the Table 4.1 indicates the degree of training received in the "correction of written 
work of students" and first row indicates the degree of "correction of written work of 
students" actually done by the teachers in terms of frequencies. Thus, the cells in the 
5x5 matrix indicate the observed frequencies related to each level of training 
received and job done in schools, and their corresponding expected frequencies are 
given within brackets. For example, the entry 22 in the second row and third column 
indicates that 22 teachers reported that they received sufficient training in 
"correction of written work" but performed this activity in schools occasionally. 
TABLE 4.1 
(ITEM No. 1) Correction of Student's Written Work 
Job Done in School by Secondary School Teachers 



























































Not at all ^^ 24 03 03 02 67 
( . 1) ( . 06) ( 583) ( . 7) . ) 
Total 187 109 34 13 03 346 
92 
The Chi-square component for each cell was calculated by dividing the square of 
difference between observed and expected frequencies into expected frequencies. The 
equation is: 
fe 
These values for each cell are given below in a tabular form. 
Calculation of C/t/-square Value for Correction of Student's Written Work 

























































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.1 shows that most of the respondents have indicated that they were doing 
"correction of student's written work" and also sufficient training was given to them in the 
respective skill. As indicated by its Chi-squave (Table 4.46) value 18.1028 (df=16), which 
is not significant even at 0.05 level of significance, shows that the performance on this 
particular task is independent of their training. 
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TABLE 4.2 
(ITEM No. 2) 
Management of School Assembly 







Not at all 
Total 
fo fo fo fo 








































Note: C/j/-square values corresponding to Tables 4.1-4.45 are given in Table 4.46. 
The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.2 for item 2 shows that most of the respondents have stated that they "manage 
school assembly" just because the administration/situation wants it but generally all of 
them were not given sufficient training for this. As indicated by its C/z/-square value 
32.6559 (df=16), which is significant at 0.01 level of significance, shows that the 
performance on this particular task is dependent on their training. The pattern of 
frequencies in the two-way classification scheme shows that teachers received little degree 
of training but had to do this job to considerable extent. 
TABLE 4.3 
(ITEM No. 3) 
Dealing with Latecomers 
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Job Done in School by Secondary School Teachers 





Not at all 
Total 
fo fo 







































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.3 shows that many of the respondents have indicated that they have to "deal 
with late-comers" in the school because the administration/situation wants it but they were 
not given training in the respective field. As indicated by its C/zZ-square value 36.0901 (df 
=16), which is significant at 0.01 level of significance, shows that the performance on this 
particular task is not independent of their training. The patterns of frequencies in the two-
way classification scheme shows that teachers did not receive requisite degree of training 




Assisting in Admission Programmes 

















fo fo fo 


































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.4 indicates that generally the respondents have to "assist in admission 
programmes" of their respective schools, and as a matter of fact, no training was given to 
them for the purpose. As indicated by its C/zZ-square value 35.0661 (df=16), which is 
significant even at 0.01 level of significance, shows that the performance on this particular 
task is a function of their training. The pattern of frequencies in the two-way classification 
scheme shows that teachers did not receive requisite degree of training, but are generally 
assisting in admissions to a considerable extent. 
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TABLE 4.5 
(ITEM No. 5) 
Organizing Exhibitions and Parties 







Not at all 
Total 
fo fo fo fo 








































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.5 indicates that occasionally the respondents have to "organize different 
exhibitions and parties" in their respective schools and necessary training in this task was 
not given to them. As indicated by its C/j/-square value 51.6821 (df=16), which is 
significant both at 0.01 level of significance. This shows that the performance on this 
particular task is dependent on their training. The pattern of frequencies in the two-way 
classification scheme shows that teachers did not receive requisite degree of training and 
are occasionally organizing exhibitions and parties to some extent. 
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TABLE 4.6 
(ITEM No. 6) 
Organizing Conferences and Seminars 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.6 indicates that generally the teachers don't "organize conferences or seminars" 
in their respective schools and also received no training in their B.Ed, course. As is 
evident from C/zZ-square value of 99.1747, which is significant at 0.01 level of 




(ITEM No. 7) 
Managing Quiz Programmes and Debates 






















































Frequency distribution pattern in the two-way classification given above in Table 4.7 
indicates that generally the respondents have to "manage quiz programmes or debates" in 
their respective schools for which necessary training was not imparted to them. As 
indicated by its C/zZ-square value 67.8251, which is significant at 0.01 level of 
significance, shows that there is a gap between training imparted and actual job done in 
schools in this particular aspect. 
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TABLE 4.8 
(ITEM No. 8) 
Managing Cultural Programmes 






















































Frequency distribution pattern in the two-way classification given in Table 4.8 indicates 
that generally the respondents have to "manage cultural programmes" in their respective 
schools for which necessary training was not imparted to them. As indicated by Chi-
square value 48.2719 that is significant at 0.01 level of significance. This shows that there 
is a gap between training and job requirement in this context also. 
TABLE 4.9 
(ITEM No. 9) 
Managing Games and Sports 
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Job Done in School by Secondary School Teachers 

















































Frequency distribution pattern in the two-way classification given in Table 4.9 indicates 
that the respondents sometimes have to conduct and "manage games and sports" 
programmes in their respective schools and for which they were not given adequate 
training in their B.Ed, course. The C/z/-square value of 58.2435 which is significant even 




(ITEM No. 10) 
Developing Moral Values 
Job Done in School by Secondary School Teachers 
l'^'''!"^, fo fo fo fo fo 
Received 











































Frequency distribution pattern in the two-way classification given above in Table 4.10 
indicates that generally the respondents "develop moral values" in their students as per 
training received by them. The C/z/-square value 65.1381, which is significant at 0.01 
level of significance, also shows the dependence of job performance on training. 
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TABLE 4.11 
(ITEM No. 11) 
Solving Students' Personal Problems 






















































Frequency distribution pattern in the two-way classification given above in Table 4.11 
indicates that the respondents usually "solve personal problems of their students" keeping 
in view the instructions received during training. The C/zz-square value of 64.2335, which 




(ITEM No. 12) 
Maintaining Attendance Register 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.12 indicates that mostly the respondents "maintain attendance registers" of their 
students even though they received inadequate training for it during their B.Ed, course. 
The C/7/-square value of 27.6272, which is significant at 0.05 level also shows that 
performance on this task is not independent of training received. Here also there is a gap 
between training received and actual job. 
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TABLE 4.13 
(ITEM No. 13) 
Accompanying Students on Excursion or Educational 
Tours 






















































Frequency distribution pattern in the two-way classification given Table 4.13 indicates 
that the respondents sometimes have to "accompany their students on excursions or 
educational tours" but received inadequate training in this task during their B.Ed, course. 
The C/z/-square value of 76.7492, which is significant at 0.01 level of significance, shows 
that performance on this task is dependent on training received. Here also, a gap between 
training and actual job is evident. 
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TABLE 4.14 
(ITEM No. 14) 
Dealing with Problems of Discipline in the Classroom 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.14 indicates that most of the teachers have to "deal with the problems of 
indiscipline in their classroom" and also they received sufficient training for doing this 
job. The C/j/-square value of 29.1292 which is significant at 0.05 level of significance 
shows that teachers' performance on this task depends on the degree of training received. 
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TABLE 4.15 
(ITEM No. 15) 
Dealing with Problems of General Discipline in the 
School Campus 







Not at all 
Total 
fo fo fo 










































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.15 indicates that mostly the respondents have to "deal with the problems of 
general indiscipline in the school campus" for which they received necessary training also 
during B.Ed, course. The C/zZ-square value of 41.4253 which is significant at 0.01 level 
also shows that performance on this aspect of duties depends on training received. 
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TABLE 4.16 
(ITEM No. 16) 
Acting as a Proctor (Discipline-in-charge) 







Not at all 
Total 
fo fo fo 










































Frequency distribution pattern in the two-way classification given above in Table 4.16 
indicates that the respondents usually do not have to take up the "responsibility of a 
proctor (discipline-in-charge)" in their school. They also did not receive any training in 
this task. The C/z/-square value of 93.1291, which is significant at 0.01 level of 




(ITEM No. 17) 
Managing Tea Club 







Not at all 
Total 
fo fo fo 



































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.17 indicates that the respondents generally do not have to take up the 
responsibility of "managing the tea-club" of teachers in the school for which they also did 
not receive necessary training. The C/zZ-square value of 76.5229 which is significant at 




(ITEM No. 18) 
Acting as the President of Literary Society 







Not at all 
Total 
fo fo fo 










































Frequency distribution pattern in the two-way classification given in Table 4.18 indicates 
that the respondents usually do not have to take up the "responsibility of the President of 
Literary Society" in their school and also they received little training to do so. The Chi-
square value of 115.6640, which is significant at 0.01 level of significance, indicates that 




(ITEM No. 19) 
Dealing with Injured/Sick Students 







Not at all 
Total 
fo fo fo 










































The pattern of distribution of the frequencies in the two-way classification scheme 
given in Table 4.19 indicates that the teachers have to "attend to injured/sick 
students" in their school for which they received inadequate training during their 
B.Ed, course. The C/zZ-square value of 55.3169, which is significant at 0.01 level 




(ITEM No. 20) 
Looking after Personal Hygiene of Students 






















































Frequency distribution pattern in the two-way classification given in Table 4.20 indicates 
that the teachers generally have to "look after personal hygiene of their students", but 
received moderate training during their B.Ed, course. The C/zZ-square value of 124.6455, 
which is significant at 0.01 level also shows that performance on this task is dependent on 
the amount of training received. 
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TABLE 4.21 
(ITEM No. 21) 
Motivating Students to Participate in Curricular and 
Co-curricular Activities 







Not at all 
Total 
fo fo fo 










































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.21 indicates that the teachers do "motivate their students to participate in 
curricular and co-curricular activities" for which they received sufficient training. As 
indicated by the C/z/-square value 39.9563 which is significant at 0.01 level of 
significance shows the association between performance on actual job and training 
received during B.Ed, course. 
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TABLE 4.22 
(ITEM No. 22) 
Electing/Selecting Class Monitor or Head Boy 






















































Frequency distribution pattern in the two-way classification given in Table 4.22 indicates 
that the teachers generally have to "elect/select class monitor or head girl/boy" in their 
school for which they received insufficient training during their B.Ed course. The Chi-
square value of 78.0829, which is significant at 0.01 level of significance also shows an 
association between the job performance and training received. 
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TABLE 4.23 
(ITEM No. 23) 
Using Punishment as a Corrective Device 
Job Done in School by Secondary School Teachers 


















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in the Table 4.23 indicates that the teachers sometimes "use punishment as a corrective 
device" during the course of classroom teaching for which they did not receive adequate 
training during B.Ed, course. The C/?/-square value of 55.9695, which is significant at 
0.01 level of significance, then there is association between job done and training received 
in this aspect. 
TABLE 4.24 
(ITEM No. 24) 
Organizing Teacher-Parent Meetings 
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Job Done in School by Secondary School Teachers 

















































Frequency distribution pattern in the two-way classification given in Table 4.24 indicates 
that the teachers occasionally have to "organize teacher-parents meeting" but do not 
receive necessary training for this during their B.Ed course. The C/zZ-square value of 
69.635, which is significant at 0.01 level shows an association between training received 
and performance on this task. 
116 
TABLE 4.25 
(ITEM No. 25) 
Helping Poor or Needy Students 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.25 indicates that mostly the respondents do "help poor or needy" students of 
the school for which they did not receive necessary training. The C/zf-square value of 
54.0201, which is significant at 0.01 level shows that extent of performance on this task 
and degree of training received are not independent. 
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TABLE 4.26 
(ITEM No. 26) 
Maintaining Weekly Diaries about Teaching 






















































Frequency distribution pattern in the two-way classification given in Table 4.26 indicates 
that the teachers mostly "maintain the weekly diaries about teaching work" in their school 
for which they received adequate training during their B.Ed course. The C/zZ-square value 
of 58.3722, which is significant at 0.01 level shows that performance on this task is 
dependent on the degree of training received. 
TABLE 4.27 
(ITEM No. 27) 
Collecting Fees and Fines 
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Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.27 indicates that mostly the teachers have to make "collection of fees and 
fines" for which they did not receive necessary training during their B.Ed, course. The 
C/z/-square value of 37.9009, which is significant at 0.01 level shows that performance on 
this task is dependent on training received. 
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TABLE 4.28 
(ITEM No. 28) 
Preparing School Timetable 







Not at all 
Total 
fo fo fo 










































Frequency distribution pattern in the two-way classification given in Table 4.28 indicates 
that the respondents have to "prepare school timetable" for which they received 
inadequate training during their B.Ed, course. The C/z/-square value of 81.6612, which is 
significant at 0.01 level shows that performance on this part of their duty depends on the 
degree of training received by the teachers. 
120 
TABLE 4.29 
(ITEM No. 29) 
Preparing Schemes for Monthly Tests or Examinations 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.29 indicates that usually the teachers have to "prepare schemes for monthly 
tests or examinations" for which they received inadequate training. The C/zZ-square value 
of 71.0391, which is significant at 0.01 level, shows that teachers' performance on this 
component of their job depends on the extent of training received. 
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TABLE 4.30 
(ITEM No. 30) 
Giving Tests to Students 







Not at all 
Total 
fo fo fo 










































Frequency distribution pattern in the two-way classification given in Table 4.30 indicates 
that mostly the teachers have to "give tests to their students" and they received sufficient 
training for it during their B.Ed, course. The CA/'-square value of 36.7694, which is 
significant at 0.01 level shows that performance on this task and training received are not 
independent. 
TABLE 4.31 
(ITEM No. 31) 
Setting Papers for Examinations 
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Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.31 indicates that mostly the teachers have to "set question papers for 
examinations" for which they received moderate training. The C/zZ-square value of 
57.8198, which is significant at 0.01 level shows that performance on this task requires 
more training in it. 
TABLE 4.32 
(ITEM No. 32) 
Making Seating Arrangement in Classrooms 
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Job Done in School by Secondary School Teachers 





Not at all 
Total 
fo fo fo 































Frequency distribution pattern in the two-way classification given in Table 4.32 indicates 
that most of the teachers have to "make seating arrangements in the classroom" for their 
students for which they did not receive any training during their B.Ed, course. The Chi-
square value of 21.2884, which is not significant even at 0.05 level shows that 
performance on this task is independent of training received, and such, no training is 
necessary for this task. 
TABLE 4.33 
(ITEM No. 33) 
Performing Invigilation Duties during Examinations 
124 
Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.33 indicates that mostly the teachers have to "perform invigilation duties in the 
examination" for which they did not receive necessary during B.Ed, course. The Chi-
square value 26.8509, which is significant at 0.05 level shows that performance on this 
task depends on training received. Therefore, training should be given in this task. 
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TABLE 4.34 
(ITEM No. 34) 
Preparing Report Cards of Students 






















































Frequency distribution pattern in the two-way classification given in Table 4.34 indicates 
that the teachers have to "prepare report cards of their students" for which they did not 
receive any training during their B.Ed, course. The C/j/-square value of 24.9780, which is 
not significant even at 0.05 level shows that this task does not depend on the amount of 
training received. Therefore, no training is required in this component. 
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TABLE 4.35 
(ITEM No. 35) 
Identifying Needy Students for Scliolarships 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.35 indicates that mostly the teachers have to "identify students who are in need 
of scholarships", but for this task they did not receive any training. The C/z/-square value 
of 84.6739, which is significant at 0.01 level shows that this task depends in the degree of 
training received in it. Therefore, training should be given in this aspect. 
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TABLE 4.36 
(ITEM No. 36) 
Selecting Deserving Students for Awards 






















































Frequency distribution pattern in the two-way classification given in Table 4.36 indicates 
that the mostly the teachers have to "identify students who deserve some awards"- prizes, 
certificates, badges or position for which they did not required training during their B.Ed, 
course. The C/z/'-square value of 48.9269, which is significant at 0.01 level shows that this 
particular task is not independent of training received in it. Therefore, requisite training 
should be given in it. 
TABLE 4.37 
(ITEM No. 37) 
Using Teaching Aids 
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Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.37 indicates that mostly the teachers "use teaching-aids" while teaching their 
students for which most of them received sufficient training during their B.Ed, course. 
The C/z/-square value of 27.6060, which is significant at 0.05 level shows that teachers 
need to be trained in this task as performance on this depends on the degree of training 
received. This should continue as an important part of B.Ed, curriculum. 
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TABLE 4.38 
(ITEM No. 38) 
Using Computer in Classroom Teaching 






















































Frequency distribution pattern in the two-way classification given in Table 4.38 indicates 
that most of the teachers are not "using computers in classroom teaching" for which they 
also did not receive any training during their B.Ed, course. The C/zZ-square value of 
178.4781, which is significant at 0.01 level shows the performance on the use of computer 
depends on the degree of training received in this skill. Therefore, use of computers in 
teaching should be an integral part of teacher education. 
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TABLE 4.39 
(ITEM No. 39) 
Conducting Tests by Using Objective Type Items 






















































Frequency distribution pattern in the two-way classification given in Table 4.39 indicates 
that the teachers have to frequently "conduct objective type tests", for which they received 
sufficient training during their B.Ed, course. The C/?/-square value of 58.2154, which is 
significant at 0.01 level shows that this task is also a funcfion of the degree of training 




(ITEM No. 40) 
Evaluating Students' Performance by Grading Technique 
Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.40 indicates that the teachers have not given clear opinion on use of "grading 
technique to evaluate their students' performance" for which they received inadequate 
training. The C/z/-square value of 89.4850, which is significant at 0.01 level shows that 
use of grades in testing requires necessary training in it. Therefore, requisite training 
should be given in this teaching behaviour. 
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TABLE 4.41 
(ITEM No. 41) 
Conducting Internal Assessment of Students 







Not at all 
Total 
fo fo fo 










































Frequency distribution pattern in the two-way classification given in Table 4.41 indicates 
that generally the teachers have to "conduct internal assessment of their students" for 
which they did not receive necessary training during their B.Ed, course. The C/z/-square 
value of 97.4733, which is significant at 0.01 level shows that conducting internal 
assessment also requires training in this skill which is lacking in B.Ed, course. 
TABLE 4.42 
(ITEM No. 42) 
Dealing with Mentally Retarded Students 
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Job Done in School by Secondary School Teachers 





Not at all 
Total 
fo fo fo 































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.42 indicates that the majority of teachers have to "deal with mentally retarded 
students" in their school for which they received moderate training. The C/z/-square value 
of 94.1852, which is significant at 0.01 level shows that performance on this component 
depends on the degree of training received. It should form a part of training course. 
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TABLE 4.43 
(ITEM No. 43) 
Helping Gifted Students 







Not at all 
Total 
fo fo 












































Frequency distribution pattern in the two-way classification given in Table 4.43 indicates 
that the teachers "help gifted children" of iheir class and they received moderate training 
during their B.Ed, course. The C/j/'-squarc value of 48.1875, which is significant at 0.01 
level shows that this component of teaching behaviour also depends on training received. 
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TABLE 4.44 
(ITEM No. 44) 
Developing Curriculum for Students 






















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.44 indicates that mostly the teachers have to "develop curriculum for their 
students" for which they received sufficient training. The C/z/-square value of 56.9253, 
which is significant at 0.01 level shows the association of this component of teaching 
behavior with the training received. It should also form an important aspect of training 
course. 
TABLE 4.45 
(ITEM No. 45) 
Using Projector and Slides in Classroom Teaching 
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Job Done in School by Secondary School Teachers 

















































The pattern of distribution of the frequencies in the two-way classification scheme given 
in Table 4.45 indicates that the teachers do not "use projector and slides in classroom 
teaching" for which they did not received necessary training. The C/z/-square value 
113.3332, which is significant at 0.01 level shows that there is a need for requisite training 
in the use of projectors in the classrooms as a part of teacher education programme. 
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T A B L E - 4 . 4 6 





























































































Where ** indicates that Chi-square value is significant at 0.01 level of significance and * indicates that Chi-




At the end of JAS there was one supply-answer type question (Item No. 46) written as: 
^Please give your considered views on 'the relevance/usefulness of B.Ed, course for your 
actual work on your job.' The Content analysis of the responses of the teachers to this 
item was done which resuhed in the following information: 
Relevance of B.Ed. Course 
The following points emerge about Relevance of B.Ed. Course from responses to item 46-
1. B. Ed. course plays a vital role in the teaching career of a teacher who learns how to 
motivate the students, how to deal with the backward, mentally retarded as well as 
gifted students. He also learns what, when and where a particular teaching aid is to 
be used, how to change the method of teaching when required, how to manage 
classroom discipline, how to plan a curriculum etc. Therefore, the course is a must 
for every teacher to become successful in his field. 
2. The usefulness of teachers training cannot be ruled out. Certainly, it makes teacher 
of the future. In all its manifestations, it provides a solid background for the 
construction of a society because none can ignore the importance of a teacher in 
building a society. Learning of Philosophy, teaching techniques, and above all, 
psychology are the main features of this course. By studying these subjects one can 
better equip oneself for the profession. 
3. Psychology is taught in B.Ed, course, which is helpful in understanding the 
behaviour and personality of students. It builds confidence to face students and to 
express without hesitation. It also creates self-confidence. Moreover, knowledge of 
objecfive type quesfions is also helpful for the development of the skills. 
Maintenance of diary learnt during B.Ed, course has been quite useful. Preparation 
of timetable and scheme of examination and maintenance of class register were also 
learnt during the training and the course is also useful and relevant as it teaches how 
to learn while playing. 
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4. It is useful in pre-planning method of teaching, gaining theoretical and practical 
knowledge of teaching, getting a job, making teaching interesting and enjoying, 
troubleshooting, participating in co-curricular activities, games, cultural 
programmes, school administration, teacher-student relationship and for all-round 
development of the students 
Shortcomings of B.Ed. Course 
The analysis of content of responses to item 46 leads to the following drawbacks in B.Ed, 
programme-
1. The course is of little value in actual practice as many principles of B.Ed, are not 
applicable in real situation. Its relevance remains mostly theoretical. In all practical 
purposes, the question-answer method prescribed during the course of training does 
not hold good at all times. Moreover, contents of the course and actual teaching 
devices are different in each and every school and area. Many factors are responsible 
for this, such as overcrowded classes and heavy burden of courses. As such a 
teacher has to face many difficulties. Besides, the students take no interest in studies 
due to burden of books, homework and class work. They have no time to play. 
2. During B.Ed, training a lot of emphasis is given on teaching with audio-visual aids, 
but these aids are not provided in the schools to the teachers. Black-board and chalk 
are the only aids provided. 
3. B.Ed, is merely a degree on the basis of which one can get a job. Hence, it is just a 
formality to be a trained teacher. One drawback is that the teacher-educators are not 
at all serious; so is the case with the trainees. In practical life, its utility is nil. 
Consequently, one remains quite unsatisfied and has to face many a problems in the 
beginning of service. 
4. The practice of teaching in B.Ed, is very expensive and lengthy; in real situation, it 
is very difficult to teach accordingly and complete the syllabus in time. 
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5. There are a lot of loopholes and shortcomings in designing the curriculum of this 
course. A lot of stress is given on theoretical knowledge, the language and the 
lesson. The techniques of the teacher-educators are not practical, but completely 
based on bookish knowledge. Like other courses this course is not an exception. A 
degree holder learns a lot of new and remarkable things and designs himself strategy 
based on experiences after completion of this course. 
6. The B.Ed, course should not be compulsory for a teacher in LT-Grade just as B.Ed, 
is not compulsory for lectureship. The course is not a sufficient qualification for an 
ideal teacher. Efficient teaching is possible even without B.Ed, training which is an 
important part, but not an essential part of education. All those things which are 
studied and learnt during B.Ed, training course are actually not in practice in most of 
the institutions, and hence, forgotten. It is a great drawback of this course. 
7. Major chunk of educated unemployed are with B.Ed, degree. BTC, which is a 
training programme for primary school teacher, is better than the B.Ed as it ensures a 
government job. Unfortunate are those with B.Ed, degree because to get a job they 
have to undergo the BTC in a formal way. More unfortunate are those working in 
private secondary schools. As such it is inadvisable to do B.Ed. 
8. B.Ed, has become necessary now-a-days to get a job. But doing B.Ed, is unnecessary 
because a B.Ed, gets a meager remuneration of Rs.2000/- p.m. vis-a-vis an illiterate 
labourer who gets not less than Rs.3000/-p.m. Hence, B. Ed. training should be 
imparted only to those who may get a job. There is no use of the B. Ed. training in 
the present conditions for the private aided institutions of U. P. Board. 
There should be a manpower planning. We should impart training only to 
those students whom we can accommodate or provide job so that unemployment 
among teachers is reduced. 
9. B.Ed, degree has become ineffective in providing job to the aspiring candidates for 
teaching profession. Because there are many cases that could not get a permanent 
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job even after decades and are working, as a part-time teacher for the last many 
years on salary of Rs. 2000. Workload is too much. 
10. It has not been found useful during the past eleven years of teaching. Either this 
training is abolished or its syllabus be substituted by some more useful and relevant 
syllabus which should be in tune with the demand and need of the present time. 
There are so many problems and useful findings, which are not shared and dealt with 
during B.Ed. Training Course. 
Gaps Between Training and Actual Job 
The responses to item 46 also suggest the following gaps between teachers' training and 
actual job of teachers-
1. B.Ed, is a good course provided it is done with devotion, and in this age of 
technology computer appreciation programme should be introduced. 
2. The method of teaching in B.Ed, and in reality is very different. As strength of 
students is one of the most popular problem, according to training norms we cannot 
control the class and the course is also too much to complete in due time. Adequate 
teaching aids are not available. In fact, B.Ed, is a stamp of training but not sufficient 
for teaching and giving guidance to the students. 
3. If teaching work in schools is done in accordance with the methodology taught in 
B.Ed., it will not be possible to complete the syllabus in one year. And if teaching is 
done daily with the teaching aids, it will be costly and poor students cannot afford it. 
Moreover, training regarding realizing fee and filling of register should also be 
given. 
4. No training is given on how to face undisciplined lad, how to understand the weaker 
students, how to perform invigilation duty in examinations, how to maintain 
attendance register, how to plan the lesson in a practical way, how to classify the 
class into different categories, how to inspire the students for learning, how to check 
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the absentees, how to set a paper for examination and periodical tests, how to 
formulate objective-type test, how to realize fees, and how to organize and conduct 
cultural programmes. These duties are carried out on the basis of experience and 
learning gained on the job. 
5. Inputs regarding evaluation and preparation of result are not given during the course. 
6. There are lot of loopholes and shortcomings in designing the curriculum of this 
course. Lot of stress is given on theoretical portfolio, the language and the lesson; 
the techniques of the teacher-educators are not practical but completely based upon 
bookish knowledge. Like other courses this course is not an exception. A degree 
holder learns a lot of new and remarkable things and himself designs strategy based 
on experiences after completion of this course. 
7. In reality there is no use of this course in teaching job because its duration is very 
short as compared to that of Law and Medical. 
8. No physical training is given during the course. 
9. Actual teaching is not done on the basis of lesson planning. 
Suggested Improvements in the Training Programme 
The teachers have also given following suggestions for improvement of B.Ed, 
programme-
1. The training should be made more useful by adding some more subjects and 
inputs. The course should include Psychology, Discipline, Health, Social Work and 
Importance of Social Values in society with little inputs on our culture and a 
summary of all religions. Teaching techniques being adopted all over the world 
should also be part of the B.Ed, course. 
2. The course should be revised and made of two-year duration. Refresher courses should 
be arranged for teachers from time to time. Regulated training should be imparted. 
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3. Practical evaluation based on identity/personal contacts etc. should be done away 
with. 
4. Curriculum is above the level of students; hence it requires more time for its 
completion. Number of holidays being excessive creates hindrances in the making of 
academic atmosphere of the college. 
5. Either training is abolished or its syllabus substituted by some more useful and 
relevant syllabus, which should be in conformity with the demand and need of the 
present time. Real life problems and useful findings should also be shared and dealt 
with during B.Ed, training course. 
6. Children reform and computer education should also be included and special 
arrangements made for appropriate training. 
7. More emphasis should be laid on practical aspects of the training rather than 
theoretical part. The course should be made more interesting and relevant. Debates 
and other curricular activities should be organized so that latent talent of teacher-
trainees may come to the fore. 
8. Separate teaching programmes should be prepared for urban and rural class of 
students and for special need students. Training should be imparted according to the 
prevalent circumstances keeping in view the low literacy rate in our developing 
country. 
4.2 TRAINING ACTIVITIES CHECK LIST (TACL)-For Teacher-
Educators 
The TACL contained 45 items each related to a particular training activity. The 
teacher-educators were asked to indicate on a five-point scale the degree of training 
imparted by them to their teacher-trainees in certain activities. The observed 
frequencies for all the 45 items along with their C/zZ-square values are given in 
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Table-4.47. Out of 45 items, Chi-square values of 44 items are significant at 0.01 
level of significance for 4 degrees of freedom. The Chi-square value for item 40 is 
not significant even at 0.05 level. The Chi-square values were interpreted item-wise, 














































































































































































































































































































































Note: All y^ values are significant at 0.01 level of significance (x^ =13.277) except the one 
associated with Item No. 40, which is insignificant even at 0.05 level of significance (x^=9.488) for 
df^4. 
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Item No.l- Correction of Students' Written Work 
In this item the teacher- educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "correction of students' 
written work". The pattern of frequencies obtained was examined by Chi-square test to 
see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of Chi-square (47.426) as given in Table 4.47 was found to 
be significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the larger 
concentrafion is towards positive direction indicating that teacher educators impart 
training to their students in correction of students' written work. 
Item No.2- Management of School Assembly 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees in the "management of school 
assembly". The observed pattern of frequencies was examined by Chi-square test to 
see whether the trend of frequencies shows a significance diversion from what is 
expected by chance. The obtained value of Chi-square (33.163), as given in Table 
4.47, was found to be significant at 0.01 level, which means that the observed pattern 
of frequencies is significantly different from chance distribution. However, the 
concentration of frequencies shows that teacher-educators do not impart training to 
their students in the task of management of school assembly. 
Item No.3- Dealing with Latecomers 
In this item the teacher- educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "dealing with latecomers". 
The pattern of frequencies obtained was examined by Chi-square test to see whether the 
trend indicated any significant diversion from what is expected by chance. The obtained 
value of C/?/-square (24.639), as given in Table 4.47, was found to be significant at 0.01 
level, which shows that the observed pattern of frequencies is different from chance 
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distribution. The distribution of frequencies shows that the larger concentration is 
towards positive direction indicating that teacher educators impart sufficient training to 
their students in dealing with latecomers. 
Item No.4- Carrying out Admission Programmes 
In this item the teacher-educators were asked to indicate, on a five-point scale, the extent 
to which they imparted training to student-teachers in "carrying out admission 
programmes". The pattern of frequencies obtained was examined by C/z/'-square test to 
see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of C/jz-square (26.688), as given in Table 4.47, was found to 
be significant at 0.01 level,, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the larger 
concentration is towards positive direction, indicating that teacher educators impart 
adequate training to their students in carrying out admission programmes. 
Item No,5- Organization of Different Parties and Exhibitions in the Schools 
In this item the teacher-educators were asked to indicate, on a five-point scale, the extent 
to which they imparted training to student-teachers in "organizing different parties and 
exhibitions in schools". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of C/z/-square (26.442), as given in Table 4.47, 
was found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. However, the trend of frequency 
distribution gives no clear idea whether teacher educators impart training to their 
students or not in organizing different parties and exhibitions in schools. 
Item No.6- Organization of Conferences and Seminars 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees in organizing conferences and 
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seminars. The observed pattern of frequencies was examined by C/j/'-square test to see 
whether the trend of frequencies shows a significance diversion from what is expected 
by chance. The obtained value of Chi-squarQ (24.065), as given in Table 4.47, was 
found to be significant at 0.01 level, which means that the observed pattern of 
frequencies is significantly different from chance distribution. Trend of the 
frequencies indicates that the teacher-educators do not give much emphasis on 
imparting training on organizing conferences and seminars. 
Item No.7- Management of Quiz Programmes and Debates 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "managing quiz 
programmes and debates". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of Chi-squave (29.721), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction of scheme indicating 
that teacher educators impart sufficient training to their students in managing quiz 
programmes and debates. 
Item No.8- Management of Cultural Programmes in Schools 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "managing cultural 
programmes in schools". The pattern of frequencies obtained was examined by Chi-
squave test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of Chi-square (49.803), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction, indicating that 
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teacher-educators impart sufficient training to their students in managing cultural 
programmes. 
Item No.9- Organization of Games and Sports 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "organizing games and 
sports". The pattern of frequencies obtained was examined by C/zZ-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of C/?/-square (39.721), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction, indicating that teacher educators 
impart sufficient training to their students in organizing games and sports. 
Item No.lO-Development of Moral Values in Students 
In this item the teacher-educators were asked to indicate on a five-point scale the 
extent to which they imparted training to student-teachers in "developing moral values 
in students". The pattern of frequencies obtained was examined by Chi-square test to 
see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of C/z/-square (45.295), as given in Table 4.47 was found 
to be significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction of scheme indicating that teacher 
educators impart sufficient training to their trainees in developing moral values among 
their students. 
Item No.l l - Solution of Students' Personal Problems 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "solving students' 
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personal problems". The pattern of frequencies obtained was examined by Chi-square 
test to see whether the trend indicated any significant diversion from what is expected 
by chance. The obtained value of C/j/-square (26.524), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction, indicating that 
teacher educators impart sufficient training to their students in solving students' 
personal problems. 
Item No.l2- Maintenance of Attendance Register 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "maintaining attendance 
register". The pattern of frequencies obtained was examined by C/zZ-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-square (21.442), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction, indicating that teacher-educators 
impart sufficient training to their students in maintaining attendance registers. 
Item No.l3- Accompanying Students on Excursions or Educational Tours 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "accompanying students 
on excursions or educational tours". The pattern of frequencies obtained was 
examined by Chi-square test to see whether the trend indicated any significant 
diversion from what is expected by chance. The obtained value of Chi-square 
(24.475), as given in Table 4.47, was found to be significant at 0.01 level, which 
shows that the observed pattern of frequencies is different from chance distribution. 
The distribution of frequencies shows that the larger concentration is towards positive 
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direction, indicating that teacher educators impart sufficient training to their students 
on accompanying their students on excursion or educational tours. 
Item No.l4- Maintenance of Discipline inside the Classroom 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "maintaining discipline 
inside the classroom". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of Chi-square (95.622), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction, indicating that 
teacher educators impart intensive training to their students in maintaining discipline 
inside the classroom. 
Item No.l5- Maintenance of Discipline in the School Campus 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "maintaining discipline in 
the school campus". The pattern of frequencies obtained was examined by C/zz-square 
test to see whether the trend indicated any significant diversion from what is expected 
by chance. The obtained value of Chi-square (40.950), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction indicating that teacher 
educators impart sufficient training to their students in maintaining discipline in the 
school campus. 
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Item No.16- Fulfillment of Responsibilities as a Proctor (Discipline-in-Charge) 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "fulfilling responsibilities 
as a proctor". The pattern of frequencies obtained was examined by Chi-squarc test to 
see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of C/zz-square (18.655), as given in Table 4.47, was found 
to be significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. However, the distribufion of frequencies does not 
show a clear picture regarding whether teacher-educators impart training to their 
students in fiilfilling the responsibility of a proctor (Discipline-in- charge) or not. 
Item No.l7- Fulfillment of Responsibility as In-charge of Staff Tea Club in 
School 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees in "fulfilling the responsibility as in-
charge of staff tea club". The observed pattern of frequencies was examined by Chi-
square test to see whether the trend of frequencies shows a significance diversion from 
what is expected. The obtained value of Chi-square (26.606), as given in Table 4.47, 
was found to be significant at 0.01 level, which means that the observed pattern of 
frequencies is significantly different from chance distribution. However, the direction 
of distribution of frequencies indicates that teacher-educators do not impart training to 
their students in this task. 
Item No.18- Carrying out Responsibilities of the President of Literary Society 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees in "carrying out responsibility of the 
president of the literary society". The observed pattern of frequencies was examined 
by Chi-square test to see whether the trend of frequencies shows a significance 
diversion from what is expected. The obtained value of C/zZ-square (34.147), as given 
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in Table 4.47, was found to be significant at 0.01 level, which means that the observed 
pattern of frequencies is significantly different from chance distribution. The pattern 
of frequencies shows that teacher-educators impart inadequate training in carrying out 
the responsibility of the president of literary society. 
Item No.l9- Attending to the Injured/Sick Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "attending to the 
sick/injured students". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of C/z/-square (33.163) as given in Table 4.47, 
was found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction indicating that 
teacher-educators impart adequate training to their students in attending to the 
injured/sick students. 
Item No.20- Looking after Personal Hygiene of Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "looking after personal 
hygiene of students". The pattern of frequencies obtained was examined by C/j/-square 
test to see whether the trend indicated any significant diversion from what is expected 
by chance. The obtained value of C/zZ-square (28.901), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction, indicating that 
teacher-educators impart sufficient training to their students in looking after personal 
hygiene of their students. 
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Item No.21- Motivating Students to Participate in Curricular and Co-curricular 
Activities 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "motivating students to 
participate in curricular and co-curricular activities". The pattern of frequencies 
obtained was examined by Chi-square test to see whether the trend indicated any 
significant diversion from what is expected by chance. The obtained value of Chi-
square (46.934), as given in Table 4.47, was found to be significant at 0.01 levels, 
which shows that the observed pattern of frequencies is different from chance 
distribution. The distribution of frequencies shows that larger concentration is towards 
positive direction indicating that teacher-educators impart sufficient training to their 
students in motivating students to participate in curricular and co-curricular activities. 
Item No.22- Selection of Class Monitor or Head Boy/Girl of the School 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "selecting class monitor, 
head boy/girl". The pattern of frequencies obtained was examined by Chi-squaie test 
to see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of C/j/-square (21.688), as given in Table 4.47, was found 
to be significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. Trend of the frequencies does not show a clear 
picture regarding whether teacher-educators impart training to their teacher trainees in 
selection of class monitor or head boy/girl of the school. 
Item No.23- Using Punishment as a Corrective Measure 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "using punishment as a 
corrective device". The pattern of frequencies obtained was examined by C/?/-square 
test to see whether the trend indicated any significant diversion from what is expected 
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by chance. The obtained value of Chi-square (30.049), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. Trend of the frequencies indicates 
that the teacher-educators are not imparting training in using punishment as a 
corrective measure. 
Item No.24- Organizing Teacher-Parent Meetings 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "organizing teacher-
parent meetings". The pattern of frequencies obtained was examined by C/zZ-square 
test to see whether the trend indicated any significant diversion from what is expected 
by chance. The obtained value of Chi-squaxe (46.442), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards negative direction of scheme indicating 
that teacher educators do not impart training in organizing teacher-parent meetings. 
Item No.25- Helping the Poor/Needy Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "helping the poor /needy 
students". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-square (27.426), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. Trend of the frequencies indicates that the teacher-
educators impart sufficient training in helping the poor or needy students. 
Item No.26- Filling up Weekly Diaries about Teaching Work 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "filling up weekly diaries 
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about teaching work". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of C/zz-square (26.934), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. Trend of the frequencies indicates 
that the teacher-educators do not impart adequate training in filling up weekly diaries 
about teaching work. 
Item No.27- Collection of Fees and Fines 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "collection of fees and 
fines". The pattern of frequencies obtained was examined by C/z/'-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-squaie (98.737), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. Trend of the frequencies indicates that the teacher-
educators do not impart adequate training in collection of fees and fines. 
Item No.28- Preparing School Time Table 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "preparing school time-
table". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of C/zz-square (36.278), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. Trend of the frequencies indicates that the teacher-
educators impart sufficient training in preparation of school time-table. 
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Item No,29- Preparing Schemes for Monthly Tests and Half-yearly or Annual 
Examinations 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "preparing schemes for 
monthly test and half yearly or annual examinations". The pattern of frequencies 
obtained was examined by Chi-square test to see whether the trend indicated any 
significant diversion from what is expected by chance. The obtained value of Chi-
square (15.459), as given in Table 4.47, was found to be significant at 0.01 level, 
which shows that the observed pattern of frequencies is different from chance 
distribution. Trend of the frequencies indicates that the teacher-educators do not 
impart adequate training in preparing schemes for monthly tests and half yearly or 
annual examinations. 
Item No.30- Giving Tests to the Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "giving test to the 
students". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-square (30.049), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. Trend of frequencies indicates that the teacher-
educators impart inadequate training to their trainees in giving tests to their students. 
Item No.31- Setting of Examination Papers 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "setting of examination 
papers". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of C/zz-square (28.655), as given in Table 4.47, was found to be 
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significant both at 0.05 and 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. Trend of the frequencies indicates 
that the teacher-educators impart necessary training in setting of examination papers. 
Item No.32- Making Seating Arrangement in Classroom and Examination Hall 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "making seating 
arrangements in classroom and examination halls". The pattern of frequencies 
obtained was examined by C/zZ-square test to see whether the trend indicated any 
significant diversion from what is expected by chance. The obtained value of Chi-
square (36.934), as given in Table 4.47, was found to be significant at 0.01 level, 
which shows that the observed pattern of frequencies is different from chance 
distribution. The distribution of frequencies indicates that the teacher-educators don't 
impart necessary training in making seating arrangements in classroom and 
examinations halls. 
Item No.33- Performing Invigilation Duties 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "performing invigilation 
duties". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-square (48.901), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction of scheme indicating that teacher 
educators impart sufficient training to their students in performing invigilation duties. 
Item No.34- Preparing Progress Reports of Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "preparing progress 
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reports of their students". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of C/zz-square (36.770), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of frequencies 
does not give a clear idea about imparting training in preparing progress reports of the 
students. 
Item No.35- Selection of Students in Need of Scholarship 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in doing "selection of 
students in need of scholarship". The pattern of frequencies obtained was examined by 
C/7/-square test to see whether the trend indicated any significant diversion from what 
is expected by chance. The obtained value of CAz-square (31.360), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. Trend of the frequencies does not 
indicate a clear idea about the training imparted in doing selection of students who are 
in need of scholarship. 
Item No.36- Selection of Students Deserving for Prizes or Recognition 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in making "selection of 
students deserving some prizes or recognition". The pattern of frequencies obtained 
was examined by C/?/-square test to see whether the trend indicated any significant 
diversion from what is expected by chance. The obtained value of C/z/'-square 
(45.295), as given in Table 4.47, was found to be significant at 0.01 level, which 
shows that the observed pattern of frequencies is different from chance distribution. 
The distribution of frequencies shows that the larger concentration is towards positive 
direction, indicating that teacher educators impart training to their students in making 
selection of students who deserve some prizes or recognition. 
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Item No.37- Using Teaching Aids 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "using teaching aids". 
The pattern of frequencies obtained was examined by Chi-square test to see whether 
the trend indicated any significant diversion from what is expected by chance. The 
obtained value of C/z/-square (62.262), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction of scheme indicating that teacher 
educators impart intensive training to their trainees in using teaching aids while 
teaching in the classroom. 
Item No.38- Using Computer in Classroom Teaching 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees "using computer in classroom 
teaching". The observed pattern of frequencies was examined by C/?/-square test to see 
whether the trend of frequencies shows a significant diversion from what is expected 
by chance. The obtained value of C/zZ-square (80.622), as given in Table 4.47, was 
found to be significant at 0.01 level, which means that the observed pattern of 
frequencies is significantly different from chance distribution. The trend of 
frequencies shows that teacher-educators do not impart training to their students in 
using computer in classroom teaching. 
Item No.39- Conducting Tests by Using Objective Type Test Items 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "conducting tests by 
using objective type test items". The pattern of frequencies obtained was examined by 
Chi-squaiQ test to see whether the trend indicated any significant diversion from what 
is expected by chance. The obtained value of C/z/'-square (40.131), as given in Table 
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4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction, indicating that 
teacher educators impart sufficient training to their students in conducting tests by 
using objective type test items. 
Item No.40- Evaluating Students' Performance by Using Grading Technique 
Teacher-educators were asked in this item to indicate, on a five-point scale, the extent 
to which they impart training to teacher-trainees in "evaluating students performance 
by using grading technique". The observed pattern of frequencies was examined by 
C///-square test to see whether the trend of frequencies shows a significant diversion 
from what is expected by chance. The obtained value of Chi-square (7.262), as given 
in Table 4.47, was not found to be significant even at 0.05 level, which means that the 
observed pattern of frequencies is not significantly different from chance distribution. 
The trend of frequencies shows that teacher-educators do not impart necessary training 
to their students in evaluating students' performance by using grading technique. 
Item No.41- Conducting Internal Assessment of Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "conducting internal 
assessment of students". The pattern of frequencies obtained was examined by Chi-
square test to see whether the trend indicated any significant diversion from what is 
expected by chance. The obtained value of C/zZ-square (39.721), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. The distribution of fi-equencies 
shows that the larger concentration is towards positive direction indicating that teacher 
educators impart sufficient training to their students in conducting internal assessment 
of students. 
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Item No.42- Dealing with Mentally Retarded Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "dealing with mentally 
retarded students". The pattern of fi-equencies obtained was examined by Chi-square 
test to see whether the trend indicated any significant diversion fi-om what is expected 
by chance. The obtained value of Chi-square (17.098), as given in Table 4.47, was 
found to be significant at 0.01 level, which shows that the observed pattern of 
frequencies is different from chance distribution. The distribution of frequencies 
shows that the larger concentration is towards positive direction indicating that teacher 
educators impart sufficient training to their students in dealing with mentally retarded 
students. 
Item No.43- Dealing with Gifted Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "dealing with gifted 
students". The pattern of frequencies obtained was examined by Chi-square test to see 
whether the trend indicated any significant diversion from what is expected by chance. 
The obtained value of Chi-square (18.081), as given in Table 4.47, was found to be 
significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies shows that the 
larger concentration is towards positive direction indicating that teacher educators 
impart sufficient training to their students in dealing with gifted students. 
Item No.44- Developing Curriculum for Students 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "developing curriculum 
for students". The pattern of frequencies obtained was examined by Chi-square test to 
see whether the trend indicated any significant diversion from what is expected by 
chance. The obtained value of C/zZ-square (30.704), as given in Table 4.47, was found 
163 
to be significant at 0.01 level, which shows that the observed pattern of frequencies is 
different from chance distribution. The distribution of frequencies indicates that the 
teacher-educators do not impart necessary training in developing curriculum for 
students. 
Item No.45- Using Projector and Slides in Classroom Teaching 
In this item the teacher-educators were asked to indicate, on a five-point scale, the 
extent to which they imparted training to student-teachers in "using projector and 
slides in classroom teaching". The pattern of frequencies obtained was examined by 
Chi-squaxQ test to see whether the trend indicated any significant diversion from what 
is expected by chance. The obtained value of C/zZ-square (23.081), as given in Table 
4.47, was found to be significant at 0.01 level, which shows that the observed pattern 
of frequencies is different from chance distribution. Trend of the frequencies indicates 
that the teacher-educators do not impart necessary training in using projector and 
slides in classroom teaching. 
Open-ended questions 
At the end there was a supply-answer type question in which teacher-educators were 
asked to give their opinion on the relevance/usefulness of the training imparted in 
their institution for the actual job in the school. Content analysis of this question is 
given below: 
Strangely enough the respondents did not give apt replies to the question. 
However, what they have stated indicates that the present training programme is not 
adequate according to the need and demand of the hour and, therefore, it needs up-
gradation and innovation so that it may fulfill the requirements of training, which 
should be in tune with the information and technological development. That may be 
possible only by enriching the training contents. Some have advocated that the 
duration of the course be spread over to two years and more emphasis be given to 
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practical training, which should encompass the relevant activities to be undertaken 
while on the real job. Given below is a gist of responses received for this item. 
1. The current B.Ed, programme is of little relevance to the actual job in the school 
as the training system is old, traditional and does not suit to the changing 
scenario of the education system of today as we have entered in an age of 
information technology. 
2. Knowledge of educational psychology, philosophy, school administration, 
curriculum and evaluation, and methods of teaching of different subjects are 
definitely helpful in teaching and dealing with school related problems that the 
teachers have to cope with. As far as training aspect is concerned, there is a need 
for a 'sea change' in training of teachers to make them suitable for the present 
schooling system. 
3. Need oriented internship programme in practice teaching should be followed. 
Availability of computers and introduction of one course on computer education 
with special emphasis on use of computers for instructional purposes should be 
introduced. 
4. It develops self-confidence, improves communication skills, helps in better 
expression of one's thoughts and gives guidance for proper and better lesson 
planning thereby upgrading the standard of teaching. It develops the proper 
attitude towards teaching, psychological and philosophical background and gives 
orientation in various teaching skills and educational problems. 
5. Training imparted is just satisfactory, but not up to the mark, as the school 
situations are unfavourable and need a lot of improvement and call for 
coordination in training institutions and practicing schools. It is desirable that 
every institution must have its own practicing school. 
6. The duration of B.Ed, programme should be increased to two years: one year for 
theory and one year for teaching practice and all other practical aspects. 
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7. The training programme is not only useful in classroom teaching and school 
activities but also in organizing and managing the extra and co-curricular 
activities. It is also helpful in organizing assembly, seminars and debates as also 
in building up atmosphere of learning and in organizing scouting and cultural 
programme. 
8. It lacks training in activities relating to admissions, examinations or school 
administration, correction of students written work, organization of co-curricular 
activities/seminars, quiz programmes, debates, group discussions, maintenance 
of weekly diaries, making school time-table, developing and using tests, setting 
of examination papers and developing curriculum. It is difficult to give training 
in all the above-mentioned areas/activities due to paucity of time. However, 
some of the above areas should be included in teacher-training programmes. 
9. Practical training should be more vigorous. At least six months' duration should 
be set aside for practice teaching. During practice teaching a trainee should work 
like a full-time teacher in the school maintaining attendance and fee registers, 
preparing timetable and performing all other necessary duties as performed by a 
full-time teacher. 
10. We fail to give adequate training to our students-teachers in real classroom 
situation, except microteaching in simulated situation. 
11. Practice teaching of 40 or 45 lessons is not sufficient for providing adequate 
training in various aspects of teaching behaviour. 
12. Training is helpful from many points of view such as maintaining discipline, 
better understanding of concepts and principles of teaching, pupil-teacher 
relationship, etc. 
13. The reason for not imparting good practical knowledge may be that our colleges 
are not full-fledged departments of education and there are so many limitations 
including lack of resources. 
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14. Teacher training should be given only to those who have adequate teaching 
aptitude because aptitude and interest also play an important role for becoming a 
successful teacher. 
15. B.Ed, students should stay in school from morning assembly till the end of 
school day during the entire period of practice teaching. 
16. Practice teaching suffers from inadequate supervision work. 
17. The NCTE norms should be updated so as to include the above-mentioned 
activities in the training programme. 
4.3 PRINCIPALS' EXPECTATIONS OF TEACHERS (PET)-A 
Rating Scale 
Expectations of principals of 55 secondary schools of Western U.P. were assessed 
regarding the performance and behaviour of teachers in their schools. The scale 
consisted of 35 statements about expected performance and behaviour of the 
teachers. The principals were required to give their opinion on a five-point scale. 
The observed frequencies of all the items with their chi-square values are given in 
Table 4.48 followed by their interpretation. 
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TABLE-4.48 





























































































































































































































































Note: Ail Chi-squarQ values are significant at 0.01(x^=13.277) level of significance for 
df=4. 
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Item No.l- Teachers should be punctual 
C/j/-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be punctual. 
Item No.2- Teachers should take assigned classes regularly 
C/zz-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should take assigned classes regularly. 
Item No.3- Teachers should have good communicative skills 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have good communicative skills. 
Item No.4- Teachers should earn/achieve respect through their hard work 
C/?/-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should earn/achieve respect through their 
hard work. 
Item No.5- Teachers should not expect to command respect 
Chi-squaxe value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not expect to command respect. 
This finding indicates the need of further research. 
Item No.6- Teachers should be kind to their students 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be kind to their students. 
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Item No.7- Teachers should be helpful to their colleagues 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be helpful to their colleagues. 
Item No.8- Teachers should develop their lessons with the participation of 
their students 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should develop their lessons with the 
participation of their students. 
Item No.9- Teachers should be capable of organizing and conducting 
curricular and co-curricular activities 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be capable of organizing and 
conducting curricular and co-curricular activities. 
Item No.lO- Teachers should have a deep knowledge of their respective fields 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have a deep knowledge of their 
respective fields. 
Item No.ll- Teachers should have good reading habits 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have good reading habits. 
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Item No.l2- Teachers should have good command over the language being 
used as the medium of instruction 
C/?/-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have good command over the 
language being used as the medium of instruction. 
Item No.l3- Teachers should be physically and mentally healthy 
Chi-squave value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be physically and mentally 
healthy. 
Item No.l4- Teachers should be interactive with parents/guardians of their 
students 
C/z/-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be interactive with the 
parents/guardians of their students. 
Item No.15- Teachers should be ready to offer their services whenever 
required 
Chi-squaie value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be ready to offer their services 
whenever required. 
Item No.16- Teachers should promote discipline among the students 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should promote discipline among the 
students. 
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Item No.l7- Teachers should not be in the habit of repeating any word or 
activity in the classroom frequently 
C/zZ-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not be in the habit of repeating any 
word or activity in the classroom frequently. 
Item No.18- Teachers should be well-mannered 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be well mannered. 
Item No.l9- Teachers should have a good sense of humour 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have a good sense of humour. 
Item No.20- Teachers should have clear and audible voice 
C/z/'-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have a clear and audible voice. 
Item No.21- Teachers should have clarity of thought 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have clarity of thought. 
Item No.22- Teachers should teach with confidence 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should teach with confidence. 
Item No.23- Teachers should be respectful to the Principal 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be respectful to the principal. 
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Item No.24- Teachers should not shirk their responsibilities 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not shirk their responsibility. 
Item No.25- Teachers should not be involved in private tuitions at home or at 
school 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not be involved in private tuitions 
at home or at school. 
Item No.26- Teachers should not be influenced by caste/community 
considerations in the teaching matters 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not be influenced by 
caste/community considerations in the teaching matters. 
Item No.27- Teachers should be totally impartial towards their students 
Chi-square value is significant at 0.01 level Trends of the frequencies indicates that 
most of the principals expect that teachers should be totally impartial towards their 
students. 
Item No.28- Teachers should not compel or encourage their students to 
undertake private tuitions 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not compel or encourage their 
students to undertake private tutions. 
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Item No.29- Teachers should try to develop social and moral values in their 
students 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should try to develop social and moral 
values in their students. 
Item No.30- Teachers should not attempt to use unfair means for achieving 
popularity 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should not attempt to use unfair means for 
achieving popularity and promotions. 
Item No.31- Teachers should be fully devoted to their institutions 
C///-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should be fully devoted to their 
institution. 
Item No.32- Teachers should upgrade their qualiflcations/competence 
regularly 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should upgrade their 
qualiflcations/competence regularly. 
Item No.33- Teachers should have adequate knowledge of computer, software 
and information technology 
Chi-square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have adequate knowledge of 
computer, software and information technology. 
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Item No.34- Teachers should have the knowledge of recent innovations and 
discoveries in their respective flelds 
Chi-squave value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should have the knowledge of recent 
innovations and discoveries in their respective fields. 
Item No.35- Teachers should provide as much knowledge as to their students 
Chi'Square value is significant at 0.01 level. Trend of the frequencies indicates that 
most of the principals expect that teachers should provide as much knowledge as to 
their students. 
Open-ended Questions 
At the end there are two open-ended questions, whose content analysis was made. 
The results are as follows: 
In the first question, the principals were asked to mention their opinions on 
their expectations fi-om their teachers, which were not included in the rating scale 
(PET). The principals expressed the following opinions: 
1. Expectations are so many but they can never be fulfilled for lack of facilities 
and funds. Senior authorities don't respond to principals' demands. Every 
thing is influenced by politics. Teachers are expected to introduce some new 
subjects according to the new policy, but they are not adequately trained in this 
process. Consequently, proper lesson planning and course distribution is not 
easy, rather, it is very difficult. Teachers should be of high moral character and 
should not be involved in private tuition work. 
2. Moral education should also be a part of the teaching, and moral conduct of the 
teachers should be high in the class and society. Teachers should also impart 
education about civic sense. In addition to bookish/theoretical knowledge. 
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students should also be given training on conflict resolution so that they may 
face realities of life squarely. 
3. Teacher-pupil relations should be according to the need of the time and should 
be based on mutual trust and well-being. 
4. The progress of the students should be evaluated at regular intervals. 
Intermittent relief through physical activities, like games and sports, should be 
provided to the students. Creative capabilities should be developed amongst 
the students. Conducive atmosphere of education should exist inside the 
classrooms as well as in the schools. The teachers should discuss the personal 
problems to the students and suggest suitable solutions. 
5. The principals felt that some teachers leave the classes before time and 
expected that this practice should be stopped. They should pay more attention 
to backbenchers or any student suffering from any disease. They should take 
extra classes to boost the knowledge of weaker students and encourage them to 
express themselves correctly. 
6. Besides, teachers should earn name and fame for their institutions by effective 
teaching and self-discipline, they should be faithful and loyal to the school, 
should not indulge in party politics, and should not undermine the interests of 
the institution by red tapism and partisan attitude. If they are really interested 
in active politics, they should better resign from the post. 
7. There should be cordial relations between the teachers and the principal. In the 
absence of the principal, teachers should keep their institution in discipline and 
in proper order. Priority should be given to the services of the institutions over 
other social activities and services. They should work selflessly and give their 
best to the students. 
8. Computer education should be given to both the teachers and the students. 
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9. Attendance in every period should be taken at high school level also. 
10. Teaching should be done on 5 days a week and on the 6"' day discussion with 
pupils should be done. Lecture outline and a copy of the syllabus should be 
given to pupils on the opening day. 
11. Students should realize the ill-effects of tuitions. But, the teachers do not do it. 
On the contrary, they compel the students to go for private tutions. There 
should be a ban on private tuitions but tutorial classes in colleges be allowed 
keeping in view the principle of span of control. He should have inertia to 
guide the students even apart from the text for their all-round development. 
12. Teachers should be patient and practical and should not do anything for money 
but for self-respect. 
13. Exchange of views and dialogues, through seminars between teachers of 
different institutions is also very much required for improvement. Teachers 
should not try to find out drawbacks and faults with their colleagues, but work 
for the betterment of the students and their institutions. Self-appraisal should 
be introduced so that weak-spots of the teachers may be identified and 
improved upon by counseling. 
In the second question the principals were asked to give their opinions on how 
classroom teaching should be done. The content analysis of their responses reveals 
the following: 
1. Teachers play the most important role in the whole process of learning. They 
should know the level of their pupils and accordingly prepare the lecture and 
other teaching aids. They should go to the classroom well prepared, tension 
free and with happy mood so that they may face the class with confidence. 
More and more use of blackboard and teaching aids be made and the whole 
class should be involved while developing the lesson by using investigative 
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approach. Interaction should be improve by putting short and cross-questions 
to the students in order to cultivate their thinking and learning skill. The 
teacher should make the topic interesting by using more examples from daily 
life or, if need be, by resorting to excursion trips, so that teaching may not 
become a burden on the students. Peaceful and congenial atmosphere and 
discipline should be maintained in the class. 
2. In the beginning of a lesson the teacher should give introduction about the 
background of the lesson by giving examples. A teacher should keep standing 
while teaching so that he may be able to keep an eye on all the students. 
Students should write down important points in their notebooks. At the end of 
the lesson, 5 minutes should be given to students so that they may revise their 
lesson and may clear doubt, if any. 
3. Emphasis should be laid on motivational behaviour of the teachers who should 
regularly use criticism and comments as tools for motivating the students and 
to create in them a feeling of self-confidence. The discussion or teaching 
should be related to the topic being discussed. Teachers should also make the 
concepts and fundamentals clear and should apply appropriate method of 
teaching involving the skill of reinforcement and stimulus variation. 
4. A teacher should be a role model and good guide for the students. His moral 
character and behaviour should be ideal for students as also for the society. He 
should be neat and clean and properly dressed. He should maintain simplicity 
and remain active. He should have audible and effective voice with clarity. He 
should face the class with confidence and should maintain eye-to-eye contact 
with his students so as to keep on getting regular feedback. He should avoid 
mannerism. He should not smoke before his students. 
5. There should be discipline in the classroom. He should prepare the lecture in 
proper sequence with full devotion and diligence and keep himself abreast of 
all the recent developments in his subject. However, sequence may differ from 
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that of a standard textbook. He should have practical knowledge of the subject 
preferably with its allied perspectives. He must be innovative with positive 
attitude and revamp and remap himself from time to time. Motivation towards 
excellence should be the motto. He should never be professionally dishonest. 
He should never miss his class. 
6. Teachers should teach by following techniques learnt in B.Ed. Training and 
must complete the course in time. Homework must be given. More emphasis 
should be given on tutorial, home assignments, periodic tests and monthly 
tests. Homework and class-work should be corrected regularly. 
7. Visual aids like diagrams, flow charts or any other device, which the teacher 
has himself prepared by compressing pages of a textbook into charts, tables 
etc. be used. 
8. Teacher is the builder of the personality of the student and his sincerity in this 
regard never goes waste. With this mindset teachers should give proper 
attention to each and every student of the class especially to the weak and the 
poor and on the meritorious students. Their behaviour with the students should 
be as friendly and caring as they expect others to behave with their own 
children studying elsewhere. Teachers should be kind hearted, but strict in their 
behaviour. 
9. To develop the knowledge and skill about computer, software and information 
technology among the teachers, a programme should be arranged in summer 
vacation. A teacher should have commanding skill in other co-curricular 
activities. Teachers should make their students be involved in social work. 
Teachers should not be given extra responsibilities like election duties, census 
duties etc. as it adversely affects their teaching. 
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4.4 DISCUSSION 
The correction of written work of students is one of the important responsibility of a 
classroom teacher. According to analysis and interpretation of data available in the 
present study, teacher education institutions impart adequate training to teacher-
trainees in this activity. The teachers working in the schools also accepted that they 
received adequate training in the correction of students' written work and are using 
this skill in their actual job. 
Giving new admission every year is the routine practice of every school. 
Admission procedure is not a single man's job. It requires teamwork so teachers of 
school have to assist in admission programme of a school. Teacher-educators claim 
that they impart adequate training to their teacher-trainees in assisting in admission 
programme. However, trend of frequencies of Table 4.4 indicates that teachers feel 
that they did not receive any training in this particular skill but some of them 
occasionally have to do this actively as it is an integral or routine work of a school. 
Most of the schools organize different exhibitions and parties occasionally, 
which require cooperation of schoolteachers. Teacher-educators do not give a 
definite picture in this regard whether they impart training or not to teacher-trainees 
in organizing exhibitions and parties. However, teachers of secondary schools feel 
that they have to organize different exhibitions and parties in their respective school 
occasionally as management require their services but they did not receive any 
formal training during their teacher-training course. Further research is needed on 
this teaching behavior. 
Sometimes school organizes seminars and conferences which also require help 
of teachers. Teacher-educators do not give much emphasis in imparting training to 
their teacher-trainees in organizing conferences and seminars. However, Table 4.6 
indicates that teachers feel that they did not receive any formal training during their 
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B.Ed, course but off and on they have to discharge their services in this particular 
activity. This indicates further research in this regard. 
Most of the schools organize curricular activities from time to time such as 
quiz and debates. Teacher-educators claim that they impart sufficient training to 
their teacher-trainees in organizing debates and quiz programmes. However, 
teachers of secondary schools feel that they did not receive any formal training in 
this particular activity but they have to manage such programmes frequently in 
schools as the school administration demands from them as indicated in Table 4.7. 
Organizing cultural programmes is an integral part of a school. Teachers of 
secondary schools have to manage such programmes of school very often although 
they did not receive any formal training in managing cultural programmes. 
However, teacher-educators claim that they impart sufficient training to their 
teacher-trainees on management of cultural programmes in schools. 
Games and sports are important part of secondary school curriculum. As Table 
4.9 indicates that secondary school teachers did not receive adequate training in 
conducting games and sports but they have to discharge their duties on conducting 
games and sports occasionally. However, teacher-educators claim that they impart 
sufficient training to their teacher-trainees in conducting games and sports. 
To develop moral values among students is the need of the hour. The trend of 
frequencies in Table 4.10 indicates that teachers discharge their duties in developing 
moral values among their students and they also received sufficient training in this 
particular activity during their B.Ed, course. Teacher-educators also claim that they 
impart sufficient training or they emphasize much on moral values while imparting 
training to their teacher-trainees. 
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Students of secondary school may also have personal problems, which a 
teacher may solve. The trend of frequencies of Table 4.11 indicates that teachers 
usually solve problems of their students keeping in view the various instructions 
received during their B.Ed, training. However, teacher-educators also claim that they 
impart sufficient training to their teacher-trainees in this particular activity. 
To maintain regularity and discipline and to know the strength of students, 
daily attendance is maintained by the schoolteachers. Secondary school teachers 
accepted that they have to maintain attendance register for which they receive 
inadequate training during their B.Ed, course as indicated in Table 4.12. However, 
teacher-educators claim that they impart sufficient training in maintaining 
attendance register to their teacher trainees. 
Most of the schools organize educational tours, at least once a year for its 
students in which schoolteachers have to accompany them as responsible persons. 
The trend of frequencies of Table 4.13 indicates that teachers occasionally have to 
accompany their students on excursions or educational tours for which they receive 
inadequate training. However, teacher-educators claim that they impart sufficient 
training to their teacher trainees in this particular activity. 
To maintain teaching-learning environment and decorum of the classroom, a 
teacher has to deal with the problem of indiscipline inside the classroom. Trend of 
frequencies of Table 4.14 indicates that most of the secondary school teachers have 
to deal with the problem of indiscipline inside the classroom for which they received 
sufficient training. Teacher-educators also claim that they impart intensive training 
to their teacher trainees in this particular skill. 
Most of the secondary school teachers have to maintain discipline outside the 
classroom also i.e. in the vicinity of school campus just to maintain overall 
disciplined atmosphere in the school. As indicated by the trend of the frequencies of 
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Table 4.15, most of the secondary school teachers have to deal with the problem of 
general indiscipline in the school campus fro which they received necessary training 
during their B.Ed, course. Teacher-educators also claim that they impart sufficient 
training to their teacher trainees in this regard. 
A system can run successfully if there is one in-charge. So is the case with 
discipline management in school. There must be a proctor or discipline-in-charge in 
every school so as to maintain discipline in the school campus and this responsibility 
may be shouldered by a schoolteacher with the help of some other teachers as 
assistant proctors. The trend of frequencies of Table 4.16 indicates that a few 
teachers accepted that they undertake the responsibility as proctor/discipline-in-
charge and they did not received necessary training in this particular activity. 
However, teacher-educators do not give clear impression about imparting training to 
their teacher-trainees in this particular activity/responsibility. Perhaps, further 
research is required on this issue. 
In most of the schools there is an arrangement of tea for teachers during recess. 
The arrangement of tea for all teachers should be in control of one teacher. So 
managing tea-club is one of the responsibilities of schoolteachers. Trend of 
frequencies of Table 4.17 indicates that most of the teachers did not receive any 
formal training regarding managing tea-club during their B.Ed, training but a few of 
them accepted that they have to discharge this responsibility because the school 
administration demands it for smooth functioning of school. However, teacher-
educators also accept that they do not impart training to their teacher-trainees on 
acting as in-charge of staff tea-club. 
Most of the schools publish its school magazine annually. It needs cooperation 
of nearly all teachers of school but one teacher has to shoulder the responsibility as 
President of Literary Society. Teachers accepted that usually they did not receive 
adequate training in this particular activity but some of them accepted that they have 
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to shoulder this responsibility. Teacher-educators also accepted that they impart 
inadequate training to their teacher-trainees. 
Students may fall sick or become injured in schools. Teachers working in 
schools accepted that they have to discharge the responsibility of attending to the 
injured and sick students for which they received inadequate training during their 
B.Ed, course. However, teacher-educators indicate that they impart adequate training 
to teacher-trainees in attending to the injured/sick student. 
Personal hygiene is must to keep one's body fit and healthy. According to 
analysis and interpretation of data available in the present study teacher-educators 
impart sufficient training to teacher-trainees in looking after personal hygiene of 
their students. The teachers working in the schools also accepted that they received 
moderate training in this particular activity and they discharge this responsibility 
always on their job. 
Motivation plays an important role in one's life. At school level, teachers have 
to motivate their students to participate in curricular and co-curricular activities. 
Teacher-education institutions impart sufficient training to their teacher-trainees in 
this particular activity. However, trend of frequencies of Table 4.21 indicates that 
teachers have received sufficient training in motivating students to participate in 
curricular and co-curricular activities and they always discharge this responsibility 
on their job. 
To maintain discipline and decorum in the classroom and school, class 
monitors and head boy/girls are elected/selected. Trend of frequencies of Table 4.22 
indicates that teacher working in school have to do this activity always but they did 
not received necessary training in their B.Ed, course. However, teacher-educators do 
not give clear picture about imparting training in this particular activity. Therefore, 
further research is needed in this regard. 
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Human beings may commit mistake at any stage of life. At school levels, 
students may commit many types of mistakes and misbehavior for this they must be 
given punishment, but this punishment should be fair and reformative and must not 
have an adverse effect on the personality of the punished. Teachers working in 
schools sometimes use punishment as a corrective device but they did not receive 
adequate training during their B.Ed, course. However, teacher-educators stated that 
they are not imparting training to their teacher-trainees on using punishment as a 
corrective device. 
Meeting of teachers with parents of their students plays a very important role 
in the overall development of students' personality. Teachers working in schools 
have to organize teacher-parent meeting occasionally but they did not receive 
necessary training on this particular activity as indicated by Table 4.24. However, 
teacher-educators stated that they did not impart training on organizing teacher 
parent meetings to their teacher-trainees. 
Helping someone needy or poor person is an important aspect of humanity. 
This should be developed in the students through their teachers. Trend of the 
frequencies of Table 4.25 indicates that teachers working in secondary schools 
mostly help poor/needy students but they did not receive adequate training on this 
particular aspect during their B.Ed, course. However, teacher-educators claim that 
they impart sufficient training regarding helping needy/poor students to their 
teacher-trainees. 
Maintenance of weekly diaries about teaching is necessary for a planned and 
systematic teaching and the syllabus is covered within the stipulated time. Most of 
the teachers working in secondary schools maintain weekly diaries about teaching 
work and they received sufficient training in this particular activity during their 
B.Ed, course. Teacher-educators claim that they impart adequate training on filling 
up weekly diaries about teaching work to their teacher-trainees. 
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In most of the schools a class teacher has to collect fees and fines from the 
students. Most of the secondary school teachers accepted that they have to discharge 
this responsibility of collecting fees and fines and also that they did not receive 
necessary training during their B.Ed, training course as indicated in Table 4.27. Most 
of the teacher-educators are of the opinion that they did not impart adequate training 
in this particular activity to their teacher-trainees. 
Preparation of school timetable as well as class-wise timetable is an integral 
part of smooth functioning of a school and obviously schoolteachers have to do this 
job. Mostly teachers working in secondary schools accepted that they have to 
prepare school timetable and they received inadequate training on this particular 
skill during their B.Ed, course. However, teacher-educators claim that they impart 
sufficient training on preparing school time-table to their teacher-trainees. 
Every school conduct monthly tests and examinations during and at the end of 
the session just to evaluate the knowledge imparted to the students during the 
session. For conducting tests and examinations on the assigned day, date and time a 
scheme is must. The trend of the frequencies in Table 4.29 indicates that usually 
secondary school teachers have to prepare scheme and for this they received 
inadequate training on this particular activity. However, teacher-educators stated that 
they did not impart training on preparing schemes for monthly tests and 
examinations. 
Every teacher has to give test to the students to get the feedback about the 
subject. Most of the teachers working in secondary schools accepted that they take 
test of their students for which they received sufficient training during their B.Ed, 
course. While teacher-educators stated that they impart inadequate training to their 
teacher-trainees on giving tests to their students. 
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Paper setting is must for taking tests or examinations and schoolteachers have 
to perform this task. Most of the teachers have to set papers for tests and 
examinations for which they received moderate training as indicated in Table 4.31. 
However, teacher-educators claim that they impart necessary training to their 
teacher-trainees in setting of papers for examinations. 
For maintaining discipline and decorum in the classroom it should be well set 
as well as well arranged. For healthy teaching proper seating arrangement should be 
made in the class. This responsibility is also shouldered by schoolteachers as 
indicated in Table 4.32 that mostly teachers do seating arrangement in the classroom 
but they did not receive necessary training during their B.Ed, course on this 
particular task. Teacher-educators also stated that they did not impart necessary 
training in making seating arrangements in the classroom to their teacher-trainees. 
Teachers have to perform different examination duties when schools conduct 
examinations for its students. Trend of frequencies of Table 4.33 indicates that 
mostly teachers have to perform invigilation duties in the examination but they did 
not receive necessary training on this particular aspect during their B.Ed, course. 
However, teacher-educators claim that they impart sufficient training on performing 
examination duties to their teacher-trainees. 
In every school, teachers have to prepare report cards or progress reports of 
their students so as to let them know their performance in tests and examinations. 
Most of the teachers working in secondary schools have to prepare report cards of 
their students and they did not receive necessary training on this particular activity. 
However, teacher-educators are not very much sure about imparting training on 
preparing progress reports of their students. Further research is needed in this regard. 
Most of the schools have provision of scholarship for poor and needy students. 
Only teachers may do the job of identification of such students and inform the 
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authorities for tlie same purpose. Trend of frequencies of Table 4.35 indicates that 
mostly teachers have to do the identification of needy students for scholarship for 
which they did not receive necessary training during their B.Ed, course. However, 
teacher-educators did not give clear idea about imparting training to their teacher-
trainees in this particular activity. Therefore, further research is needed. 
For certain reasons some students deserve some prizes, certificates, badges or 
position. Teachers usually have to identify or point out such students for the above-
mentioned purposes. Generally teachers have to select such students for some 
recognition for which they did not receive adequate training during their B.Ed, 
course as indicated in Table 4.36. However, teacher-educators claim that they impart 
sufficient training to their teacher-trainees on this particular activity. 
Teaching with the help of teaching aids makes teaching interesting and also 
enjoyable. Most of the teachers working in secondary schools claim that they teach 
their students by using teaching aids for which they received more than sufficient 
training during their B.Ed, course. Teacher-educators also claim that they impart 
intensive training on teaching by using teaching-aids to their teacher-trainees. 
In this age of advance technology to be a computer-literate is must, for this 
computer should be used in classroom teaching. Trend of frequencies of Table 4.38 
indicates that majority of secondary school teacher do not use computer in classroom 
teaching and they also did not receive any training on using computer while teaching 
in the classroom. Most of the teacher-educators stated that they also did not impart 
training to their teacher-trainees on using computer in classroom teaching. 
Objective type test is a modem technique of evaluation and also easy to 
attempt. Moreover, it is objective as well as comfortable from scoring point of view. 
Most of the teachers working in secondary schools accepted that very often they 
conduct tests by using objective type test items for which they received sufficient 
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training. Teacher-educators also claim that they impart sufficient training on 
conducting tests by using objective type test items. 
Nowadays grading technique is being employed for evaluating students' 
performance in spite of numerical value score. Trend of frequencies of Table 4.40 
does not indicate a clear picture about the teachers whether they use grading 
techniques for evaluating their students' performance or not and they received 
inadequate training on this particular aspect. Teacher-educators claim that they also 
did not impart necessary training to their teacher-trainees in using grading technique 
to evaluate their students' performance. 
Conducting internal assessment of students is important for the over all 
development of the personality of students and also for healthy teaching-learning 
environment. Teachers working in secondary schools generally have to do internal 
assessment of their students for which they did not receive adequate training during 
their B.Ed, course. However, teacher-educators claim that they impart sufficient 
training on conducting internal assessment of the students to their teacher-trainees. 
Generally every class has some students who are below average in intelligence 
or are mentally retarded to some extent in comparison to their counterparts. Table 
4.42 shows that majority of teachers have to deal with mentally retarded students for 
which they received moderate training in their B.Ed, course on this particular aspect. 
However, teacher-educators claim that they impart sufficient training to their 
teacher-trainees in dealing with mentally retarded students. 
Sometimes teachers have to deal with gifted children and help them out in 
various possible ways. Trend of frequencies of Table 4.43 indicates that teachers 
working in secondary schools have to extend their help to the gifted students off and 
on for which they receive moderate training during their B.Ed, course. However, 
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teacher-educators claim that they impart sufficient training to their teacher-trainees 
in helping the gifted students. 
Sometimes teachers have to develop curriculum or course content of their 
students. Trend of frequencies of Table 4.44 indicates that most of the secondary 
schoolteachers discharge their responsibility of developing curriculum for their 
students for which they received sufficient training during their B.Ed, course. 
However, teacher-educators stated that they do not impart necessary training on 
developing curriculum for their students to their teacher-trainees. 
To make teaching more interesting, enjoyable and enthusiastic one has to make 
use of audio-visual teaching-aids, such as projectors and slides etc. Teachers 
working in secondary schools accepted that they don't use projectors and slides in 
classroom teaching and also they didn't receive necessary training on using audio-
visual devices as teaching aids. Teacher-educators also stated that they do not impart 
necessary training in this particular activity to their teacher-trainees. 
Principals of schools have many expectations of their teachers. Some of them which 
they have expressed are summarized below: 
That teachers should be punctual, take assigned classes regularly, have good 
communicative skills, earn respect through hard work and be kind to their students. 
Moreover, they should also be helpful to their colleagues, develop their lessons with 
the participation of their students, be capable of organizing and conducting 
curricular and co-curricular activities, have a deep knowledge in their respective 
fields as well as have good reading habits. That teachers should have good command 
over the language being used as medium of instructions, should be physically and 
mentally healthy, interactive with the parents/guardians of their students and always 
be ready to offer their services whenever required. That they should promote 
discipline amongst the students, have a good sense of humour, should speak in clear 
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and audible voice, have clarity of thoughts, be well mannered, teach with confidence 
and should not be in the habit of repeating any word or activity in the classroom 
frequently. They should not shirk their responsibilities, not be involved in private 
tutions at home or at school, not get influenced by caste/community considerations 
while teaching and evaluating and be respectful to their principals. Furthermore, 
they should be totally impartial towards their students, try to develop social and 
moral values in them, should be fully devoted to their institutions, should not compel 
or encourage their students to undertake private tuitions and also should not attempt 
unfair means for achieving cheap popularity and promotions. Teacher should 
upgrade their qualifications, competence regularly; have adequate knowledge of 
computer, software and information technology as well as of recent innovations and 
discoveries in their respective fields and also provide as much knowledge as they 
have to their students. 
Almost in all the schools morning assembly is held everyday in which all the 
students and teachers are expected to participate. The management of assembly thus 
becomes an integral part of a teachers' daily routine in the school. The teachers have 
accepted that they have to discharge this particular responsibility. However, the 
trend of frequencies of Table 4.2 indicates that teachers feel that during their training 
they have not received any formal training in this component of teaching behaviour. 
On the other hand, teacher educators state that they do not impart training in 
management of assembly as a part of their curricula. 
A classroom teacher has to deal with those students who come late to the 
school and to the class. Every teacher eventually has to learn the art of dealing with 
such students but teachers indicated that they were not given any formal training in 
this regard during their training programme but they accept this is an integral part of 
their duties on- the-job. However, teacher-educators claim that they impart sufficient 
training to their teacher-trainees in the art of dealing with latecomers. 
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CHAPTER-5 
FINDINGS AND THEIR IMPLICATIONS 
"A sound programme of professional education of teachers is essential for the qualitative 
improvement of education. Investment in teacher education can yield very rich dividends 
because the financial resources required are small when measured against the resulting 
improvements in the education of millions. In the absence of other influences, a teacher 
tries to teach in the way in which he himself was taught by his favourite teachers and thus, 
tends to perpetuate the traditional methods of teaching. " 
- Education Commission (1964-66) 
The previous four chapters have described the detailed methodology followed by the 
investigator in conducting the study. The theoretical and research context of the problem 
under investigation has been discussed in chapter 1, and the research problem is precisely 
defined in chapter 2. The description of characteristics of the population, the technique of 
sampling and tools used have been discussed in chapter 3. Also, the techniques of data 
analysis, which are complex, have been discussed in chapter 4. A peculiar characteristic of 
this work is that it is an exploratory type of study, in which relevance of secondary school 
teachers' training programme has been assessed. Most of the data gathered during the 
study are on nominal scale in which only frequencies form the raw data. Therefore, the 
investigator has used C/j/-square test for data analysis. When data are in classificatory 
form, C/z/'-square test is the most useful statistical test for analysis of data. The analysis 
was carried out on the computer. After interpreting the results of analysis, the investigator 
came out with certain findings, which are being presented in this chapter. 
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5.1 FINDINGS 
This study led to the following findings: 
1. Teacher-education institutions impart training to teacher-trainees in the skill of 
doing 'correction of students' written work'. The teachers working in the 
secondary schools accepted that they had received adequate training in this skill 
and are also using it in their actual job. 
2. Teacher-educators have stated that they do not impart training to teacher trainees 
in 'management of school assembly' while teachers working in schools said that 
they did not receive any formal training in this particular skill. However, they 
have to undertake this activity, as it is an integral part of their daily routine. 
3. Teacher-educators claim that they impart sufficient training to teacher trainees in 
'dealing with latecomers', in the classroom/school. But, the teachers indicated 
that they did not receive any formal training in this activity but they accept that 
they do it, as it is an integral part of their duties. 
4. Teacher education institutions claim that they impart adequate training in 
providing 'assistance in completing admission formalities' of the school. But, 
teachers claim that they did not receive any formal training in dealing with 
admission formalities of school, but some of the senior teachers have to shoulder 
this responsibility, as it is the routine practice of every school. 
5. Teacher-educators do not give a definite view about whether they impart training 
to their teacher-trainees in 'organizing different exhibitions and functions'. 
However, secondary school teachers have to organize different exhibitions and 
ceremonies, occasionally, in their respective schools, but they did not receive 
any formal training during their B.Ed, course. 
6. Teacher training institutions do not give much emphasis to imparting training to 
their teacher-trainees in 'organizing conferences and seminars'. Secondary 
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school teachers also say that they did not receive any formal training during their 
B.Ed, course, but they have to discharge such duties, off and on, in this particular 
activity. 
7. Teacher-educators claim that they impart sufficient training in 'organizing 
curricular and co-curricular activities', such as quiz, and debates to their teacher-
trainees. However, teachers of secondary schools feel that they did not receive 
any formal training in this specific activity, but they have to manage such 
programmes, frequently, as the school administration demands their services in 
such matters. 
8. Teacher education institutions impart sufficient training to their trainees in 
'organizing cultural programmes'. However, teachers of secondary schools claim 
that they did not receive any formal training in this regard, although they have to 
manage such programmes in their respective schools very often. 
9. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'conducting games and sports'. However, secondary schools teachers 
claim that they did not receive adequate training in this regard, although they 
have to discharge such duties occasionally in their respective schools. 
10. Teacher-educators claim that they impart sufficient training to the prospective 
teachers in 'developing moral values among students'. Teachers of secondary 
schools agree that they received sufficient training in this particular task and they 
also discharge their duties in developing moral values among their students. 
11. Teacher training institutions claim that they impart sufficient training to the 
prospective teachers in 'solving students' personal problems.' Teachers of 
secondary schools also agree that they usually solve problems of their students 
by keeping in mind the various instructions/training received during their B.Ed, 
course. 
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12. Teacher-educators claim that they impart sufficient training to their trainees in 
'maintaining students' attendance register'. However, teachers teaching in 
secondary schools say that they receive inadequate training in this particular 
activity, but most of the time they have to maintain attendance of their students 
as an important part of their job. 
13. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'organizing educational tours'. Teachers of secondary schools claim 
that they receive inadequate training in this regard. However, they occasionally 
have to accompany the students on tours and excursions as part of their duty. 
14. Teacher education institutions impart intensive training in 'tackling problem of 
indiscipline inside the classroom'. Secondary school teachers agree that they 
received sufficient training on this particular activity, and also are using this skill 
in their classrooms. 
15. Teacher-educators claim that they impart sufficient training in 'maintaining 
general discipline in the school campus'. Teachers working in secondary schools 
also accepted that they had received necessary training in this particular activity, 
and mostly, they have to deal with the problem of general indiscipline in the 
school. 
16. Teacher-educators do not give clear opinion about whether they imparted 
training to their teacher-trainee in discharging 'responsibility as a proctor or 
discipline in-charge'. However, teachers of secondary schools said that they did 
not necessary training in this particular activity while sometimes a few teachers 
had to discharge the responsibility 'as a proctor in- charge' as part of their job. 
17. Teacher-educators claim that they did not impart training to their teacher-trainees 
in acting as an 'in-charge of staff tea-club'. Secondary school teachers also 
accepted that they had not received any formal training in this particular skill. 
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However, a few of them claimed that they have to discharge the responsibility as 
in-charge of staff tea-club because the school administration demanded it. 
18. Teacher education institutions impart inadequate training to their trainees in 
'acting as a president of literary society'. Teachers of secondary schools also 
accepted that they had not received adequate training in this particular activity, 
but some of the secondary school teachers have to shoulder this responsibility. 
19. Teacher-educators claim that they impart adequate training to their teacher-
trainees in discharging the responsibility of'attending the sick/injured students'. 
Secondary school teachers also accepted that they also discharge this particular 
responsibility for which they had received inadequate training in their B.Ed, 
course. 
20. Teacher-educators claim that they impart sufficient training in 'looking after 
personal hygiene' to their teacher-trainees. Secondary school teachers also 
accepted that they had received moderate training in this particular activity 
during their B.Ed, course and also they always discharge this responsibility on 
their job. 
21. Teacher education institutions claim that they impart sufficient training to their 
teacher-trainees in 'motivating their students to participate in curricular and co-
curricular activities'. Teachers of secondary schools also accepted that they had 
received sufficient training in this specific skill and that they also always 
discharge this responsibility. 
22. Teacher-educators do not give clear opinion about imparting training in 
'selection of head boy/girl and class monitors'. Teachers working in secondary 
schools accepted that they had not received necessary training in selection of 
class monitor or head boy/girl, but they have to perform this activity. 
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23. Teacher training institutions are not imparting training to their teacher-trainees in 
'using punishment as a corrective device'. Secondary school teachers also agree 
that they did not receive adequate training in this particular skill during their 
B.Ed, course, but sometimes the teachers use this activity on their job. 
24. Teacher-educators stated that they did not impart training in 'organizing of 
teacher-parent meetings'. Teachers working in secondary schools also agree that 
they did not receive necessary training in this particular activity during their 
B.Ed, course, but they have to organize teacher-parent meetings occasionally. 
25. Teacher-educators impart sufficient training regarding 'helping needy/poor 
students'. Mostly secondary school teachers help their needy/poor students but 
they did not receive adequate training in this particular activity. 
26. Teacher-educators stated that they did not impart adequate training in 'filling up 
weekly diaries about teaching work'. However, teachers working in secondary 
schools accepted that they had received sufficient training in this particular 
activity, and most of the teachers maintain weekly diaries about teaching work. 
27. Most of the teacher-educators stated that they did not impart adequate training to 
their teacher-trainees in 'collection of fees and fines'. Secondary school teachers 
also agree that they did not receive necessary training, but most of them have to 
discharge this responsibility in their actual job. 
28. Teacher-educators claim that they impart sufficient training on 'preparing school 
timetable' to their teacher-trainees. Teachers working in secondary schools 
accepted that they have to prepare school timetable in spite of receiving 
inadequate training on this particular activity. 
29. Teacher-educators stated that they did not impart adequate training on 'preparing 
schemes for monthly tests and examinations'. Usually teachers working in 
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secondary schools have to prepare schemes but they received inadequate training 
on this particular activity while undergoing B.Ed, training course. 
30. Teacher-educators stated that they impart inadequate training to their teacher-
trainees in 'giving tests to their students'. Most of the teachers working in 
secondary schools accepted that they had received sufficient training during their 
B.Ed, course and they also take tests of their students. 
31. Teacher-education institutions impart necessary training to their teacher-trainees 
in 'setting of papers for tests and examinations'. Teachers working in secondary 
schools stated that they received moderate training in this particular activity. 
However, most of the secondary school teachers have to set papers for tests and 
examinations. 
32. Teacher-educators stated that they do not impart necessary training to their 
teacher-trainees in 'making seating arrangements in the classroom'. Teachers 
working in secondary schools accepted that they had not received necessary 
training in this particular activity during their B.Ed, course; however, most of the 
secondary school teachers have to do seating arrangements in their classes. 
33. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'performing invigilation duties in examination'. Secondary school 
teachers admitted that most of them have to perform examination duties but they 
had not received necessary training in this particular activity. 
34. Teacher education institutions do not give clear opinion about imparting training 
to their teacher-trainees in 'preparing progress reports of their students'. 
Teachers working in secondary schools stated that they did not receive necessary 
training in this particular activity. However, most of the secondary school 
teachers have to prepare report cards of their students. 
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35. Teacher-educators did not opine clearly about imparting training to their teacher-
trainees in 'identifying needy students for scholarship'. Teachers working in 
secondary schools accepted that they had not received necessary training in this 
particular activity/skill. Mostly secondary school teachers have to identify needy 
students for scholarship. 
36. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'identifying/selecting students for some prizes, certificates or 
rewards'. Contradictory to this, teachers working in secondary schools stated that 
they did not receive adequate training in this regard; but usually they have to 
make selection of such students who deserve some prizes, position or 
certificates. 
37. Teacher-educators claim that they impart intensive training in 'using teaching-
aids' to their teacher-trainees. Most of the teachers working in secondary schools 
also accepted that they had received more than sufficient training in using 
teaching aids while teaching and also they are using this skill in their job. 
38. Most of the teacher-educators stated that they did not impart training to their 
teacher-trainees in 'using computer in classroom teaching'. Secondary schools 
teachers also accepted that neither they had received training in this particular 
activity during their B.Ed, course nor they are using computers in classroom 
teaching. 
39. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'conducting tests by using objective type test items'. Teachers 
working in secondary schools accepted that they had received sufficient training 
in this particular skill during their B.Ed, course as well as very often they 
conduct tests by using objective type test items. 
40. Teacher training institutions did not impart necessary training to their teacher-
trainees in 'using grading technique to evaluate their students' performance'. 
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Secondary school teachers do not give clear picture as to whether they use 
grading technique or not and they had received inadequate training during their 
B.Ed, course in this particular technique. 
41. Teacher-educators claim that they impart sufficient training in 'conducting 
internal assessment' of the students to their teacher-trainees. Contradictory to 
this, teachers working in secondary schools stated that they did not receive 
adequate training during their B.Ed, course in this particular activity. But, 
generally they have to conduct internal assessment of their students. 
42. Teacher-educators claim that they impart sufficient training to their teacher-
trainees in 'dealing with mentally retarded students'. However, majority of 
teachers working in secondary schools have to deal with mentally retarded 
students on their job for which they had received moderate training in dealing 
with such students. 
43. Teacher education institutions claim that they impart sufficient training to their 
trainees in 'helping gifted students'. Secondary school teachers also accepted 
that they have to extend their help to the gifted students off and on, for which 
they received moderate training during their B.Ed, course. 
44. Teacher-educators stated they do not impart necessary training to their teacher-
trainees in 'developing curriculum for their students'. Most of the teachers 
working in secondary schools have to discharge this responsibility on their job 
for which they received sufficient training in their B.Ed, course. 
45. Teacher-educators stated that they do not impart necessary training in 'using 
projector and slides' in classroom teaching. Teachers working in secondary 
schools accepted that they had not received necessary training in using audio-
visual devices as teaching-aids and also they are not using projectors and slides 
in classroom teaching. 
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5.2 GAPS BETWEEN TRAINING AND JOB REQUIREMENTS 
During the study the investigator observed that there was a changed scenario in the 
secondary schools. Most of the teachers were found performing duties and activities 
in which no formal training was imparted to them while they were undergoing B.Ed, 
training in the teacher-education institutions. Some of the important points showing 
gaps between training received and job requirements as highlighted during the 
course of investigation have been listed below: 
Claims by teacher-educators 
1. Training was imparted in dealing with 
latecomers in the classroom/school. 
2. Training was imparted in providing 
assistance in completing admission 
formalities. 
3. Did not give much emphasis on 
imparting training in organizing 
conferences and seminars. 
4. Training was imparted in organizing 
curricular activities such as quiz, 
debates, etc. 
5. Sufficient training for organizing 
cultural programmes was imparted. 
Statements of teachers on-the-job 
No formal training in this activity was 
received but generally they have to 
deal with latecomers. 
Requisite training was not received in 
this regard, but some of the senior 
teachers have to shoulder this 
responsibility in the routine practice. 
Did not receive any formal training, 
but they have to discharge such duties, 
off and on. 
Did not receive any formal training in 
this specific activity but they have to 
organize such programmes frequently. 
Did not receive any formal training in 
this regard but they have to manage 
201 
6. Sufficient training was imparted in 
conducting games and sports. 
7. Sufficient training in maintaining 
students' attendance was imparted. 
8. Sufficient training in organizing 
educational tours was imparted. 
9. Did not give clear opinion whether or 
not they imparted training in 
discharging responsibility as a proctor 
or discipline-in-charge. 
10. Inadequate training was imparted in 
acting as a president to literary society. 
11. Did not give clear opinion about 
imparting training in selection of head 
boy/girl and class monitors. 
such programmes in their school very 
often. 
Did not receive adequate training in 
this regard but they have to discharge 
such duties in their schools. 
Inadequate training was received in 
this particular activity but most of 
them have to maintain attendance of 
their students. 
Did not receive adequate training in 
this regard but they have to organize 
and accompany the students as an 
important part of their duty. 
Did not receive any formal training in 
this regard but sometimes they have to 
discharge the responsibility of a 
proctor or discipline-in-charge. 
Did not receive any formal training in 
this particular activity, but some of 
them have to shoulder this 
responsibility. 
Required training in this particular 
activity was not received but some of 
the teachers have to perform this 
activity. 
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12. Did not impart training in using 
punishment as a corrective device. 
13. Did not impart training for 
organizing teacher-parent meetings. 
14. Sufficient training regarding helping 
needy/poor students was imparted. 
15. Did not impart adequate training in 
collection of fees and fines. 
16. Sufficient training to their teacher-
trainees is imparted in preparing school 
timetable. 
17. Do not impart adequate training in 
preparing schemes for monthly tests and 
examination. 
18. Inadequate training was imparted to 
their teacher-trainees in giving tests to 
the students. 
19. Impart necessary training in setting 
of papers for tests and examinations. 
Did not receive adequate training in 
this particular skill, but sometimes 
they use this activity on their job. 
Did not receive necessary training in 
this particular activity, but sometime 
they have to organize teacher-parent 
meetings. 
Did not receive adequate training in 
this particular activity, but mostly they 
help the needy/poor students. 
Did not receive necessary training in 
this regard, but mostly they have to 
discharge this responsibility in their 
actual job. 
Have to prepare school timetable in 
spite of receiving inadequate training 
in this particular activity. 
Usually, have to prepare schemes but 
they received inadequate training in 
this particular activity. 
Most of them had received sufficient 
training and they also give tests to 
their students. 
Most of them have to set papers for 
tests and examinations in spite of 
receiving moderate training. 
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20. Do not impart necessary training to 
their teacher-trainees in making seating 
arrangements in the classroom. 
21. Sufficient training was imparted on 
performing invigilation duties in 
examination. 
22. Clear opinion was not forthcoming 
about imparting training on preparing 
progress reports of their students. 
23. Clear opinion was not received 
about imparting training on selection of 
needy students for scholarship. 
24. Sufficient training on 
identifying/selecting students for some 
prizes, certificates or rewards was 
imparted to the teacher-trainees. 
25. Necessary training for using grading 
technique to evaluate students' 
performance is not given. 
26. Sufficient training in conducting 
Have not received any formal training 
in this particular activity during their 
B.Ed, course, however, most of them 
have to make seating arrangements in 
their classes. 
Had not received necessary training in 
this particular activity; however, most 
of them have to perform invigilation 
duties. 
Did not receive necessary training in 
this particular activity. However, most 
of them have to prepare report cards of 
the students. 
Did not received adequate training in 
this particular activity but most of 
them have to do selection. 
Did not receive required training in 
this regard; however, most of them 
have to make selection of deserving 
students for the purpose. 
Clear opinion in this regard is not 
forthcoming as to whether grading 
technique is used or not and they 
received inadequate training in this 
activity. 
Did not receive necessary training in 
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internal assessment of the students was 
imparted to their teacher-trainees. 
27. Sufficient training for dealing with 
mentally retarded students is imparted to 
their teacher-trainees. 
28. Do not impart necessary training to 
their trainees in regard to developing 
curriculum for their students. 
this particular activity. But generally 
they have to conduct internal 
assessment of their students. 
Most of them have to deal with 
mentally retarded students on their 
job, but they had received moderate 
training in this regard. 
Most of the teachers have to discharge 
this responsibility on their job for 
which they have received sufficient 
training. 
5.3 IMPLICATIONS 
As there is no age bar for education and learning, there is no end to research in fields 
still lying unexplored. Persons with quest for excellence have been making inroads 
into unfathomed and untapped strata of universe, which has been created by the 
Almighty in the best way and most perfect style, which continuously lures us to have 
a complete knowledge of it. But, it is almost impossible to have complete knowledge 
of the universe in one go; but only step by step. That is the secret of researches and 
consequent progress. Therefore, every new research has to pick up threads from the 
previous ones in the field concerned and, in turn, has some important and significant 
implications for fiarther research. Aim of research of any kind is directed towards 
discovering new knowledge about nature so that such knowledge may be put to use 
for enriching the human life and making it more comfortable, convenient and happy. 
A research study will be meaningless if its findings cannot be put to a profitable use 
to solve some problems of human interest. In the context of education nearly all 
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research investigations are directed and aimed at generating new knowledge about 
improving teaching-learning practices. 
5.3.1 Present NCTE-Teacher Education Curriculum 
It is rightly said by Joseph Stalin "Education is a weapon whose effect depends on 
who holds it in his hands and at whom it is aimed." Therefore to frame a curriculum 
is a very tedious, careful, critical as well as a very responsible job. The context and 
concerns, the teacher's profile and both the general and specific objectives help one 
to define the boundaries of a curriculum framework. The National Council for 
Teacher Education (NCTE) published a discussion document in 1996 to receive the 
reactions of the public on the proposed guidelines for development of teacher 
education curriculum. After incorporating the suggestions given by experts in the 
field and public in general, the NCTE brought out the "National Curriculum 
Framework for Quality Teacher Education" (1998). NCTE (1998) perceived some 
characteristics of the proposed curriculum framework and stated that it-
- reflected the Indian heritage, acted as an instrument in the realization of 
national goals and fulfilled aspirations of the people; 
- responded to the latest developments in the field of education; 
- established integration of theory and practice of education; 
- provided multiple educational experiences to teachers; 
- enabled teachers to experiment with new ideas; 
- ensured inseparability of pre-service and in-service education of teachers; 
set achievable goals for various stages of teacher education; and 
- provided for use of communication technology. 
Expected competencies and capabilities of a teacher (the profile of a 
teacher) as envisaged by the NCTE (1998) are as follows. The teacher should be 
capable of: 
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Inculcating the intrinsic and extrinsic values of professional competency, 
professional commitment and professional ethics; 
Creating and reconstructing knowledge; 
Selecting, organizing and using learning resources; 
Effectively transacting curriculum, selecting and organizing educational 
activities and programmes for learners with special needs; 
Using media and appropriate instructional technologies; 
- Communicating effectively and responding to the challenges of continuity 
and change; 
- Counseling students for personality development, adjustment and learning 
attainment; 
- Conducting research, especially action research and initiating innovative 
practices; 
- Organizing student activities; 
- Inculcating a sense of value judgment, value commitment and value 
transmission; 
- Understanding the import of inter-relationship between 'culture and 
education' and 'culture and personality'; 
- Fostering interest in life long learning; 
- Understanding the aspirations and expectations of the community and 
establishing mutually supportive linkages between the school and the 
community; and 
- Acting as a change agent for modernization and development. 
The educational programmes for prospective teachers, therefore, need to be 
so designed as to develop in them the requisite potential and capabilities. 
Keeping in mind the contexts, concerns and issues of education as well as 
perceived profile of the teacher, the general objectives of a teacher education 
programme should include the following: 
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To promote capabilities for inculcating national values and goals as 
enshrined in the Constitution of India; 
- To enable teachers to act as agents of modernization and social change; 
To sensitize teachers towards the promotion of social cohesion, 
international understanding and protection of human rights and rights of 
the child; 
To transform student teachers into competent and committed professionals 
willing to perform the identified tasks; 
To develop competencies and skills needed for becoming an effective 
teacher; 
- To sensitize teachers and teacher educators about emerging issues, such as 
environment, ecology, population, gender equality, legal literacy etc. 
- To empower teachers to cultivate rational thinking and scientific temper 
among students; 
- To develop critical awareness about the social realities; and 
- To develop managerial and organizational skills. 
Teacher education programmes, at secondary stage, will include theory, 
practice teaching in schools, and practical work in the light of context, concerns, 
profile of teachers and general and specific objectives. Therefore, the specific 
objectives at secondary stage may be to-
- enable the prospective teachers to understand the nature, purpose and 
philosophy of secondary education; 
- develop among teachers an understanding of the psychology of their 
pupils; 
- enable them to understand the process of socialization, 
- equip them to acquire competencies relevant to stage specific pedagogy, 
curriculum development, its transaction and evaluation; 
- enable them to make pedagogical analysis of the subjects they are teaching 
at the secondary stage; 
- develop skills for guidance and counseling; 
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enable them to foster creative thinking among pupils for reconstruction of 
knowledge; 
- acquaint them with factors and forces affecting educational system and 
classroom situation; 
acquaint them with educational needs of special groups of pupils; 
- enable them to utilize community resources as educational inputs; 
develop communication skills and use modem information technology for 
school purposes; 
- develop aesthetic sensibilities; and 
- acquaint them with research in education including action research. 
Curriculum Framework for Secondary School Teachers 
Theory Courses: 
- Emerging Indian Society, 
Secondary Education in India-status, problems and issues, 
- Psychology of Teaching and Learning, 
- Guidance and Counseling, 
- Assessment, Evaluation and Remediation, 
- Curriculum Design and Development, 
School Management, 
- Comparative Education, 
- Action Research 
Optional Courses- any two of the following: 
- Pre-school Education 
- Elementary Education 
- Educational Technology 
- Vocational Education 






Education of Children with Special Needs 
Health and Physical Education 
History and Problems of Education 
Population Education 
Practice Teaching: 
- Pedagogical analysis of two school teaching subjects 
- Practice teaching in School 
- Observation of Model Lessons. 
Practical Work: 
- Internship and School experiences 
- Field work with community based programmes 
- Creativity and personality development programmes 
- Work education 
- Sessional/practical work 
- Physical education games, sports and others school activities, 
- Aesthetic development programmes and activities 
- Action research studies. 
5.4 GUIDELINES FOR FURTHER IMPROVEMENT IN 
TEACHER EDUCATION CURRICULUM 
It has been concluded in the present study that secondary school teachers are 
supposed to 'manage assembly' in their schools but sufficient training was not 
imparted in this activity during their B.Ed, course. Therefore, there is a need to 
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incorporate the training of 'management of assembly' in teacher education 
programme. Schoolteachers feel that they did not receive adequate training in 
'dealing with latecomers' of the schools; however, many of them have to deal with 
latecomers on their job. Tiis component in B.Ed, course should be made more 
intensive. Generally, the tej chers of secondary schools have to 'assist in admission 
programme' of their respective schools and they feel that they did not receive 
necessaOry training in thi; regard. Therefore, this component of 'assisting in 
admission programmes' sh(iuld be incorporated in B.Ed, training. 
Occasionally teachers of secondary school have to 'organize different 
exhibitions and parties' in their respective schools but necessary training in this 
task was not given to then. Therefore, this component of 'organizing different 
exhibitions and parties' shsuld also be incorporated in B.Ed, course. Generally 
teachers have to 'manage c uiz programmes or debates' and also have to 'manage 
cultural programmes' in their respective schools for which necessary training was 
not imparted to them. So ihere is a need to include training on these aspects in 
teacher education programme. Sometimes teachers have to 'conduct games and 
sports' for which adequat; training was not given to them. Therefore, more 
training is needed in 'condicting games and sports' in B.Ed, course. 
Mostly, secondary < chool teachers 'maintain attendance registers' of their 
students but they receivi;d inadequate training during their B.Ed, course. 
Therefore, training on this component should be made more intensive in B.Ed, 
course. Sometimes, teacheis have to 'accompany their students on excursions or 
educational tours' but in this task inadequate training was imparted to them in their 
B.Ed, course. Therefore, more training is required in this aspect also in teacher 
education programme. Generally teachers have to 'attend to injured/sick students' 
in their school for which nadequate training was imparted to them. Therefore, 
more training is needed n teacher education programme on 'how to attend 
injured/sick students'. 
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Teachers of secondary schools have to 'look after personal hygiene' of 
their students and they received moderate training during their B.Ed, course. So 
more training is needed in B.Ed, course in 'looking after personal hygiene of 
students'. Generally teachers have to 'elect/select class monitor or head boy/girl' 
in their schools for which they received insufficient training during their B.Ed, 
course. Therefore, much training is needed in this component. Sometimes, teachers 
'use punishment as a corrective device' during classroom teaching and they did 
not receive training in this aspect during B.Ed, course. So there is a need to 
incorporate training on 'how to use punishment as a corrective device' in B.Ed, 
course. 
Secondary school teachers occasionally have to 'organize teacher-parents 
meetings' and they do not receive necessary training for this during their B.Ed, 
course. Therefore, this component in teacher education programme should be 
incorporated. Mostly, teachers do 'help their poor or needy students' for which 
they did not receive necessary training during their B.Ed, course. So training in 
this regard should also be imparted in teacher education programme. Generally 
teachers have to make 'collection of fees and fines' for which they did not receive 
any training during their B.Ed, course. Therefore, training on this component 
should be incorporated in teacher education programme. Teachers of secondary 
schools have to 'prepare school timetable' and 'schemes for monthly tests and 
examinations' for which inadequate training was imparted to them during their 
B.Ed, course. These components in teacher education programme should be made 
more intensive. 
Teachers of secondary schools generally have to 'set question papers for 
examinations' for which they received inadequate training. So, there is a need to 
incorporate training on 'how to set questions papers for examinations' in B.Ed, 
course. Teachers have to 'perform invigilation duties in examination' for which no 
training was imparted to them during their B.Ed, course. Therefore, the training on 
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'performing invigilation duties in examinations' should be incorporated in teacher 
education programme. Teachers have to 'identify students who are in need of 
scholarship' and also 'who deserve some awards or prizes' but they did not receive 
required training for performing these task. So there is a need to impart training in 
these skills also in teacher education programme. Mostly teachers are not 'using 
computers in classroom teaching' for which they also did not receive any training 
during their B.Ed, course. Therefore, training in 'using computer in classroom 
teaching' should be incorporated in teacher education programme as an integral 
part of the course because it is the need of the hour. 
Teachers have not given very clear-cut opinion on 'using grading 
techniques' to evaluate their students' performance while some teachers used this 
technique to evaluate the performance of their students but inadequate training was 
imparted in this skill. Therefore, requisite training should be incorporated in this 
teaching behaviour in B.Ed, course. Teachers generally have to 'conduct internal 
assessment' of their students for which they did not receive necessary training 
during their B.Ed course. Therefore, there is a need to incorporate training on 
'conducting internal assessment' in teacher education programme. Teachers of 
secondary schools have to 'deal with mentally retarded' as swell as 'gifted 
students' in their schools for which they received moderate training. So training on 
these components should be made more intensive in teacher education programme. 
Mostly teachers do not 'use projector and slides in classroom teaching' for which 
they did not receive necessary training in their B.Ed, course. Therefore, there is an 
urgent need to incorporate training on 'using projector and slides in classroom 
teaching' just to make teaching learning more interesting and lively in teacher 
education programme. 
5.5 IMPLICATIONS FOR FURTHER RESEARCH 
There is much scope of improvement in teacher education. Since, teacher-training 
programme plays an important role in the career and lives of teachers, and 
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obviously, for the future of the nation. Some of the problems, based on the 
findings of this study, are highlighted below for further investigation. 
1. Need for imparting training to teacher trainees in organizing exhibitions and 
parties. 
2. Need for imparting training to the trainees for secondary school in organizing 
conferences and seminars. 
3. Need for imparting training to prospective teachers on undertaking the 
responsibility of proctor (discipline in-charge). 
4. On what basis /criteria a class monitors or head girl/boy of the school should 
be elected/selected by the teachers. 
5. How teacher-training institutions impart training to prospective teachers for 
secondary school in preparing progress reports of the students. 
6. In what way teacher-training institutions impart training to teacher-trainees in 
identifying needy students for scholarship. 
7. Perhaps, principals could not understand the statement 'Teachers should not 
expect to command respect' and therefore, most of the principals strongly 
agreed with this statement. Hence this finding indicates a need for further 
research. 
8. To be a computer literate is must, in this advance age of information and 
technology, especially for teaching community. Therefore, there is an urgent 
need for imparting training in 'using computers in classroom teaching' because 
it is the need of the hour. 
9. Need for imparting training on 'using grading technique for the evaluation of 
students' performance. 
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10. Larger number of teachers, schools and teacher-educators, as well as training 
colleges may be studied in other parts of U.P. and other States of the country. 
11. Comparative study of such kind in different regions of U.P. and India may be 
made. 
12. B.Ed, curriculum, in addition to strong communication skills, should have 
enough scope to improve the personality and professional ethics of the student-
teacher such as competency in effective teaching and practice of advanced 
techniques for imparting instructions. 
13. Teachers should play an important role in inculcating values among students, 
and therefore, value orientation should form an integral part of B.Ed, 
programme. The trainees must realize that they would also have a 
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APPENDIX-A 
Job Analysis Scale (JAS)- For Secondary School Teachers 
JOB ANALYSIS SCALE (JAS) 
(ForSecondar) School Teachers) 
Constructor: Ms. Nikhat Yasmin Shafceq 
(Research Scholar), Department of Educalion, Aligarh Muslim University, 
Aliqarh - 202002 
INSTRliCTlONS: 
In this booklet, some quc-slions have been given The purpose of this questionnaire is to have your 
personal assessment of responsibilrDes or duties which you actually have to pcrfonm on your job 
The questionnaire contains statements pertaining to your present job m the school Re-ad each 
statement carefully and give your frank responses The informatjon provided by you will be kept 
secret and will be used for research purpose only 
There are five (5) ahemative responses given against each quesuon You have to mark a 
tick ( / ) against one of llicni to indicate the factual situation about you. The following example is 
given for your help 
EXAMPLE: 
Q (a). How often do you have to tell your students an interesting storj' or joke 





( b) How much trauung did >'0u receive m the skill of stor>'telling 




Not at all Z 
1. (a) How often do you have to do the correction of your students' written work? 
(b) How much training did you receive in doing this work during your B.Ed, course'' 
2. (a) How oflen do you have to manage school assembly ? 
(b) How much were you trained in this area during your B.Ed, course? 
3. (a) How often do you have to deal v,-ith late-comers in your school? 
(b) How much training did you receive in dealing with late-comers during your B.Ed, course ? 
4 (a) How often do yoii hsvc to assist in admission prograniincs of your sdiool ? 
(b) How niiicli trr.iiiinvjdid )o\i rcceuc m tins work diirinr \o M B ''d co'irsc'' 
5 (ar) How often do you have to organize diffeicnt exhibitions and parties in your school ? 
(b) How much were you trained in organizing such programmes during your B Ed. course ? 
6 (a) How often do you have to organize conterences or seminars in your school ? 
(b) How much training did you recei\-e ui organizing such programmes during your B.Ed 
course? 
7.(a) How often do you have to manage quiz programmes or debates in your school? 
(b) How much training did you receive in managing such programmes during ycxir B Ed 
course ? 
8.(a) How often do you have to manage ruhural programmes in your schcx?! ? 
(b) How much training did you receive m organizing such programmes during your B Ed. 
course? 
9 (a) How often do you have to manage (conduct) games and sports programmes in your school ? 
(b) How much training did you receive in this area during your B.Ed, course? 
10.(a) How often do you attempt to develop moral values in your students ? 
(b) How much training did you receive m developing moral values in students during your 
B.Ed, course ? 
11 (a) How often do yoii have to solve students'{>ersonal problems ? 
(b) How much were you trained in sohmg students persona! problems in your B.Ed, course ? 
12.(a) How often do you have to maintain attendance register of students? 
(b) How much training did you receive m maintaining attendance register during your B.Ed, 
course ? 
13. (a) How often do you have to accompany your students on excursions or educational tours? 
(b) How much training did you receive in tliis respect dunng your B.Ed, programme ? 
14. (a) How often do you have to face the problems of discipline inside your classroom ? 
(b) How much were.you trained in maintaining discipline in the class while receiving your 
training ? 
15.(a) How often do you have to deal wTtl; the pioblems of general discipline in the school 
campus ? 
(b) How much training did you receive in maintaining general discipline in the school campus 
during your B.Ed, course? 
16.(a) How often do you have to take up the responsibility of a proctor (discipline Ln-charge ) in 
your school ? ' — 
(b) How much training did you receive hi this respect during ;,our B.Ed, course ? 
17.(a) How often do you have to take up the responsibility of managing the tea-c!ub of 
teachers ofyour school? 
(b) Hou IIUKII tfaiimiL' did vim HWMNC m this aic.i m voui li ivd. CX)UINC ' 
18 (a) How oik'n do you have to take up the icsponsibilitv as the president of litciar>-
society of"your school'^  
(b) How much were you trained in this area durinu youi B hd course " 
10 (a) How oikn do vou have to attend to injured sick students in your school '^  
(b) How much were vou trained in this respect durinu >'our B Bd course '' 
20 (a^ How ollcn do vou have to look afier personal hygiene of your students'' 
(b) Wo^'^ much were you trained in this area during your B Ed course '' 
21 (aVHow ofien do vou have to nioti\atc vour students to participate in curncular and 
co-cumcu!ar activities ^ 
{b) How much training did you receive in motivating or developing interest in such 
activities in your B Ed course ''' 
22 (a) How often do you have to elect select class monitor or head girl/boy of your 
schooP 
(b) How much were you trained in this respect during youn B.Ed, course ? 
23 (a) How often do you have to use punishment as a correaive device during the course 
of classroom teaching "^  
(b) How much training did you receive in this area in your B.Ed, course ? 
24.(a) How often do you have to organize teacher-parent meetings '^ 
(b) How much training did you receive during your B Ed. course ? 
25 (?.) How often do you help poor or needy students of the school "^  
lb) How much training did you receive in your B.Ed, course "^  
26 (a) How often do you have to maintain the weekly diaries about teaching work in your 
school'' 
(b) How much training did you receive in maintaining up these diaries during your 
B Ed course '^  
27 (a) How often do you have to make collection of fees and fines'' 
(b) How much were you trained in doing collection of fees and fines in your B.Ed 
course'' 
2S (a) How often do you have to make/prepare school time-table ? 
(b) How much training did you receive in making time-table in your B.Ed, course '^  
20(a) Hnw often do you have to make/prepare schemes for monthly tests or 
examination'' 
.J 
(b) Hovs- much training did you receive in this area in your B.Ed, course ? 
}v (i) 1 low ollcn do you have lo eivo tests to your students? 
(b) How mod) wcic you trained in this t'leld in your H lid. cx)ursc ? 
31 \a) How often do you have to do paper-setting for examinations? 
(b) How much training did you rvcci\c in paper setting in your B.Ed, aiurse'' 
32 (a) How often do you hasc to make seating artangements in the class? 
(b) How much training did vou receixe in this respect during your B.Ed, course'' 
33 (a) How often do you have to pcrtonii invigilation duties in Examinations '^  
(b) How much training did you recei\ c in tliis area in your B.Ed, course'' 
34 (a),How often do you have to prepare report-cards of your students ? 
(b) How much training did you recei\e in making results in your B.Ed, course'' 
35 (a) How often do you have to identify the students who are in need of scholarships? 
(b) How much were you trained in this area in your B.Ed, course? 
36.(a) How often do vou have to select those students who deserve some prize:, 
certificates, badges or position'' 
(b) How much training did you receive in selecting those students in your B.Ed, 
course'' 
37. (a) How often do you use teaching aids while teaching (your students)? 
(b) How much training did you receive in using teaching aids during your B.Ed, 
course ? 
38 (a) How often do you use compute; in classroom teaching '' 
Co) How much training did you receive in using computer during your B.Ed, course ? 
39 (a) How often do you conduct tests by using objective type test items ? 
(b) How much training did you receive in conducting objective type tests in your 
B.Ed, course ? 
40. (a) How often do you have to evaluate your student s' performance by using grading 
technique'' 
fb) How much training did you receive in using grading technique during your B.Ed, 
course'' 
41 (a) How often do you have to condua internal assessment of your students? 
(b) How much training did you receive in carrying out internal assessment during your 
B.Ed, course'' 
42.(a) How often do you have to deal with backv,'ard or mentally retarded children in your 
school? 
(b) How much training did you receive in tackling backward/ mentally retarded 
children during your B.Ed, course'' 
45 (a) How often do you have to help gifted children m your class '!' 
("b) How much trainuig did you receive m dealing with gifted children during your B.Ed, 
course ? ^ 
44 (a) How often do you have to develop cumculum for your students? 
(b) How much training did you receive in developmg cumculum during your B Ed. course ? 
45 (a) How often do you have to use projeaor & slides m your classroom teachmg ^ 
(b) How much training did you receive m this area during your B.Ed, course "* 
46. Pleaae give your considered views on " the relevance/ usefulness of B.Ed, course for your 
actual work on job. 
(Please give your ioswer to this questioa ia the answer sheet) 
ANSWER SHEET 
JOB A N A Y S I S S C A L E ( J A S ) 
(For Secondary' School Teachers) 
Name oflhe School 




























































































































































































































































































































































































































































46. Please give your coiuidered views on "the relevance/usefulness of B. Ed. course for 
your actual work on your job. 
APPENDIX-B 
Training Activities Check List (TACL)- For Teacher 
Educators 
TRAINING ACTIVITIES CHECK LIST(TACL) 
(For teacher educators) 
Constructor: Ms. Nikliat Yasmin Shafecq 
(Research Scholar), Department of Education, Ahgarh Mushm University, 
Aligarh-202002 
Date 
Name of the training college with full address 
Tel No (Off) 
Name of teachei-educator 
Teaching experience as teacher-educator 
Acadeinic and professional qualifications (a) Academic 
(b) Professional 
DIRECTIONS: 
The purpose of this questionnaire is to obtain factual information about B Ed training 
course being run in your institution As a teacher-educator, you are expected to train the 
teacher-trainees in many activities useftil in classroom teaching and performance on the 
job A list of such activities is given below You are requested to indicate whether you 
impart training in these activities while educating the prospective teachers in your 
institution There are five (5) alternative responses given against each item You have to 
give your responses by marking a tick (V ) against one of these responses which ever is 
appropriate for you 
The information provided by you will be kept secret and will be used for 
research purpose only Therefore, give your free and frank assessment 
EXAMPLE: 
How much training do you impart to your teacher-trainees in the following 
field/area/activity 
Intensive Sufficient Moderate Inadequate Not at all 
Preparation of lesson plan • fv^ I I r~~l • 
How much training do you impart to your teacher-trainees in the following 
fields/areas/activities-
1 Correction of students' wntten work 
2 Management of school assembly 
3 Dealmg with latecomers 
4 Carrying out admission programme 
5 Organization of different parties and 
exhibitions in the school 


















CD CD CD CD CD 
Organization of conferences and seminars CD CD CD CD CD 
Management of quiz programmes and 
debates • CU CD CD tZD 
Management of cultural programmes in 
CD CD CD CD CD 
CD nJ CD CD CD 
CD CD CD CD CD 
CD CD CD CD CD 
school 
9 Organization of games and sports 
10 D evel op ment o f moral valu es m stu dent s 
11 Solution of students'personal problems CD CD CD CD CD 
12 Maintenanre of attendance register CD CD CD CD CD 
13 Accompanying students on excursions or 
educational tours CD CD CD CD CD 
14 Maintenance of disaplinemside the 
classroom CD C ] [Hi CD CD 
15 Maintenance of discipline in the school 
campus 
16 Fulfillmerit of responsibility as a proctor 
(disciphne-m-charge) CD CD CD CD CD 
17 Fulfillment of responsibihty as in-charge of 
staff tea-dub m school CD CD CD CD CD 
18 Carryingout the responsibility of the 
president of literary society CD CD CD CD CD 
19 Attending to the mjured/sick student CD CD CD CD CD 
20 Lookingafter of personal hygiene of students CD CD CD CD CD 
21 Motivating students to partiapate m cumcular 
and CO cumcular activities CD CD CD CD CD 
22 Selection of class monitoi or head boy/girl of tlie 
scl^ oul I—^ I — I I — I I — I I — I 
23 Usingpumshment as a coirective device measure [ ^ [3] Q ^ [ ^ [ ^ 
24 Organizing teacher-parent meetings [ ^ [ ^ Q3] Q3 ^ —^ 
25 Helping the poor/needy students cD CD CD CD CD 
26 Filhngup weekly dianes about teaching work I—11—11—11—11—| 
27 Collectionof fees and fines CD CD CD CD CD 
28 Preparation of school time-table I—II—II—II—| I—i 
29 Preparing schemes for monthly tests and 
























30 Giving tests to the students 
31 Setting of examination papers 
32 Making seating arrangement in the classroom 
and ex a m nation hall CD CD CD CD CD 
33 Performingmvigi lat ion duties dunng examination CD CD CD CD CD 
34 Prepanng progress reports of students IZZl CZI CD CD CD 
35 Selection of students vs^o arein need of scholaiship IZZl CD CD i i I I 
36 Selection of students who deserve some pnzes 
or recognition CD CD CD I—I I—1 
37 Usingteaching-aids\while teaching CZH CZI CZH CD CD 
38 Using computer in classroom teaching IZZl IZZl IZZl 1ZZ3 CD 
39 Conducting tests by using objective test items CZi CZD CZH IZZl CD 
40 Evaluating students' performance b y using 
grading technique CD CD CD CD CD 
41 Conducting internal assessment of students CZI CD CD CD CD 
42 Dealing with backward or mentally retarded 
children O CZD CZI CZ] CZJ 
43 Dealing with gifted chi ldrea [^ Q ] [^ (3] [^ 
44 Developing cumculum for students CD CD CD CD CD 
45 Usingprojector and shdes in classroom teaching CZI CH CZI CZI CZI 
In the following space please give your considered views on "How relevant/useful the training 
imparted in your institution would be for the actual job in the school". 
APPENDIX-C 
Principals' Expectations of Teachers (PET)-A Rating 
Scale 
Friiicipals' £xpec(ations of Teachers (P£'0 
- ' A 'fluting S<.-iile 
Car. ' - t rut tor: Mi. Nikhat Yjismin Shafct<; 
(Re"-.CArch Schol.ir), D<.parimcmt of Edur„iiion., AJiL .^ii'r Mu.'.liin ^Jruvcrsily, 
Aiigarh - 20200? 
I'ianic \rid adJiuss ci>"lhr iv-iiool 
KiUTs; o t l l i i Ppj'iCipil 
W-iIi-TcicrfL-
Acariumic oiishfi.^iticuc 
Pjortjsioul tji'j] "iCJtior.Tiauiias 
F>4>«-;pcnc<» as h'a'icipa! Yuirs, 
I}?Rt,LTiO\'S: 
I h : i^arpose of tiiii sc-iie n to asttss your expfCfaiiMis legiiding fi-:; pt'iforiTUJ-.c.t ar.d ?>ih?viuar 
01 tejchf.'s in jtwr school The scale consists of tome sUtcnau's ab^xit l?ie perfomnncc and 
behaviour of yoiir terichers v,^ iich you arc requested lo read cjiefuUy Eadi ststenrxut Is hired o;i a 
paitJCuL'ir coi-nponent of pcrformance.'bchaviour of teaclien Indjcate '/our pei'saial expoaation / 
judgcmoit on the f'vc-point scale provided for tiie purpose Hie mfonivauoti provided by you w.!l 
be kept •-crret cu.d I.SJXJ for research purpose ixrly llieiefore, give your ihc aiid fraik asscssmait 
EX \ "VIJ'LE; A sarnply suleriieflt and expected respoisej oic given tx'Lw 
S<\ A U D SD 
"/Vidici-s should oliy_, ^ht oichrs of tlic Principal [j K 'J H T' 
Kmd]} i(..!d ui-J -'•.-'ti-•.-.i; .ind m-'rl- 2 r-o';s(>;jii fw' ! proj/iir.it l^x ;is rJ-ov/ii :.bnv<i H.-r:U.e 
SA - L1-'- d. '"01 Siv ;'3iv Agiec 
A -sta.'i'i'i for A;_,rcc 
U -il^nds for Undecided 
D stniids foi Disagree 
SD i(3nds for '^'rci'gl^ Diragn^e 
SA A V It SD 
1 TcTchcrs should be punctual. . [T D L' G Z: 
2 TcocJicrs should take assigned classes regularly '. l< (J T. 0 
3 T e a c h e r s shou ld h a v e good communic-al iNt ski l l s '.'• i ' TJ 1: [-' 
4 Teadiers should &am/achicve rcspca through 
tJieir hard work 1." C C L' I' 
5 Teachers should no< cxpcd to command respect. '. 1^ ' '-'• '- ^' 
6 Teachers should be kind to their students fj T' 1 Z Z: 
7. Teachers should be helpful to their colleagues i" '.J C ~. Z 
8 Teachers should develop their lessons v.Tth 
the participation of their students ^i •• Z w u 
9 Teachers should be capable of organizing and 
conducting cumcular and co-curricular aanit ies !': L' D „ D 
10 Teachers should ha^tj a deep knowledge of 
tlieir respective fields -' - -
11 Teachers should have good reading habns '.. Z Hi u L.' 
12 Teadiers should have good comniand over the 
language bciiig used as the mediuj-n of mstnictioo. Li U 0 7J Z: 
13 Teachers should be phj'sically and menfdlyhwikhy D H D I C 
U Te-aditrs should be intcraaive with the paixntjv' 
guardi'ans of their sludents. D G D il D 
15'. Teachers should be ready to offer their services 
whenever require'J G Q D D D 
16. Teachers sliould promote discipline among thie 
students G 0 D D D 
17 Teachers should not be in the habit of repe^ating 
any word or activity in (he classroom frequcntJy. 
18. Teachers should be well-mannered 
19. Teachers should have a good sense of humour. 
20. Teachers should have clear and audible voice. 
21. Teachc-s should have clarity of Iho!'Jits. 































SA A I) D SD 
23 Teachers sJiooId be respectful to the 
Pancipa! 1'; U D D D 
24 TcacluTS should ncx shirk llicir responsibilities Z U D 'J L 
25 Teachers should no< be involved in pn\-ate 
tutions at home or at scJiool T C D I T _• 
26 Teachers should not be influenced by caste' 
conununrty considcratiods in Oie teaching 
matlers -• i^ ' C u 
27. Teachers should be totally impartial tov.-ards 
their students ~ •- '- -' 
2S Teachers should not con^el or encourage 
their stL'dcnts lo undertake private tutions I L 0 w '.-
29. Teadieru should try to develop social and 
moral \-alues m their students '.- H C - _ 
3C. Teachiers should not attempt to use unfair 
means for achieving populanty and promotions Z C D C ' C' 
31. Teachers should be fully devoted to their 
mstJtution I D D D C 
32. Tcfichers should upgrade their qualifications^ 
compeCence regularly. C D D C! D 
33. Teachers should have adequate knowledge of 
computer, soft\sare and information technology. [Z D D D D 
34 Teachers should have the knowledge of recent 
mnov-atjons and discoveries in tJicir respective 
fields. :: D D G G 
35. Te^ichcrs should provide as much knowledge as 
to their !^f^)dents. D D D D D 
Note : I. Kindly idd any comments that you believe would rnorc adequately cxprws >our 
exi>ecl«tionv about your teachers. 
2. Please grvc your considered NICWS on "how classroom teaching should be done" 7 
(At least five points.) 
